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scope and sequence

1 The www project literal questions; nouns revision of main tenses: pres,

A website project a leaflet giving advice and | expressions; thinking tion / -sion and continuous; past simpe N Simpig
Page 7 guidance shkills; vocabulary; noun + noun | continuous -

personal response | | speak French. Today | am learni

Lasr year | went to Spain. "€ Maig,,
, o 5 | was travelling for ten hours.

2 | New York! New York! literal questions; adjectives order of adjectives T
'We ¥ New York | Study skills: proofreading; | expressions; spotting |0y / of She wore an unusual, old, Chinese,
Page 17 personal account mistakes; thinking skills; | conjunction because shawl. silk
! ' | vocabulary; personal
{r | response
'3 | The White Giraffe | true/false questions; | verbs past perfect and past perfect continu.
| Different places | a story from another ' meanings of phrases; | gh sounding /f/; silent gh | He had seen a strange bird, Uous™
| Page 27 culture | thinking skills; conjunctions; sentences | It had been flying above the trees,

definitions; personal with three main clauses;

VIEWS suffix -ness

4 Bangkok - The Grand literal questions; subjects | adverbs reported speech: statements and
A great Palace of paragraphs; thinking  |-ture / -sure commands

destination a guidebook skills; definitions; complex sentences John safd that he was tired.

Page 37 personal views The teacher told the boys to sit down.

5 Helio, Earth true/false questions; compound words reported speech: statements, past to pas;
| Beyond this science fiction meanings of phrases; y sounding /1/ or /ai/; |perfect, present perfect to past perfect
“world ' adverbs; thinking skills; | informal styles in fiction; | Lucy said that she had never been abroag,

Page 47 definitions; personal prefix trans- The old man said that he had grown up in

views India.

6 The honey-seller literal questions; derived words time clauses: all tenses with when, after,

| remember autobiography meanings of phrases; silent t while, before, until, as soon as

Page 57 B thinking skills; parts of | subordinate clauses When the beil rang, they went in.

speech; personal views As soon as our guests had gone, we went
to bed.

7 A desert map literal questions; words with two or more | pronouns: subject, object, indirect object,

Questions, detective fiction meanings of phrases; meanings possessive; possessive adjectives

questions thinking skills; -ous They saw us.

Page 67 definitions; word classes; | direct speech in fiction | gave the flowers to her.

personal views The book Is mine.

8 Text messaging - GRS or | literal questions; words with two or more | reported questions; if / whether

In my view not? expressions; adjective [ meanings (2) The teacher asked If anyone was absent.

Page 77 dmrmtopltg_ms definitions; thinking -ise / -ize / -yse wawonde:edwhatmesmnge_gomglgs

" skills; vocabulary; pronouns . x
s personal response
9 And the winners muiltiple choice words with two or more | passives: present and past continuous
What a wonder! are.. questions; defining meanings (3) The house Is being designed by a famous
phrases; thinking skills; |-ary /-ery/-ory architect.
vocabulary; personal clause order; prefix, over- | A play was being performed in the park.
response
| The literal questions; thinking | phrases third conditional =
|l | skills; multiple choice au / aw If he had passed his exams, he would have
o b | questions; definitions; | conjunction so gone to university.
61 i parsonal views -
Eii'vhga class literal quunons; phrasal verbs future continuous B

I'm going to talk expressions; vocabulary; | silent u This time next week we will be enjoying our
about ... Study skills: advice about | thinking skills; personal | compound adverbs holiday.

Page 107

either / or, neither / nar

You can choose either burgers or pizza.

os: | Neither Sally nor John passed the exam.

past perfect passive
mehouSehadbeendamagadbya violent




future; Wil and going to
The lesson will finish at ten o'clock,
He is going to become a doctor,
present perfect simple/continuous
She has never been abroad.

| have been waiting for half an hour.

Features of writing to advise
SB: advice for taking a trip abroad
WB: advice for a friend expecting a

visitor from abroad

Conversation practice: the www project topics

Individual speaking (WB): the project topic | would

EhDOSY WAW J nob ~jo. cone

see, hear, watch, feel something happen/
happening
| watched the snow falling,

Study skills: proofreading, correcting
and rewriting texts

SB: proofreading/correcting a text
WE: proofreading/rewriting two texts

m purpose: so (that), (in order) to
She went to the library so that she could
study in peace.

He went to the sports centre to have a
swim.

Conversation practice: photos of NY

Listening comprehension: a presentation about the
Statue of Liberty

Individual speaking (WB): talking about two local
sights of interest

Features of stories from other
cultures

SB: a story about travel in own
country

WB: a story set in own school

Conversation practice: photos of Australia

Listening comprehension: an interview about the Great
Barrier Reef

Individual speaking (WB): talking about a place of

Our train leaves in ten minutes.

outstanding beauty or importance
[present simple for fixed future events Features of writing to inform / Conversation practice: schools
persuade

SB: a guide to the Grand Canyon
WB: a guide to a local place

quantifiers: (a) few, fewer, the fewest,
(a) litle, less, the least

Listening comprehension: a discussion about two very
different schools

Individual speaking (WB): talking about your school

Features of science fiction writing
SB: a boy's first visit to the Moon

Conversation practice: performance arts
Listening comprehension: a tour of the Globe Theatre

Qur team scored the fewest goals. WB: continuation of the story Individual speaking (WB): talking about a theatre or
There Is little water left in the lake, cinema visit
Joe shows the least interest.
agreement: 50 do |, so will you, so must he, | Features of autobiographical writing | Conversation practice: schoolwork and hobbies
M@J nordol SB: an autobiographical event from | Listening comprehension: Laura and her parents
*| love the holidays.” *So do 1" notes talking about her schoolwork and the website project
“l can't swim.” "Neither can I.* WB: a true autobiographical incident | Individual speaking (WB): talking about time for
W '. -
e & P AR schoolwork and hobbies
reflexive pronouns Features of detective writing Conversation practice: environmental disasters
She locked at herself in the mirror, SB: an investigative interview — Listening comprehension: a TV programme about an
The children made the cake themselves. Luke / Miranda oil spill disaster

WE: an investigative interview —
Miranda and the bookshop owner

Individual speaking (WB): researching and recounting
an environmental disaster

clamations: what, what a / an, so, | Features of writing about opinions | Conversation practice: losing things
a/an, such $B: different opinions about a Listening comprehension: monologues about items
clevergirls! subject people have lost
1 a big carl WE: different opinions about a Individual speaking (WB): talking about an event when

It clauses: 50/ such a / such ... that

The film was so bad that we left.

subject

something important was lost

adjective + preposition: good at, keen on,
interested in, etc.

