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Introduction:

“Writing is a way of talking without being interrupted.”

(Jules Renard)

Writing, unlike speaking, is not an ability we acquire naturally, even in our first language - it has to be taught. Unless L2 learners are explicitly taught how to write in the new language, their writing skills are likely to get left behind as their speaking progresses.

Writing is and isn’t an easy thing to do in the classroom. Especially nowadays when students don’t have long attention spans and are more and more “digital” and visual learners. However, it is a vital skill that

opens up a world of possibilities for any student. Written communication in whatever language, even with the advent of the internet, is still a necessity. Writing allows communication, controlled and deliberate – POWERFUL, communication. So we have to get our students writing more and better.

General outcomes:  At the end of the workshop trainees will be able to:

· define the concept “writing skill.

· recognize the writing strategies.
· introduce the stages of writing skill.

· figure out the methods of teaching writing skill to students.
· analyze Action Pack 12 writing activities to choose appropriate skills and strategies for instruction.
· develop lesson plans with appropriate activities for pre- during –post phases for writing.
· demonstrate awareness of common skills and strategies implemented before writing – while writing – after writing tasks.
Specific outcomes for day Four
At the end of the day trainees should be able to:

· define the concept “writing skill.
· recognize the importance of writing skill.
· figure out the types of writing

· practice writing topic sentence and a paragraph.

· recognize the stages of writing.

· use the different types of connectives appropriately.

[image: image3.jpg]


[image: image4.jpg]



2Page
Day Four / Writing 

	Day
	Activity no.
	topic
	time

	
	
	
	

	
	1
	Icebreaker
	20 m

	
	
	
	

	
	2
	The concept and the
	20m

	
	
	importance of writing
	

	
	3
	Discussing the challenges
	30m

	
	
	of writing T. , ST.
	

	
	4
	Suggestions
	20

	
	
	
	

	
	5
	Exploring the SB,AB.
	25m

	
	
	writing outcomes, skills
	

	
	
	
	

	
	6
	Types of writing
	20 m

	
	
	
	

	
	
	Break
	

	4
	
	
	

	
	7
	Icebreaker
	15m

	
	
	
	

	
	8
	How to generate ideas
	40m

	
	
	How to write a paragraph
	

	
	
	
	

	
	9
	Stages of writing
	40 m

	
	
	
	

	
	10
	Connectives
	25m

	
	
	
	

	
	12
	Exit paper
	15m
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Activity (1):



Day: Four
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Time:20 minutes



Session: One

Outcomes: To help the group to get to know one another.

To connect to each other by working on a common goal.

Aids: papers and pens

Strategy: Pair work

Procedures:

Everyone introduces themselves by :

· writing notes on the sheets regarding the task, then,

· Writing their names.

· Where they are working.

· How long they have been in their current position.

· One thing that they love about the work they do.

· Trainees exchange their papers with each other.

· Trainer asks trainees to develop the given phrases that they have into a paragraph about their colleagues. (They can add more information about their colleagues if possible).

-Trainer asks volunteers to read out what they have written about their colleagues.

· Giving feedback.

Answers: Trainees’ answers
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Activity (2):



Day: Four
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Time:20 minutes



Session: One

Outcomes: To define the concept of writing.

To recognize the importance of writing skill.

Aids: flipchart, papers and pens.

Strategy: group work, open discussion.

Procedures:

1. Trainer writes the concept on the flipchart.

2. Trainer asks trainees to work in pairs to define “writing skill."

3. Trainees work in pairs to conclude the definition of writing skill.

4. Each pair writes down their ideas on a sheet.

5. Each pair’s spokesperson presents what ideas they have come up with and discusses them with other groups.

Answers: Trainees’ answers
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Activity (3)



Day: Four
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Time: 30 minutes



Session: One

Outcome: To figure out the main challenges that face teachers and students while conducting out writing tasks.

Aids: worksheets, flip chart paper, markers.

Strategy: Think, pair, share.( TPS)

Procedures:

Trainer introduces the activity by saying writing skill is a way of expressing ones thoughts silently. Some can do it easily while others can’t. What prevents students from expressing themselves in a written form?

-Trainer writes “What prevents students from expressing themselves in a written form?”

· Trainer asks trainees to think about the above question alone for two minutes.

· Trainer asks trainees to write down their thoughts on a sheet of paper then share his thoughts with his partner.

-Trainer divides the trainees into groups: challenges for students and teachers.

· Trainer opens a discussion among groups about the above question by drawing a T-chart on a (flipchart or a white board) classifying the challenges.

Answer: See worksheet no.

Trainees’ answers
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Activity ( 4 ):



Day: Four
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Time: 20 minutes



Session: One

Outcome: To suggest solutions, answers for the challenges that face both the teachers and the students.

Aids: worksheets, flip chart paper, markers.

Strategy: mind map, brainstorming, classifications.

Procedures:

Trainer introduces the activity by saying :let us think out of the box,

Forget about any obstacle which could hinder your thinking and try to come up with suggestions for making writing skill: easy and enjoyable experience.

-Trainer draws a mind map and brainstorms every solution.

· Trainer asks trainees to classify these suggestions under certain categories; time, place, skill, etc…

· Trainer asks trainees to write down their thoughts on a sheet of paper then share his thoughts with his partner.

· Trainer opens a discussion among groups about the suggestions and how could we make it possible.
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Answer: Trainees’ answers
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Activity (5):



Day: Four

Time: 25 minutes



Session: one

Outcomes: To survey the specific outcomes of the writing skill. To find out examples from the textbook that match the specific outcomes.

To figure out the system in each lesson (lesson 1-2),

(lesson3-4)  and (lesson 5-6).

Aids: sheets of papers, pens, flip charts, markers, worksheet no. 5.

Strategy: pair work, open discussion.

Procedures:

1-Trainer distributes the sheets of the teaching writing paper copied from TB

P.11 and p. 12 but the no. of pages are missing.

2- Trainees read silently and discuss the outcomes with partners.

3- Trainer allocates 3 specific outcomes for each pair (according to the number of trainees).

4- Trainees (in pairs) find examples from the SB or AB.

5- Trainees write down their answers on sheets of papers.

6- Each pair presents (presentations) with reference to the textbook.

Answer: trainees’ answers

Appendix:5
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Activity (6):


Day: Four
Time:20 minutes



Session: one


Outcome: To familiarize the teachers with the types of writing genre according to the exercises in SB, AB., and TB 12 in the two semesters.

Aids: sheets of papers, pens, flip charts, markers, worksheets (no. 6a,6b)

Strategy: pair work, open discussion.

Procedures:

1-Trainer distributes the sheets of the types of writing .

2- Trainees read silently and discuss the questions that precede and follow with partners.

3- Trainees fill the spider diagram with all types  of writing

4- Trainees (in pairs) find examples from the SB or AB.

5- Trainees write down their answers on sheets of papers.

6- Each pair presents (presentations) with reference to the textbook.


Answers: See worksheet no. ( 6a+b)
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DAY four
SECOND
SESSION
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Activity (7):


icebreaker



Day: Four

Time:10minutes



Session: two


Outcome: to develop  writing through focusing on the needs of the students

Strategy: group work, open discussion.

Procedures:

1-Trainer distributes 6 pieces of advice (tips to develop writing to 6 groups).

2- Trainees read silently and discuss the advice  with the group.

3- Each group presents their comment on the advice.

4- Trainer then gives them a paragraph on each advice to compare their answers with the worksheet.

5- Trainer asks them to contextualize this advice to the different text books of different grades.
6- Trainees present their suggestions.

Answers: See worksheet no. ( 7)
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	Activity (8)
	Day:four

	Time: 40 minutes
	Session: two

	Outcome: To familiarize the teachers with samples of topic sentences.

	To practices writing different samples of paragraphs.
	

	Aids: sheets of papers, pens, flip charts, markers, and worksheet. (8 )
	

	Strategy:  pair work, open discussion.
	

	Procedures:
	

	1-Trainer distributes samples of topic sentences from SB.
	

	2-Trainees read silently and discuss the topic sentence with
	partners.


3-Trainees stretch the topic sentence to 3 supporting ideas to make a paragraph.

4-Trainees (in pairs) find examples from the SB or AB.

5-Trainees write down their paragraphs on sheets of papers.

6-Each pair presents (presentations) with reference to the textbook.

Answers:

See appendix:8
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Activity (9)



Day: Four

Time:40 minutes



Session: Two

Outcome: To familiarize the teachers with the stages of writing: generating ideas, focusing ideas drafting, revising, editing, publishing, revisiting.

Aids: sheets of papers, pens, flip charts, markers, worksheet no.(9)

Strategy: group work

Procedures: work in groups

1- Trainer presents on a flip chart the pie of the Four stages.

2- Trainer distributes 6 envelops, each of which contains certain stage.

3- Trainees read silently and reorder the step of each stage.

4-Trainees guess the name of the stage.

5-Trainees (in pairs) find examples from the SB or AB. according to the lessons from (1- 6).

6-Trainer then gives them the correct steps for each stage.

7- Each pair compares and contrasts their understanding for each stage with the real one.

8-Trainees then exchange the stages to be expert in.

Answers

See worksheet no. (9)

Appendix: 9
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Activity (10)



Day: Four

Time:40 minutes



Session: Two

Outcome: To familiarize the teachers with the different types of connectives.

Aids: sheets of papers, pens, flip charts, markers, and worksheet no. ( 10)

Strategy: group work

Procedures: work in groups

1-Trainer introduces the term connectives and their uses.

2- Trainer distributes 6 cards, each of which contains certain type of connective.

3- Trainees read silently and write a paragraph using these linking words.

4-Trainees (in pairs) find examples from the SB or AB. texts on each type of them

5-Trainer then gives them the correct concept and its use .( Cohesion)

6- Each pair compares and contrasts their understanding for each card.