John Is good at sport.

New York is famous for its skyscrapers

Features of magazine articles

SB: a magazine article from notes
WB: researching and writing a
magazine article

Conversation practice: eating habits and preferences
Listening comprehension: a questionnaire about
healthy eating

Individual speaking (WB): talking about your daily diet
and how healthy it is

Features of formal and informal
letters

SB: a formal letter of enquiry
WB: an informal letter to a friend

Conversation practice: environmental problems
Listening comprehension: the project leaders talking
about environmental issues

Individual speaking (WB): talking about local

o' o'ty environmental concerns
Study skills: preparing for a class Conversation practice: using computers
You like animals, don't you? presentation Listening comprehension; Laura's presentation about
They haven't arrived yet, have they? SB: notes for a class presentation | the project
We mustn't be late, must we? WB: preparing a class presentation

Individual speaking (WB): talking about creating a
student website for your school

Features of evaluative writing

SB: evaluation of the Global Youth
Link website .

WB: evaluation of a real website

Conversation practice: the website

Listening comprehension: team leaders talking about
the website

Individual speaking (WB): giving your opinion of the
website

Listening comprehension: the assignment of the topics |

Scope and sequence Teacher's Guide 5’



itroduction

glish World is a 10-level course which takes learners from
2ir first words in English through to final public examination

andard in the key skills of reading, writing, listening and
reaking.

‘e course features a clear and strong syllabus of grammar
fructures that are essential to learners of English and combines
with aspects of firstlanguage methods. This combination

f first- and second-language approaches to teaching offers
itudents the opportunity to develop language skills that are
aught to native speakers while learning and improving their
(nowledge of grammar and correct usage. The grammar
structures are reinforced with comprehensive practice and
testing, both of which are provided in the course.

WWW. noli-10. 20w

English World enabr!es students to gain a firm foundation in

key skills:

* 1o increase their level of fluency in speaking

* to achieve evident competency in writing and listening

* to gain a good knowledge and understanding of a wide range

of fiction and non-fiction text types.

The course alms to produce speakers and writers of English
who are both confident and accurate. Throughout English World,
students are given training in different study skills which will
help them to raise their standard of work and their level of
attainment. A good grounding in these skills gives students

the knowledge they need to work productively when working
independently and to take responsibility for their own learning.

The standard that students are expected to reach by the end
of the course should enable them to approach final exams with
confidence and prepare them for further study of English, to
use English in the study of another subject or to use English in
everyday life or in the workplace.

Components of the course
Student’s Book

Workbook

Exam Practice Book (EPB)

Class Audio CD

Teacher's DVD

Student's CD-ROM

s Teacher's Guide

Student’s Book (SB)

The book has 12 units. Each unit is made up of 7 lessons:
Lesson 1: Reading

Lesson 2: Reading comprehension

Lesson 3: Looking at language

Lesson 4: Grammar

L D N I
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Lesson 5: Grammar in use
Lesson 6: Writing
Lesson 7: Listening and speaking

The key skills practised in English World prepare students for g
broad range of tasks, including exam-type tasks, and each unit
links to the Exam Practice Book. Use of supplementary skills
books should not be necessary if students cover the complete
syllabus included in English World.

Homework tasks are suggested for every lesson of the Student,
Book. This is usually independent work in the Workbook or
further independent work from the Student’s Book.

Four teenage characters feature in the Student’s Book. Studentg
listen to their discussions, conversations and dialogues. The
characters' everyday conversations give learners exposure

to contemporary English, spoken by their peer group, using
functional language in a natural way. The characters introduce
learners to aspects of English culture, give cohesion to the
numerous listening activities and act as models for speaking in
a variety of situations.

Projects

A different project is provided for every pair of units. The type of
project and the subject matter is based on one of the previous
two units. They are intended for independent work but notes to
assist teachers in setting the projects are given on pp172-174,

Workbook (WB)

Units have 7 pages of exercises for independent work:
Reading comprehension

Vocabulary

Looking at language

Grammar

Grammar in use

Writing

Listening and speaking

-~ O O, s WKNE

The eighth page is a Check-out self-test page which sets out all
the work covered in the unit.

Revision pages

Two pages of revision exercises appear after every other unit
in the Workbook, giving practice of work covered in the two
preceding units.

WIWW.| n00=0.00/M
Word list

Pages 138-140 of the Workbook list key words from the reading
texts, vocabulary pages and spelling for each unit.



student’s CD-ROM

Al the reading texts and dialogues are on the CD-ROM provided
with the Workbook. Students can listen again to improve

understanding, reading skills, pronunciation and intonation, and
to check and revise.

exam Practice Book (EPB)

All four skills and use of English are examined after every
second unit. The format follows the task types that students
will encounter in external exams and familiarises students with
the range of questions that they will have to answer. The tasks
reflect the material of the Student's Book so that learners can
focus on the examination task itself and check how well they
have taken in the vocabulary they have been using.

There are two longer papers: one that may be taken halfway
through the year and another to be set at the end of the year,
There are progress charts at the end of the book so that
students, teachers and parents can check where progress has
been made in each of the skills during the year as well as lists
of important tips on how to study and prepare for exams.

SB links to EPB

The practice papers are written to be set after every second unit.
However, particular SB lessons are marked with a link to the
EPB, showing the Test and Question numbers that examine that
lesson’s work. This enables teachers to:

« see how particular work is tested in the EPB

« allow particular sections of the paper to be done as a shorter

test if necessary, where a longer test is not possible
or appropriate.