7-Trainees then exchange the different type to be expert in.

Answers

See worksheet no. (10)
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Activity (11):



Day: Four

Time:15 minutes



Session: Two

Outcome: To evaluate the first day training.

Aids: worksheet no. (11)

Strategy: individual work

Procedures:

· Trainer distributes 3 different color sticky papers.
· Trainer paraphrases the task of evaluating the training day.

· Trainees will: Mention 3 things: they learn today.

· Trainees will: Mention3 things you would like to know about tomorrow.

· Trainees will: Mention3 things they like the trainer to change tomorrow.

· Trainees stick the papers on different flipcharts.

Answers:
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Work sheets

Day Four
Icebreaker 1: Activity 1 " Getting Engaged"

PURPOSE

This activity will help the group to get to know one another, and to connect to each other by working on a common goal that they can refer to throughout the workshop.

MATERIALS REQUIRED

1. Flip chart paper for each group.

2. Markers for each group.

Aids: papers and pens

Strategy: Pair work

Procedures:

Everyone introduces themselves by :

· writing notes on the sheets regarding the task, then,

· Writing their names.

-Where they are working.

-How long they have been in their current position.

· One thing that they love about the work they do.

· Trainees exchange their papers with each other.

· Trainer asks trainees to develop the given phrases that they have into a paragraph about their colleagues. (They can add more information about their colleagues if possible)

-Trainer asks volunteers to read out what they have written about their colleagues.

· Giving feedback.
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Worksheet no.2
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Worksheet no. (4):

	
	problem
	Suggestion

	
	
	

	1-
	Lots of useless sentences.
	

	
	
	

	2-
	I have no ideas!
	

	
	
	

	3-
	Missing ideas in the conclusion
	

	
	sentence.
	

	
	
	

	4-
	How to start?
	

	
	
	

	5-
	Writing is boring task
	

	
	
	

	6-
	Organizing all this stuff is
	

	
	difficult.
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Worksheet no. (6a)

Writing skill

1- What do you write in English?

2- Think about what kind of texts you write in English:

3- Complete the spider diagram below:

In groups, discuss the following questions:

· Who do you write the texts to or for?
· Are there differences in the way you write each of them?
· How are they different from speaking?
· Which of these activities focus more on accuracy, and which focus on communication of message?

Types of writing
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Worksheet (6b)

Audience and purpose

Work in groups – discuss the following:

· Who are the readers of the following texts likely to be?
· What is the purpose of writing?
· With these things in mind, how would you deal with writing them?
1) Postcard

2) Informal note

3) Email to a friend arranging an evening out

4) Letter or email to a friend catching up on news

5) Work – related email to a colleague

6) Reply to a formal invitation

7) Letter of complaint

8) Job application

9) Essay

10) Formal report
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Worksheet no.(8):

7 stages of writing

· Pre- writing

· Generating ideas

· Drafting

· Revising

· Editing

· Publishing

· Celebrating
· Which of these stages of writing do my students already know?
· Which of these do they need to know?
· What do they need to learn?
· What do they need to practice for success?
· What content, skills, and strategies will you teach?
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Worksheet no. (9)


1. Pre-writing activities Review Stage prepares learners for a final writing task and activates reviews or builds sub-skills that prepare the learner for completing the main writing task. They usually focus on the audience, the content, and the vocabulary necessary for the task. These are typically word and phrase level activities.

2. During-writing activities engage learners in recursive writing, self-editing and revisions. As the students are guided through writing and re-writing, the teacher should guide them through other areas such as syntax.

3. Post-writing activities help learners reflect on and revise their writing based on feedback from an audience, such as peers and/or an instructor
During writing

Tasks during the main writing process encourage self-editing or peer-review.

Post-writing tasks allow for reflection, sharing, or publishing of the final product.

Generating ideas

This is often the first stage of a process approach to writing. Even when producing a piece of writing of a highly conventional genre, such as a letter of complaint, using learners' own ideas can make the writing more memorable and meaningful.

· Before writing a letter of complaint, learners think about a situation when they have complained about faulty goods or bad service (or have felt like complaining), and tell a partner.
· As the first stage of preparing to write an essay, I give learners the essay title and pieces of scrap paper. They have 3 minutes to work alone, writing one idea on each piece of paper, before comparing in groups. Each group can then present their 3 best ideas to the class. It doesn't matter if the ideas aren't used in the final piece of writing; the important thing is to break through the barrier of ' I can't think of anything to write.'
Focusing ideas

This is another stage taken from a process approach, and it involves thinking about which of the many ideas generated are the most important or relevant, and perhaps taking a particular point of view.
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· As part of the essay-writing process, students in groups put the ideas generated in the previous stage onto a 'mind map'. The teacher then draws a mind-map on the board, using ideas from the different groups. At this stage he / she can also feed in some useful collocations - this gives the learners the tools to better express their own ideas.
· I tell my students to write individually for about 10 minutes, without stopping and without worrying about grammar or punctuation. If they don't know a particular word, they write it in their L1. This often helps learners to further develop some of the ideas used during the 'Generating ideas' stage. Learners then compare together what they have written, and use a dictionary, the teacher or each other to find in English any words or phrases they wrote in their L1.
Drafting: This stage involves the students in organizing ideas into a coherent structure. The goal of drafting is to translate ideas into written organization without being constrained by word choice, sentence structure, conventions, and presentation. Models of exemplar writing help students build a visual map in order to draft their ideas according to specifications. Informal conferences with teachers or peers can occur during this phase to provide feedback to the writer.

Revising: This stage focuses on improving student writing. Students rethink, rework, and refine their writing. Students apply their knowledge of language skills and sentence structure in order to become better writers. The first five Traits are critical to effective revision of the content: Idea, Organization, Voice, Word Choice, and Sentence Fluency.

Editing: This stage involves the beautification of the piece and should be undertaken when all revisions to the content are complete. The writing is revisited to correct errors in grammar, mechanics, and usage and made be done independently or by engaging in peer editing.

Publishing: This stage involves sharing the writing with an intended audience and may involve preparing a neatly handwritten or word processed copy of the final draft and the addition of illustrations or other graphic elements. Publication may extend to a multimedia presentation or lead to a public performance. In most cases, the teacher is a member of the audience and is encouraged to give credit for the process and the completed piece at this stage. The Presentation Trait is emphasized during this phase of the writing process as the writer works to make the piece appealing and inviting to the audience.

Revisiting: This post-publication stage occurs after the essay is published and graded. Based on teacher direction, the students may return to the composition to “rework” language of the text. In the same way that athletic coaches and players recognize that reviewing game tape and sometimes returning to fundamentals is the only way to continuously improve performance, teachers and students should use finished pieces to practice composition skills in preparation for future assignments.

For example, a teacher might recognize after grading the set of papers that students did not vary sentence beginnings. Given this information, the teacher might ask the students to return to a piece of writing and revise three sentences so that they begin with verbals. Or, a teacher may direct students to practice writing different types of conclusions in preparation for another assignment. Similarly, a student may review his/her writing portfolio and select a piece from a previous year to expand.

As students develop increased independence, teacher guidance during the Revisiting may be relaxed in favor of revisiting past writings to expand or narrow focus, to integrate research and other sources, or to present the writing to a different audience
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Worksheet 10

WHAT ARE CONNECTIVES?

· Connectives are words that link or ‘connect’ ideas within your writing. • They can be used within sentences to link two or more points together. • Connectives can also be used to link ideas together in separate sentences and/or paragraphs.

Connectives make your writing more powerful and help the reader move smoothly from one point to the next. Remember to use connectives to make your ideas flow and to improve the structure of your writing.

-1ADDING CONNECTIVES

)
And, moreover, too, also, as well as)

These connectives are used to add further information. • Example: All metals are good conductors of heat and electricity. Moreover, they can be bent without breaking.

2-SEQUENCING CONNECTIVES

(Before, next, first, after, then, second, third, eventually, meanwhile, finally, firstly)

· These help to develop the logical sequence of your ideas.
· They enable you to show chronological order.

· Example: Ahmed studied hard before he made the interview at the Arabic
Islamic Bank

3-EMPHASISING CONNECTIVES

(Above all, especially, indeed, in particular, notably, significantly)

· These help to highlight your ideas. • Example: Calcium is an important mineral, especially if you need to strengthen your teeth and bones.

4-COMPARING CONNECTIVES

Likewise, similarly, in the same way, like, as, with equally

· We use these connectives to compare two different ideas with each other to show that they are similar. • Example: Multiplication can be used to work out the price of ten apples.
Similarly, division can be used to work out the price of one apple when buying a bag of ten
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5-CONTRASTING CONNECTIVES

Whereas, alternatively, instead of, otherwise, unlike, on the other hand

· We use these connectives to compare two different ideas with each other to show that they are different. • Example: William the Conqueror led his men to battle on horseback, whereas Harold’s infantry fought on foot.
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Appendices

Appendix (2)
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What is writing?

Writing is a form of communication that allows students to:

· put their feelings and ideas on paper,
· to organize their knowledge and beliefs into convincing arguments,
· and to convey meaning through well-constructed text.
In its most advanced form, written expression can be as vivid as a work of art. As students learn the steps of writing, and as they build new skills upon old, writing evolves from the first simple sentences to elaborate stories and essays.

To write clearly it is essential to understand the basic system of a language. In English this includes knowledge of grammar, punctuation and sentence structure. Vocabulary is also necessary, as is correct spelling and formatting.

A writer may write for:

1- personal enjoyment or use,

2- or for an audience of one person or more. The audience may be known (targeted) or unknown.