Teacher’s DVD

The Teacher’s DVD contains:

« the complete Student's Book so that teachers can use the
material on an interactive whiteboard in class

» the Student's Book audio files: all reading texts, dialogues
and listening comprehension material

» the EPB audio files for listening comprehension tests

» video training sessions to assist teachers in classroom
management and good teaching methods and practice,

Dictionary

There is no dedicated dictionary for the three final levels of

the course. Dictionary work in English World 8 Is based on the
Macmillan School Dictionary. By level 8, all students should be
familiar with basic dictionary usage and have their own dictionary
for classwork and homework.

Methodology

The units

As the course progresses, the units develop and increase
students’ knowledge and skills in language use, grammalr,
vocabulary, reading and writing. Each unit assumes that what
has been taught in the preceding units has been learned and
understood. The units do not stand alone as individual packages
of work, unrelated to the rest.

www.j wob-jo.oo L
The lessons

The lessons are designed to be taught in the order they appear.
Each lesson develops strands from preceding lessons. The order
has been conceived to support students’ learning in a strategic
way, therefore it is appropriate to teach them consecutively.

All the material shown for one lesson should be taught in the
order it is presented. Each lesson is intended to cover 40
minutes of teaching. A very rough guide is given at the start
of each lesson to show the approximate amount of time that
is intended for each activity. The guide is not intended to be
completely inflexible. However, the guidelines are given to
help teachers cover all the material and to include a variety of
activities and a variety of skills in each teaching period.

The approach to teaching

The lessons have been written for interactive teaching in the
classroom: the teacher leads the lesson actively by guiding
the class at every stage, encouraging frequent responses from

students and establishing a regular practice of communication
between students in lessons.

Each lesson has a particular skill focus but there are
opportunities to use a variety of different activities and key
skills in teaching it. In all lessons, students are encouraged to
listen actively to their teacher and to each other, and to speak
purposefully. Reading is a part of all lessons and many activities
include writing of notes or short answers as well as the lessons
that focus on writing as a specific technical and creative skill.

The following pages show the methodology for a complete unit,
one page at a time so that users can see:

* the order of the key skills in each unit

* the methods and key stages for teaching each lesson

* detail of how the stages should be approached

» other notes and information about methodology in the lesson.

Introduction Teacher's Guide
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Lesson | Check-in and Reading

The Check-in page prepares students
for the unit theme and topic.

Students read the Check-in page before they start
Lesson 1 of the unit in their SBs.

Note: It is important to work through all parts of this page in order.

lllustrations set the context
visually.

discussion and
thinking skilis

The topic is presented in
clear statements.
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More about the Check-in page S
Check-in for students:

Language and grammar in
the unit is clearly listed.

—_—

A

—

The tasks for each skill
area are listed.

Simple questions invite a
personal response to ideas
in the unit. i

thinking skills

* Students should read the page as an independent homework task in preparation for Lesson 1: Reading text.

¢ They should complete any tasks and note answers to questions and bring them to the lesson.

* They should check the meanings of the key vocabulary for the Reading text.

Check-in for teachers:

* These steps prepare students for the work they are going to cover in the unit so

class is aware of the spread of the work at the beginning.

 Atthe start of Lesson 1, teachers should go through the page with the class,

and checking the key vocabulary,

~* This activity acts as a warm-up to the first lesson as well as an introduction to the unit as a whole

the teacher can make sure the

eliciting answers from individuals



Lesson | Reading

The text is :h.e main reading for the unit and is the skill focus for the
lesson. All skills for each part of the lesson are shown below in italics
-J___ -

The text creates a context which
links the following lessons.

Before reading

MERR==C
1 discussion of the text

type
speaking listening
s

THE HONEY-

‘.‘-"""”"‘hnm
Mt [alivey, & el rmomn m""“":':’:;-
And Broug up in india. The sutobiegraphy tall of

e

Trn e et 0y i Balract e W Wy W o e e | s morbiny e Sl
Do sharsss when 20 wrsarsy mee ofl dury he (RIe] o Gevay Uime Seme e e
s b g By * by e G | L . 0 Mt waw e ana bn walen ek Poee
Sy (Mgn B pe e mwtr bt on Gl Lo ot iy B gkl rwieas bea. ot i S5 R
o of Sy et senpendnd = e smbile Lmed & The stee of amwy o e Wy
a0 g W e Chase, Bt hre B | B o o pred Wi st i3 0w huee'" Sy e
e R R

e rormed et e i B B Wk el yow e Baee ! The sk pred = e
w1 Nt werhed kncr (b Degavutg of e Fow pus coRch 4 By aad e e few 8 =
e Py By il ek ] e Sy by gt 8wl deay mmking end Sa ¥ B haney @ P
il e o (i ke el By amay © A RS o pwang s Bt e ot el g 8
Bgpng # sty s the Somre 1 06sh. Tham & marmd oo s, Baghor and gior il &

ana day durng the vudy pa
R.m w-uv‘:h—nm——-u-#mmm-m-—
- -y -
R e e I e m_lﬂ‘-'i---l-a—a-‘uuﬂ_-lﬂﬁ—lﬂmm
[ TrieAg T e ewall pretay od phin S e -mh-n'm—nn-ahhmmm:-pwuluxh
. e This was g wry ght Corlam wred pudiieg iy same g wiih rager syveg ~ Owr Sk asewend w0 v o8 Gaching B wih bas hand
2 mad‘ng the t'ext Mals Wl caarsety praml Fce Gl e b e 0 ey o ey san m.-p.-.-|m--.-.-;.dn4uwlu-—-|-ﬂﬂ
:m-ul—.uﬂg._._‘*.-.. w——nummmmb‘mﬁ-m-mwpﬂlﬁﬂnhn—lu
Tha vewe 2t Ay peldeg g o e cintemom e =t wehvab
reading listening o s i S o et o o ielie a0, o -
; R — . - WWW. | nol-|0.con
3 a There o mme s e herwaris by W (b tme b - i
Vocabu ry ot anvual mnaina wod 38 w6 April had =2 br apeme dwing
(| Tewem  Whie ) maled 8 S Rt Rrh WA, By Senhr
dictionary skills - ot s s b s ot
18 (e pugrrhemnrdt Do of Apeil. | swadd hanlds e it &
el g a8 M el e e s b ady
Lt snamunams wan drrw hion sy (% siei dart ihase
: . vy s Sl ) bew s b et Beleey | e aely 0
mm e vt Moo wih Wbt e e sy el
R nd e ey nd R WYY Masher eold

apprer wuh 4 gy corspening Ped snond baba My mete
[ Sty bebvad (a simmty wer bres faed and e el

chabll st gl 18 ity Fem taan paen) e e R

 whiembed sah smond M8 su 0t Wy o o

Etaen ben of meghes | whuld e home, b WA
BV vt exdausird. wad el brgin eiyog for i mes
i s s Wy musdher s avhed m e | nad lwed She
siwars srumed | wpuid 3¢ —-t