3- Taking notes for study purposes is an example of writing for one's self. Blogging publicly is an example of writing for an unknown audience. A letter to a friend is an example of writing for a targeted audience. As with speaking, it is important to consider your audience when writing. There are many different styles of writing, from informal to formal.

https://www.englishclub.com/writing/what.htm
Appendix 5

Teaching writing

In each unit, students will be taught how to go about writing a particular type of composition. There are three writing tasks per unit, during which a discussion to prompt or clarify the composition-type will be introduced by the teacher, the students will have the opportunity to engage actively with materials to help them to gain the idea of how to start, develop and edit during each particular writing process. The fi rst exercise (in Lessons 1 and 2) is usually a paragraph based

either on grammar or vocabulary introduced during that lesson. The second exercise (in Lessons 3 and 4) is usually a development on the themes and language

raised, introducing phrases useful for upgrading content or strategies for structuring an effective composition. It will usually be a longer piece, or involve an analysis of a model answer. In the third writing exercise in each unit (in Lessons 5 and 6), students will be expected to show how well they have developed the tools for writing a composition of the type taught over the course of the unit. The writing exercise in the Activity Book will either give added support before the students come to write the fi nal essay, or give extra practice afterwards, to broaden the theme or develop the language involved.

· When students are asked to create a piece of writing, make sure they understand what they have to do.

· When students are asked to research some information for a writing task, remind them to use their own words. They can be inspired by other people’s ideas, but they don’t have the right to copy them; otherwise, they would be plagiarizing these ideas. In order to avoid plagiarism, students will need to paraphrase the information that they have gathered from different Internet sources. Paraphrasing requires students to rewrite the information in their own style, but at the same time to acknowledge their sources both in their own notes and in their written work. If they think that they need to transfer the information as it is in the author’s exact words, they can quote a few sentences and state the author’s name.

· Monitor as they are writing, helping where needed. Make sure you ask students to edit their work before you make any corrections to it.

· Take advantage of students’ enthusiasm and artistic skills. Whenever possible, display their work on the classroom walls.

· Use the Writing strategies boxes to help the students to do the writing activities.
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On completion of the course, it is expected that students will:

· use multiple Internet sources to gain information for oral and written reports on a variety of personal and academic topics: page 29, exercise 10
· locate and use print and electronic English reference materials found in the school and public libraries (e.g. a film or video on a topic): page 31, exercise 9
· locate an electronic template for a résumé: page 77, exercise 5
· summarise academic texts related to social and academic topics and issues: page 75, exercise 11
· produce well-developed academic reports on a variety of social and academic topics: page 19, exercise 8
· produce a variety of formal authentic texts (e.g. announcements, job applications): page 55, exercise 6
· organise ideas and information in essays logically and creatively to produce clear and interesting writing: page 37, exercise 10
· develop a series of paragraphs using an organisational pattern such as an analogy (e.g. an extended comparison of an easy process or concept to explain a difficult one): page 11, exercise 9
· use and spell complex words correctly (e.g. analysis, psychology, hypothesis, research): page 25, exercise 7
· use sentences of different structures correctly (e.g. conditional, passive, reported speech, etc.): page 29, exercise 8
· organise and sequence information and ideas logically with appropriate conjunctive adverbs (e.g. however, therefore, consequently): page 75, exercise 11
· review, edit and proofread own written work and that of peers to produce final texts with correct standard English: spelling, punctuation, usage and grammar: page 33, exercise 8
· use electronic spelling and grammar checking programs to edit final drafts: page 11, exercise 9
•
use multiple Internet sources to gain information for oral and written reports on a variety of academic topics (e.g. a report on a recent scientific discovery): page 29, exercise 10

· use subject-based diagrams, graphs and charts to locate specific information for a project: page 40, Project
· write an essay explaining the value of multimedia in communication: page 9, exercise 8
· produce academic essays on a variety of topics in different subject areas: page 11, exercise 9
· produce a variety of formal authentic business texts (e.g. credit applications, enquiry letters and sales letters): page 77, exercise 5
· use a multimedia presentation to demonstrate understanding of a theme or issue of general interest: page 70,
Project

produce essays which include an introduction, supporting paragraphs and a conclusion, using transitions within and across paragraphs: page 25, exercise 8

· use features of electronic information to form electronic projects: page 70, Project
· use and spell appropriate academic vocabulary correctly when writing (e.g. analysis, psychology, hypothesis, research): page 25, exercise 7
· organize and sequence information and ideas logically with appropriate conjunctive adverbs (e.g. furthermore, even though, as a result): page 53, exercise 9
· make a list of organizational patterns and select the best one for a short essay: page 69, exercise 11
· review own written work and that of peers for appropriate use of form, style and tone to suit authentic academic purposes and audiences: page 77, exercise 5
· edit and proofread own written work and that of peers to produce final drafts with correct standard English: spelling,
punctuation, usage and grammar: page 53, exercise 9

11
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Appendix (7)

Develop Your Writing - Writing Skills and

Technique

As you get further along in writing, you will start to think about its quality and whether there is anything you can do to improve this.