4 general questions
speaking listening

5 reading practice
reading listening

The text is the model
for the Writing.

The text is produced to look like a text
from a real publication or other source.

The key grammar structures
appear in a natural context.

Before reading

| Discussion of the text type

Students learn the characteristics of different text types. There is a different text type in every unit. Students learn to recognise
different text types and the kind of language they should contain. Students may have studied some of these text types at primary level.
In English World 8, key text types are revised and developed further, with more complex features being introduced.

Reading

2 Reading the text
The text is recorded so that teachers can use it in the lesson to give a correct model or listen to it as lesson preparation before reading
to the class. Whichever method is chosen, students listen and follow a correct reading of the text before they do any further work on it. !

3 Vocabulary

Students are supported in the lesson by dictionary work to find or check words to help them get a general understanding of the text.

After reading

4 General questions

i nderstanding of the text.
Suggested questions are given in the Teacher's Guide to check a broad u ' Y
The homework task requires students to re-read alone and to check all new vocabulary before they go on to comprehension activities in

the next lessor.

5 Reading practice

After following the text once, students practise reading aloud in the classroom.

Introdugtion Teacher's Guide 9



Lesson 2 Reading comprehension and vocabulary
The SB Reading comprehension page has a consistent format and contains a variety of activities based on the preceding reading te,
and practising different skills, shown in italics below.

e
Note: It is important to work through all the activities on the page In order.
e
r .,_f ‘-3v:-‘1
LGS LTI SN .L.: T TS T

1 re-reading the text

| Arvwer there questions.
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4 discussion groups/pairs / PR ——— e

sasume dutrect purv wmpend dwme wily sink fing dupe aept besse  marcliessly
critical thinking
listening speaking :
6 individual response
= e = / thinking skills writing
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~ Interactive comprehension lessons

I Re-reading the text
The text should always be re-read at the start of the comprehension lesson (unless Lessons 1 and 2 are being taught in the same
teaching session). This refreshes students' memories, gives the class extra reading practice and the opportunity for individuals to

practise reading aloud. WWW.in00=]0.coMM
2 Literal questions ' '

The teacher should ask, or let a student read out, each question and elicit an answer. The class should be asked whether the answe!
is correct or not and to give a different or better answer if appropriate. This keeps the whole class involved and helps to check whett:
individuals or the whole class have misunderstood parts of the text. If necessary, everyone should look back to the text to check. The
skills students need to develop are the accurate understanding of the question and being able to find the appropriate answer in the
text. These guestions are not a memory test.

For variety, the first activity is sometimes different, for example, true/false. Whatever the activity, it indicates how well students have
understood the text and should be conducted through the same interactive method as the literal questions.
3 I '
m d’“"d b Sepoureged o ¢ eanings from context by looking at the surrounding sentences, and to use a dictionary
heck o mmummsmm opportunity for individual or pair work and a change of pace in the lesson.




. gaﬁ""" groups/pairs

The work focua.-’es on questions which require a close understanding of the language in the text and a broad understanding
of the "'93_'"“3 of it. Students may need to infer answers from information that is given in the text or to deduce answers from
meuon they can find. Some questions ask students to give their own views and opinions about aspects of the text. All
of thest w‘ss!?n questions shoul;i be done in pairs or groups so that students acquire the skill of listening to suggested ideas,
egraﬂ"’“d adding further suggestions or disagreeing and giving evidence for a different answer.

The can monitor the quality of work by holding a whole-class discussion following the group work. This activity is explained
further in Approaches to skilis and teaching methods on pp21-22 of this Introduction.

s yocabulary self-check

This task can be completed interactively in class if there is time or students check this vocabulary as an extra homework task. Most of
these words aré likely to be new but students may recognise some of them. The purpose of the activity is to point out to students the
words that they should ensure they understand before leaving this page so that the following work in the remainder of the unit, which
recycles vocabulary from the reading text, can be done with unnecessary referral to a dictionary.

6 Your views: Individual response

This activity gives students the chance to give their own response to aspects of the text they have read. It can be developed into a
more or 1ess significant element of student's work in the unit.

It could be started in class, inviting several individuals to respond. If there is time, more students could be invited to put forward
opposite views and responses so that different opinions are discussed. Then the whole class writes their views in complete sentences
in their copy books. This could be a homework task which may then be checked by the teacher on a regular basis.

Alternatively, students may be asked to write their answers in their copy books and responses be requested by the teacher at the start
of the next lesson as an alternative warm-up activity.

This work could be developed more extensively: students could write a short paragraph in response to each question. The work could
be kept in a folder, or a section of the Writing folder, and built up to form a personal review of the texts and the ideas contained in
them. Able students may be encouraged to extend themselves and write their responses freely, adding their own ideas.

WB Reading comprehension m"t
This page gives students further practice in the key comprehension skills using Qe cunpohanven

W Ut v T T i g e e e

different tasks and approaches. This work should be done independently. o et i gt
The tasks are straightforward and it is expected that students will be able to e s ) . SRR i)
understand them with little or no explanation from the teacher. g ppm L
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WB Vocabulary
This page gives further practice in vocabulary from the reading text and
includes extra words not included in the SB Reading comprehension page.