In this section you will find advice on what you can do to develop your writing through focusing on the needs of your readers and thinking about how your thesis - both as a whole and in its individual sections - will communicate your original contribution to knowledge.

The Graduate School's Top Tips for Developing Your Writing


Think About Your Readers' Needs

Remember Basic Rules for Good Written English

Write Regularly to Develop Confidence and Quality

Have a Structure for Drafting and Re-Drafting

Get Feedback on Your Writing and Use It

Be Realistic About What You Can Achieve

Think About Your Readers' Needs

Whatever you are writing, your aim should be to make your text as clear as possible – to present your ideas clearly and concisely and to avoid ambiguity or redundancy. Achieving this becomes easier the more you practise writing and begin to develop your confidence in your writing style.

If it is something you are still having problems with, try adopting these very basic rules as you write your thesis:

· avoid excessively long sentences
· do not use a difficult word where a simple one will do
· use punctuation correctly to aid the sense of your writing
· use paragraphs to break your text into logically self-contained units
To guide your readers through your thesis it should include a system of "signposts” – things that explicitly or implicitly tell the reader what to expect. Signposts that you can use in your thesis are:
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· a detailed table of contents
· a well written abstract
· an introductory section/chapter for the thesis as a whole
· an introductory paragraph for each individual section/chapter
· a consistent system of headings and sub-headings
Remember that your thesis is telling a story – your original contribution to knowledge in your discipline. It should be clear from the very start what your original contribution to knowledge is and each section/chapter should then help to tell that story.

Finally, your readers will expect your thesis to be fully and accurately referenced. For more advice, read the University's Avoiding Plagiarism Study Guide and the Referencing and Bibliographies Study Guide. Ask your supervisors if you are unsure of the conventions for referencing in your discipline.

Remember Basic Rules for Good Written English

It is important that you pay attention to the basic rules for good written English - accurate spelling and correct use of grammar and punctuation.

Errors of spelling are best avoided by careful proof reading - and you should never rely simply on your word processor's spell check function. Proof reading is something you should allow time for as part of your structure for re-drafting your work - do not expect your supervisors to do your proof reading for you.

Grammar and punctuation can be more difficult to get right, particularly if English is not your first language. For more advice, read the University's Grammar Study Guides:

· Sentence Structure
· Using Paragraphs
· Using Colons and Semi-Colons
· Using Apostrophes
· Using Commas
You may also want to consult the University's Inclusive Writing Study Guide.
Write Regularly to Develop Confidence and Quality

Research students are encouraged to start writing early on in their research degree. Writing as you go takes some of the pressure out of your final year and gives you the opportunity to practise writing and develop your writing technique.
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As you enter your final year and your expected thesis submission date gets closer, regular writing becomes even more important. Research students who make a routine out of writing find it helps them to concentrate on their work and that this helps them feel more comfortable putting their thoughts into words. Most research students find that in their final year they need to spend at least some time each day writing their thesis in order to complete it on time and many find that keeping "office hours" for their thesis is a good way of making sure they focus on their writing.

Critical Writing

One of the skills that regular writing will help you to develop is your ability to write critically - that is, to write in a way that is characterised by:

· a clear and confident refusal to accept the conclusions of other writers without evaluating the arguments and evidence that they provide
· a balanced presentation of reasons why the conclusions of other writers may be accepted or may need to be treated with caution
· a clear presentation of your own evidence and argument, leading to your conclusion
· a recognition of the limitations in your own evidence, argument, and conclusion
It is important that you can demonstrate a critical writing style in your thesis. For more advice, read the University's Critical Writing Study Guide.
Academic Conventions

Whatever discipline you belong to, there will be certain conventions of academic writing - for example, specific modes of phrasing, specific terminology, recognised acronyms/abbreviations, etc. It is important that you make yourself familiar with these and the best way to do this is through reading theses, articles, and other texts.

Ask your supervisors if you are unsure of the specific conventions for academic writing in your discipline.

Have a Structure for Drafting and Re-Drafting

To start with, your thesis will be very much a work in progress. It is important to remember in the early stages of your writing that you are working on a draft, not the finished thesis. Keep writing even if you know that you can do better - leave the improvements until you come to write the next draft. This will give you time to reflect and think more carefully about anything that you might need to change.
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Instead of re-drafting as you go, why not look to make drafting a process with formal stages and different questions to be addressed at each stage:

· 1st Re-Draft - Editing for Academic Rigour
· 2nd Re-Draft - Reducing Redundancy
· 3rd Re-Draft - Editing for Consistency
· 4th Re-Draft - Signposting and Linking
· 5th Re-Draft - Proof Reading
For more advice on the type of things you need to consider at each stage, read the University's Art of Editing Study Guide.
We recommend that you apply this structure to each complete section/chapter of your thesis as well as your final complete version - so it is important that in your work plan you allow sufficient time for each re-drafting stage.

Get Feedback on Your Writing and Use It

Getting feedback from your supervisors as your writing progresses should already be a part of your work plan and your strategy for managing your writing.