This vocabulary work may be completed after Lesson 2 or Lesson 3 (Looking at
language) or divided between them. ;
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More about SB Looking at language

A Dictionary work

This section covers all the principal features of a dictionary
and introduces students to the information they can get from
dictionary entries apart from the definition itself.

B Spelling
By level 8, the main spelling patterns have been introduced.
In this section, patterns which commonly cause mistakes are
practised in detail.
| C Language development
L This section focuses on features of English from the reading text
which students should understand and practise to help them
achieve a good writing style.

These pages should be worked through interactively in class
~ with the teacher eliciting responses and examples from the
_ students at every opportunity to ensure that all the work has

~ been understood. WWW. jin0b-jo.com
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Lesson 4 Grammar

The Grammar page follows a format which gradually builds up students’ understanding of the structure. It gives practice in controlied
stages 10 puild confidence and leads to independent work.

:Now it is important to work through all the activities on the page in order. ]

[r—

1 A short text focuses on
the structure and sets it
in a meaningful context,
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6 Further class practice
uses the structure in a
variety of activities.

speaking listening

Interactive grammar
I Theshort text

Pre-reading questions should be asked to familiarise the class with the
context before one or more students read out the text.

2 The grammar structure

The target structure should be taught actively to prepare students for pair

work later in the lesson and suggestions are given in the lesson notes.

3 Literal questions

Literal questions and answers or a similar activity practise the structure as

well as checking that students have understood the text as a whole.

4 Grammar boxes

The rules and examples from the grammar pages are set out in the Grammar 3

reference section at the end of the WE.
5 Pair and group work

Pair and group work enables all students to practise actively and this is
an important part of the grammar work. Students may be familiar with this
~ practice from their primary course. If you are not familiar with it, a step-by-
f' step plan for developing this work in the classroom is given on pp21-22.

6 Further practice

Different exercises give further practice using a variety of approaches.
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WEB Grammar: writing

All the work from the SB classroom lesson is formally
practised in written form as an independent homework task.
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;on 6 Writing

iting pags

s they should Include in itin order to complete the final stage accurately.

es are a three-stage process which supports students in understanding the kind of text they are to write and the

e impertant {0 work thiough the three stagies in order.

Stage 1

This page summarises the features. Students have
seen these in the Reading text and Check-in page.

LEach feature is clearly explained.

WIWW. |n00-|0.Comn

speaking reading writing

Learning is reinforced by tasks and questions on the
page. These also prepare students for Writing together
on the next page and for independent WB writing tasks.

k

ge 2

.;-whole-dws writing task Is accomplished by
istudents and teacher working together.
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First, the teacher goes through the task with the class

explaining how it will be approached.

listening reading
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Next the teacher works
with the class to complete
the task on the board,
going through all the
stages from making notes
to the complete correct
piece. This ensures that
students are prepared for
Stage 3. For a detailed
explanation of the
process, see pp22-23,

speaking writing

plet s this page as a homework task, working alone. Assessment
‘ fn the lesson notes. For more detail, see p23.
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sing the WB page
' dents write out their presentation on paper in full sentences
m“-" made on this page.

their presentation to the class concentrating on
speaking audibly and clearly with good expression.

At this leve! students should begin to try to deliver a talk without
reading every ward. However, for this kind of speaking task, it
is not appropriate for students to learn their presentations by

heart. The aim is to develop fluency in speaking rather than

recila[ion skllls.

WB Check-out page
This page reminds students of the work they have covered in all
skill areas in the unit.

It contains a few short tasks. These do not represent a test.
They are included to help students assess how well they have
learned and taken in all aspects of the unit.

Students should be able to complete this page independently
within ten minutes.

If they cannot remember something or are not sure of the
answer, they should look back in the unit and learn again.

When students are satisfied that they are familiar with the work
and have completed the page, they tick the box at the end to
| check out of the unit.

[ It is preferable for students to complete this page and for the
| teacher to check that the class has completed all the tasks
| before moving onto the next unit.

The unit notes suggest that this activity forms a complete lesson
{in which students check their own progress and tasks, make

{Some presentations of completed speaking work individually and
fin groups,

eachers may wish to go through these pages in detail with .
€rent students from time to time to check individuals’
Seitmonitoring and class progress.

The WB presents a dialogue in written form,
practising colloquial expressions and grammar.

writing

Listening and speaking
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The second part of the page gives students
a structure for their individual speaking task.

writing speaking
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he first page of every unit

r Alwebsite project

Ives a summary of the key

T s = e

Barning in the unit.

11 Voall ward anding i - Una / b, praitive

Before the notes for every

lesson, key information for
the teacher is summarised:

the aims of the lesson
he skills focus

A rough time division guidg
is given for each part of
the lesson. This is to help
teachers plan their work
and is not a set of rigid
time limits.

If there is extra time, J
suggestions for quick |
whole-class activities are
given on pp170-171. |
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lesson notes.
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fngish Worid 7 Was supported by a specially

elally written dictionary containing new vocabulary and all words from the primary levels.
From level 8 onwards, students are expected to use a full dictionary.

WMBMM&M‘?WWMMMMWM dictionary to find or check definitions.
Mom&wmdmmmmismmmmmwan_

From using the level 7 dictionary, students should recognise the layout of entries in the Macmillan School Dictionary, some of its
features and be able to navigate the pages.

The level 8 dictionary work syllabus shows students how entries are set out and other information that is included in an entry.
These features are explored and practised through Student’s Book 8.
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The Macmillan Essential Dictionary has the same layout and most features and may also be used to support learning and follow the
dictionary syllabus from level 8 onwards.
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Approaches to skills and teaching
methods for English World

I Reading

lhe act of reading is essentially an individual one. As adults we
‘ead, for example, a novel or a newspaper to ‘ourselves’'. Rarely
's reading a shared activity.

To be a successful reader, however, students must be trained to
use a range of strategies that enable them to understand a text
on various levels, and to analyse and challenge what they read.

To this end, English World uses shared reading as a strategy to

train students to become active readers.

Throughout the course, students will encounter a wide variety
types and be encouraged to interrogate them in terms of
, structure, purpose and audience.

lly reading the text, however, questions are
age students’ interest and to give them the
ribute their own ideas and experiences.

. questions will then guide students through

s ideas and information that are
‘type of comprehension should
easy’, as a sound understanding at
is for the higher order reading skills.

s are asked to recognise

What do you think ...?
Why do you think ...?
How do you know ...?
What does ... tell you?

Students should be trained to recognise that questions posed
in this way cannot be answered by finding explicit details in the
text. They require students to look beyond the literal meaning
interpret and predict. Teachers should encourage students

to cite evidence from the text which they have used to infer
their answers.

Personal/evaluative comprehension

At this level of comprehension, students are asked to relate
what they have read to their own experience and/or make
personal judgments about the text. This kind of question is
often included in the Your views section, e.g.:

Did you find the text interesting/funny/frightening/sad/
informative?, etc.

What would you have done ...?

What questions would you like to ask ...?

Teachers should encourage students to justify their answers,
e.g.:

I found it interesting because ...

| would have ... because ...

| would ask ... because ...

3 Thinking skills

It is important to understand that what has come to be known
as thinking skills has been an integral part of good practice for
many years and is not just a recent add-on.

Put simply, it requires teachers to:

e create an atmosphere in the classroom where all students
feel at ease to express their opinions and contribute to
the discussion

+ guide, rather than control, the discussion session giving
ample opportunity for reviewing what has been said; keeping
the discussion on track; sometimes taking the opposite
point of view to clarify students’ thinking; ensuring what is
said is supported by reasons and examples.

It requires students to:

* think for themselves — to question, analyse, challenge and
respond to what they have read

* have, express and justify their opinions

* see discussion as a way of understanding issues and
respecting the viewpoints of others through speaking .
and listening |

* be prepared to change their point of view if what they have
heard through discussion prompts them to do so.

1
Thinking skills are included in the Check-in page where students
are required to apply their knowledge and experience to the




| icail

www in every comprehension lesson.

4 study skills

Studying effectively requires practice and the ability to use
appropiate strategles and tools for a given task. The Study
skills units throughout the course concentrate on transferable
skills needed across the whole curriculum, e.g.:

l.esea;ch and note taklns

L mmgiorandgivingaciass presentation

. efficient and appropriate use of a dictionary and thesaurus
. stuctured and effective planning (an integral part of

gach unit)

All the Study skills units are designed to make students more
effective learners,

In some cases in the upper levels, the Study skills reading
passage will not be a model for the writing outcome but will
require students to use the tool to accomplish the writing task.

Throughout level 8, dictionary work, which is an essential study
skill appears in every unit and follows a distinct syllabus which

familiarises students with dictionaries as a resource for helping
with spelling and writing as well as vocabulary.

5 Spelling

Should spelling be ‘caught’ or taught? In other words, if students
read a lot does that mean they will be good spellers (caught)? Or,
if students follow a structured spelling course, is the outcome
likely to be a sounder knowledge and faster progression

(taught)?

Based on extensive research, it is now concluded that very
careful readers will see improvement in spelling while less
focused readers will not. Even ‘careful’ readers, however, need
the backup of a structured approach to become truly competent
spellers.

Levels 1 to 8 of English World delivers a structured spelling
course beginning with a phonic approach and developing into
areas of blends, digraphs, letter strings, spelling rules, etc.
These sections of the course lend themselves to class teaching
and student participation and should be used as the basis for
introducing students to the vagaries of English spelling.

The ability to spell or not, however, is a very individual thing.

Some students will struggle with certain words and rules, while

others will have difficulty in other areas. With this in mind, it is a

E00d idea to:

* keep a personal log of recurring mistakes from students’
wiitten work and use this for weekly spelling tests, rather than
@ set of random words students have not attempted to ute

* encourage students to keep their own log of their spelling
mistakes that they can refer to when doing written work

* use the twotier marking system (see Approaches to Writing:
Assessment, p23) so that students can clearly see if spelling
is a problem whilst not undermining their confidence in other
areas of their written work.

Presentation of grammar in context

Examples of structures being taught in a unit first appear in the
main reading text. They are then looked at more closely in the
Grammar and Grammar in use lessons. On the Grammar pages,
examples of the structures being taught are clearly presented

in a short text. On the Grammar in use pages, structures being
taught are presented in a short dialogue. The structures taught
in the Grammar in use dialogues are those which are most likely
to occur in informal speech.

Practice

Exercises in the Student’'s Book are mainly active, oral activities.
There are many opportunities for communicative pair and group
work, which allow all students to practise the structures being
taught. Exercises in the Workbook are written activities, which
may be done in class or as homework and which allow students
to consolidate their understanding of the grammatical structures
covered in the unit. : ;

WWW. |00~ |0.coNMm
Grammar reference

In the Student’s Book, grammar boxes explain usage and give
examples of grammar points. These boxes may be used for
teaching new structures or can be used purely for reference.

At the end of the Workbook there is an extensive Grammar
reference section with explanations, examples and paradigms.
There (s also an irregular verb table with examples of how parts
of speech are used in the formation of tenses.

7 Pair work

Working in pairs gives every student the chance to communicate
in English. It is the simplest way to cut down teacher talking time
and increase student talking time. It also benefits less confident
students who may feel uncomfortable speaking in front of the
whole class.

If students are new to the concept of pair work, introduce

it gradually. Choose simple activities and limit the time the
students work in their pairs — perhaps as little as one or two
minutes at first. As they become accustomed to the idea of
pair work, you can increase the amount of time you allow them
although it is usually wise to set a clear time limit so that
students know when they need to have completed the task.

Introduction Teacher's Guide ﬂ



Assessing pair work

While students are working in their pairs, walk around the
classroom and listen to them. Help and encourage where
necessary but do not interrupt too much - this is their chance to
communicate with each other — and do not correct every mistake
you hear, however tempting this may be! Limit your corrections
to big mistakes. For example, if the purpose of the exercise is to
practise question forms and students are clearly having difficulty
with the correct construction, help them with this but do not
worry about other minor errors. You might notice that a number
of pairs are making the same mistakes. Rather than interrupting
them, you could make a note of the errors and, when the pair
work is finished, deal with these with the whole class.