Your supervisors may structure their feedback in a way that brings out the positives before going on to talk about any weaknesses. You will need to take a balanced approach - be pleased with the positives, but take seriously any weaknesses and listen to and act on any comments your supervisors might have for addressing these.

Your supervisors will comment on the content of your work, but if you would find it helpful to also be given feedback on your writing style and what you could do to develop your writing, let your supervisors know that this is something you would appreciate their comments on.

Alongside your supervisors, your friends - particularly fellow researchers - are a useful source of feedback and can offer general advice on tone, phrasing, and structure as well as suggestions on how you might improve your writing.

Be Realistic About What You Can Achieve

It is natural to be anxious about the quality of your work, but do not let this stop you writing or allow yourself to be caught in the trap of repeatedly revising the same section. Being realistic as to what to expect from your writing will avoid wasting time through worrying rather than getting on with your thesis.
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Remember that:

· you are just starting out as an academic writer - you should not expect, nor will your examiners expect, to see in your thesis the writing style of an experienced academic writer
· you need to keep sight of what is important about your writing style - do not waste time agonizing over phrasing or your choice of words, your writing is doing its job if it communicates clearly what you have to say
· you can use feedback from your supervisors and others to reassure yourself that what you are writing is of an appropriate standard
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Appendix ( 8 )

Samples of topic sentences

· Topic Sentence: Finding work in a crowded job market can be challenging.
· p.79 SB

Topic Sentence: A lot of research has been carried on the relationship between mind and language. P.58 SB

· Topic Sentence: Speaking foreign language improves the functionality of the brain in different ways.p.52 SB
· Topic Sentence: the king Hussein Cancer Center is Jordan's only comprehensive cancer treatment center. P.24 SB
Descriptive Paragraph

1. Describe:
I am going to DESCRIBE a sunset!

Sunset is the time of day when our sky meets the outer space solar winds. There are blue, pink, and purple swirls, spinning and twisting, like clouds of balloons caught in a blender. The sun moves slowly to hide behind the line of horizon, while the moon races to take its place in prominence atop the night sky. People slow to a crawl, entranced, fully forgetting the deeds that still must be done. There is a coolness, a calmness, when the sun does set.

Informational Paragraph and a Narrative Paragraph

2. Inform: I am going to INFORM you about the Apollo 11 space mission.

On July 16, 1969, the Apollo 11 spacecraft launched from the Kennedy Space Center in Florida. Its mission was to go where no human being had gone before—the moon! The crew consisted of Neil Armstrong, Michael Collins, and Buzz Aldrin. The spacecraft landed on the moon in the Sea of Tranquility, a basaltic flood plain, on July 20, 1969. The moonwalk took place the following day. On July 21, 1969, at precisely 10:56 EDT, Commander Neil Armstrong emerged from the Lunar Module and took his famous first step onto the moon’s surface. He declared, “That’s one small step for man, one giant leap for mankind.” It was a monumental moment in human history!

Narrate: I am going to NARRATE a story about the Apollo 11 space mission.
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It was July 21, 1969, and Neil Armstrong awoke with a start. It was the day he would become the first human being to ever walk on the moon. The journey had begun several days earlier, when on July 16th, the Apollo 11 launched from Earth headed into outer space. On board with Neil Armstrong were Michael Collins and Buzz Aldrin. The crew landed on the moon in the Sea of Tranquility a day before the actual walk. Upon Neil’s first step onto the moon’s surface, he declared, “That’s one small step for man, one giant leap for mankind.” It sure was!

Process or How-to Paragraph

3. Process: I am going to explain the PROCESS of cleaning and organizing your room.

OR

How-to: I am going to describe HOW-TO clean and organize your room.

Here is the perfect system for cleaning your room. First, move all of the items that do not have a proper place to the center of the room. Get rid of at least five things that you have not used within the last year. Take out all of the trash, and place all of the dirty dishes in the kitchen sink. Now find a location for each of the items you had placed in the center of the room. For any remaining items, see if you can squeeze them in under your bed or stuff them into the back of your closet. See, that was easy!

Compare and Contrast Paragraph

4. Compare/Contrast: I am going to COMPARE and CONTRAST an ocean and a lake.

Oceans and lakes have much in common, but they are also quite different. Both are bodies of water, but oceans are very large bodies of salt water, while lakes are much smaller bodies of fresh water. Lakes are usually surrounded by land, while oceans are what surround continents. Both have plants and animals living in them. The ocean is home to the largest animals on the planet, whereas lakes support much smaller forms of life. When it is time for a vacation, both will make a great place to visit and enjoy.

Persuasive Paragraph and Argumentative Paragraph

5. Persuade: I am going to PERSUADE my neighbors to buy tickets to the school fair.

The school fair is right around the corner, and tickets have just gone on sale. We are selling a limited number of tickets at a discount, so move fast and get yours while they are still available. This is going to be an event you will not want to miss! First off, the school fair is a great value when compared with other forms of entertainment. Also, your ticket purchase will help our school, and when you help the school, it helps the entire community. But that’s not all! Every ticket you purchase enters you in a drawing to win fabulous prizes. And don’t forget, you will have
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mountains of fun because there are acres and acres of great rides, fun games, and entertaining attractions! Spend time with your family and friends at our school fair. Buy your tickets now!

Argue: I am going to present a logical ARGUMENT as to why my neighbor should attend the school fair.

The school fair is right around the corner, and tickets have just gone on sale. Even though you may be busy, you will still want to reserve just one day out of an entire year to relax and have fun with us. Even if you don’t have much money, you don’t have to worry. The school fair is a community event, and therefore prices are kept low. Perhaps, you are still not convinced. Maybe you feel you are too old for fairs, or you just don’t like them. Well, that’s what my grandfather thought, but he came to last year’s school fair and had this to say about it: “I had the best time of my life!” While it’s true you may be able to think of a reason not to come, I’m also sure you can think of several reasons why you must come. We look forward to seeing you at the school fair!

Problem and Solution Paragraph (Narrative Version and Informational Version)

6. Problem/Solution: I am going to describe a kitty door PROBLEM and then explain the kitty door SOLUTION.

Narrative Version (1st person)

Last week we installed a kitty door so that our cat could come and go as she pleases. Unfortunately, we ran into a problem. Our cat was afraid to use the kitty door. We tried pushing her through, and that caused her to be even more afraid. The kitty door was dark, and she couldn’t see what was on the other side. The first step we took in solving this problem was taping the kitty door open. After a couple of days, she was confidently coming and going through the open door. However, when we removed the tape and closed the door, once again, she would not go through. They say you catch more bees with honey, so we decided to use food as bait. We would sit next to the kitty door with a can of wet food and click the top of the can. When kitty came through the closed door, we would open the can and feed her. It took five days of doing this to make her unafraid of using the kitty door. Now we have just one last problem; our kitty controls our lives!

Expository/Informational Article Version – This began as one paragraph, but needed two—one for the problem and one for the solution. Also, notice that the second paragraph is a process paragraph. It would be very easy to add an introduction and conclusion to these two paragraphs and have a complete essay!

People often install a kitty door, only to discover that they have a problem. The problem is their cat will not use the kitty door. There are several common reasons why cats won’t use kitty doors. First, they may
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not understand how a kitty door works. They may not understand that it is a little doorway just for them. Second, many kitty doors are dark and cats cannot see to the other side. As such, they can’t be sure of what is on the other side of the door, so they won’t take the risk. One last reason cats won’t use kitty doors is because some cats don’t like the feeling of pushing through and then having the door drag across their back. But don’t worry—there are solutions to this problem.

The first step in solving the problem is to prop the door open with tape. This means your cat will now be able to see through to the other side; your cat will likely begin using the kitty door immediately. Once your cat has gotten used to using the kitty door, remove the tape. Sometimes cats will continue to use the kitty door without any more prompting. If this does not happen, you will want to use food to bribe your cat. When it’s feeding time, sit on the opposite side of the door from your cat and either click the top of the can or crinkle the cat food bag. Open the door to show your cat that it is both you and the food waiting on the other side of the door. Repeat this a couple times, and then feed your cat. After a couple days of this, your kitty door problem will be gone.

Cause and Effect Paragraph

7. Cause/Effect: I am going to explain the CAUSES that had the EFFECT of making me a high achieving student.

(Note: This is also a first person narrative.)

I do well in school, and people think I am smart because of it. But it’s not true. In fact, three years ago I struggled in school. However, two years ago I decided to get serious about school and made a few changes. First, I decided I would become interested in whatever was being taught, regardless of what other people thought. I also decided I would work hard every day and never give up on any assignment. I decided to never, never fall behind. Finally, I decided to make school a priority over friends and fun. After implementing these changes, I became an active participant in classroom discussions. Then my test scores began to rise.

I still remember the first time that someone made fun of me because “I was smart.” How exciting! It seems to me that being smart is simply a matter of working hard and being interested. After all, learning a new video game is hard work even when you are interested. Unfortunately, learning a new video game doesn’t help you get into college or get a good job.

Personal Narrative Paragraph

8. Personal Narrative: I am going to give a PERSONAL NARRATION of an event that changed my life.

Last year was the first time I had ever been the new kid at school. For the first four days, I was completely alone. I don’t think I even spoke to a single person. Finally, at lunch on the fifth day, Karen Watson walked
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past her usual table and sat down right next to me. Even though I was new, I had already figured out who Karen Watson was. She was popular. Pretty soon, all of Karen’s friends were sitting there right next to me. I never became great friends with Karen, but after lunch that day, it seemed like all sorts of people were happy to be my friend. You cannot convince me that Karen did not know what she was doing. I have a great respect for her, and I learned a great deal about what it means to be a true leader.

http://patternbasedwriting.com/elementary_writing_success/paragraph-examples
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