Setting up pairs

The quickest and easiest method of setting up pairs is to ask
students to work with classmates sitting nearest to them.
| If students always work in the same pairs, activities can be
efficiently without wasting time, Most students will feel
table working with a familiar partner.

Br, You may want to vary the pairs to give a
pair activities. How can this be done quickly

Prepare cards or slips of paper on which

ed items, e.g. opposites (hot/cold, huge/
irregular verbs and their past tenses (buy/
W), countries and their capital cities (Russia/
3y/0Oslo), countries and their languages (Spain/
gypt/Arabic), animals and their young (cat/kitten,

)E n,etc Mix up the cards and hand them out at

the students, who must then find the other half of

Irs  Cut string into lengths of about one metre (one
f string for each pair). Put all the lengths of string

r in a bunch. Grasp the strings in the centre and hold
ligh. Students take the ends of the strings. You
strings. Each student forms a pair with whoever

e other end of his/her string.

wwawob -jo.com

L be too big. About six students per group is
‘useful to appoint a group leader who will be
ucting the activity and making sure that

any group activity and to make sure that students complete
activity within the allotted time. i

9 Writing

Throughout the course, reading and writing are closely linkeqﬁ
a carefully structured process.

The reading passage almost always provides the model text ‘
type that students will reproduce in their writing activity (see
Study skills p21 for exceptions).

Writing - Stage 1: Writing features ‘

Students are given the opportunity to study the key features of
that particular text type, e.g.: _

Text type Features
Instructional writing clear introduction
layout

short, clear sentences
imperative verbs
precise language

The key features are clearly set out so that students can learn
about them and refer to them as needed. Where appropriate, shy
tasks accompany the features to help students absorb the points

Writing - Stage 2: Writing together

In the second part of the writing lesson, the teacher and
students collaborate to produce a writing outcome of the given
text type. Questions, prompts and suggestions are given to
focus students’ thinking. These give the teacher the opportunity
to work with students on a model writing task so that the

theory that has been learned in Writing features may be put inte
practice with teacher guidance.

The aims of Writing together

The main aim is to take the work of writing itself away from the
class so that they can concentrate on the form of the writing
and their ideas. Teachers should prompt the class to produce
sentences by working through the notes on the page. The
teacher writes these sentences on the board so that the piece b
gradually produced by working through the notes. This heips to
demonstrate to students that:
* notes can help them to write a complete piece

following a structure makes writing much easier
the task is achievable if they follow the instructions.

By re-reading and reviewi ng the writing together (see p23),
students learn that;

* a piece of writing can be improved by
- checking it fulfils the task and amending !
~ spotting mistakes '

* itdoes not take very much time to do

* this final stage of the process is worth doing.




M ethodology in Writing together

4 Guide Teachers should not expect that from the very
peginning of the course the class will deliver a near-perfect
piece. sentence by sentence. Teachers may need frequently
1o remind students of the form and style of the piece they
are attempting and to refer back to the features they

arned. L
have l€ www jnol-jo.com

2 Encourage Itis important that students have confidence

in making suggestions, so whatever response is given to a
| particular prompt, teachers should aim to be encouraging
and affirming, even if the response is not quite accurate. It
is preferable to use the response to ask another question or
give prompts to help students think further and add more.

3 Explain Suggestions should not be corrected by the teacher
unless they are completely inappropriate and indicate that
the entire class has misunderstood the task or the features
or both, in which case the teacher should give further
explanation.

4 Focus on writing Teachers may wish to correct minor
mistakes in grammar as the piece is written on the board,
However, it is very important that this lesson focuses on
writing and does not become a grammar lesson,

§ Review When the class has completed the task to a
satisfactory standard in terms of form and content, the
teacher should re-read the piece with the class to
see whether:

» it fulfils the task set
» there are any errors of grammar or vocabulary that need
to be corrected.

6 Improve Teachers should ask the class if the writing fulfils
the task and whether any improvements can be made in
the style or content of the piece. Suggestions should be
accepted if the teacher and the class agree it is a real
improvement. Teachers should ask the class to look at all
the grammar, spelling and punctuation to see if there is
anything that needs to be corrected. When all the corrections
have been made, the class should have in front of them a
complete demonstration of the task which will help them to
complete the third stage of the writing on their own.

Writing lesson — Stage 3: Independent Workbook
writing

The third part of the writing lesson is the writing task in the WB
which requires a writing outcome of the same text type using
the same features. The goal here is that students tackle this
writing task independently but this may not be possible in the
initial stages of the course. Individual teachers are best placed
to assess how much support is needed for this task, and
should work towards independent writing at a pace they judge
appropriate for their students.

10 Assessment

The TG gives guidance on assessing the writing outcome.
Assessing pieces of written work where students are required
to draw on their knowledge of the technical aspects of the
language, e.g. spelling, punctuation, etc., and also their creative
abilities is no easy task.

To ensure that both a student’s technical and creative abilities

are given equal weight, it is suggested that written work is

assessed on both levels:

1 Give a mark out of ten for spelling/punctuation/grammar and
label this mark T (technical).

2 Give a mark out of ten for structure/style/imaginative
content and label this mark C (creative).

3 Combine these marks for the overall mark.

In this way:

* teachers can look at and assess the various aspects of a
student’s work

« students can assess, for example, that their technical
ability is good but their appreciation of appropriate style and
structure needs work, or vice versa.

Il Listening

Listening in every lesson

Although only one lesson per unit is entitled Listening and
speaking, students are exposed to a variety of listening activities
across each unit. In every lesson, they listen to their teacher and
to each other. Most lessons provide opportunities for pair work
and this increases the number of voices students are exposed
to. Group work increases it still further. If you can vary the pairs
or groups from time to time, students will become accustomed
to hearing an even wider variety of voices (see Pair and Group
work on pp21-22 for suggestions as to how to do this).

Recorded texts

English World provides students with a wealth of recorded
material. The main reading text in every unit appears on the
Class Audio CD. This gives students the opportunity to hear a
wide variety of voices (male, female, young and old) and, as the
course progresses, to become familiar with different accents:
regional accents from the UK as well as varieties of English
from the wider English-speaking world, for example, American,
Canadian, Australian, Indian and more.

Additionally, the entire Student's Book audio is presented on
the Student's CD-ROM. This enables students to access the

recordings independently in order to improve their understanding
of the texts and dialogues,

WWW.| wob-ja.c@m
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Recorded dialogues basis also increases opportunities for students to speak. Th

Grammar in use lessons featiire dialogues spoken by young are many activities in Grammar and Grammar in use lessong,

people of the same age as the students. By listening to these for example, which have been written specifically with pair wo

dialogues, students will become familiar with the intonation in mind. Students are frequently asked to personalise their

patterns of conversational English and also be exposed to responses and express their own opinions. If students can g

colloquial speech and idiomatic language. this in pairs or small groups before reporting back to the clag
the time they spend speaking is greatly Increased.

Varied activities

Listening and speaking lessons provide students with two types Dialogues

of listening activity: Dialogues in English World play an important role in encourag

fluent speech. In Grammar in use lessons the serial story

in dialogue form gives students the opportunity to practise
grammatical structures which are frequently found in speech,
Students are also introduced to conversational expressions
which are recycled in later activities in both the Student’s Bog
and the Workbook. In this way students gradually build up an
extensive bank of idiomatic expressions which will enrich thei
spoken English.

1 Conversation practice Students listen to a conversation
between two or more characters. Photographs and
word prompts help them to follow and understand the
conversation. They are then required to do more detailed
work on the conversation, for example, listening for particular
idiomatic phrases and placing them in their contexts. These
 listening exercises provide the stimulus for pair or group

§- N

nslon Students listen for a purpose Speal(lng activities
1 these listening comprehension Listening and speaking lessons include two types of speaking
ay hear monologues, dialogues or activity:
n three or more people. They listen

1 Conversation practice Students hear a conversation

ding (gist) and then for detail.
with 2 variety of activities here to aid between two or more people. Photographs arln:l useful
& Staightforward comprehension vocabulary help them to follow the conversz?uon and also
ercises, correcting statements serve as a stimulus for their own conversations conducted|
, matching speakers and pairs or small groups.
R emasiGNs. Whataver the activity, 2 Individual speaking Activities in the Workbook help
have time to look through the students to prepare presentations which they will later give
have a clear idea of what they are to the class. Questions or other prompts stimulate their
o e ideas, which they write down in note form, At first, students
W, [11.00- 10,001 are asked to develop their notes into sentences on which
to base their presentations. As their confidence and flueng
increases, they are encouraged to give their presentations
based purely on their notes. Different ways of starting and
gpeaking in every lesson of a unit. it ending their presentations are given at first. As students
er talking time and increase student progress, they are asked to think of their own ways of
students to read out questions and introducing and concluding their talks.

r. Introducing pair work on a regular



> beginning Unit |

ssible: ask students to look at pp4-7 as an independent
cation task for Unit 1. They should read pp4-7.

students 10 note short answers to the questions and tasks
o7, Tel them to look up or check understanding of the words
peading: Explain that these are some of the new words they
jearn In Unit 1, not all of them.
WIAW J m,olﬂ—J 0.COML

ges 4and 5

it is not possible for your students to look at pp4-7 before
arting the DOOK, tell the class to look at these pages at the
tart of the first lesson.

wolain that they will meet Ross, Holly, Laura and Jack again in
init 1 and follow their activities in Grammar in use in each of the

pilowing units.

sk two volunteers to read out the first two paragraphs on p4
4 ask a different student to read out the paragraph about

different students to read the information about each of the
eam leaders on p5. Ask if they can point out the countries they
eome from on the map.

f you wish, check understanding of the information by asking a
questions around the class, e.g. Where are Ross, Holly, Laura

and Jack? Why are they there? What didn't they know? How many
teams were in New York? Who else was in New York with the nine
winning teams?, etc.

Page 6
Give the class time to look at the page and read the speech
bubbles silently.

Explain that these characters sometimes give help and advice
about the work students will cover during the year.

Page 7

If students have not been able to read this page before starting
Unit 1, follow the guidance notes that are given on p26 but go
through them more slowly,

Give students time to look up new Reading words in their
dictionaries.

Ask questions around the class, giving students time to think of
their answers if necessary, before asking for responses.

Note: At the end of Unit 1 and all subsequent units, give the
next Check-in page as an independent homework assignment.
Students should read and understand the information and
complete all the tasks, writing their own notes for their answers
to be given orally in class when you begin the next unit.
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In this unit, students:

* read and understand a leaflet giving advice and guidance to participants in a

website project

+ develop a close understanding of the text, its function, purpose and the vocabulary it uses

+ learn about noun entries in a dictionary; spell words ending in -tion / -sion; practise 1

noun phrases

* revise main tenses: present simple/continuous; past simple/continuous
* revise future forms: will, going to; present perfect simple/continuous 3
* learn features of advice; write advice for a trip abroad; write advice on preparing for a

visitor from abroad 4
* listen to a conversation and a discussion about the website project topics; discuss

the topics R
+ present their own monologue about the website project topic they would choose :

Lesson | Check-in; Reading SB pp7-9

Lesson aims

* to prepare for the topic of A website project and
other aspects of work in Unit 1 through the
Check-in page

s toread and gain a general understanding of a
leaflet giving advice and guidance

SB skills: reading for general understanding; oral

comprehension; reading fluency; vocabulary work

WB practice: Unit 1 vocabulary list (p138)
[ Time division: a rough guide to a 40-minute lesson

b Check-in- 10 P After reading - 10

P Reading practice - 10

» Before reading - 3
P Reading -7

Point out the unit title and give students a few moments to
look at the pictures. Ask; What kind of website is illustrated?

Do you think the students are using their computers for study or
for entertainment? Ask students if they use websites that look

like the one shown.

Check-in

1 Read the first sentence to the class.

Task box Discuss each question, eliciting answers
from around the class. Ask different students their four
reasons for visiting a website and list ideas from around
the class until all suggestions have been made, e.g. to
get information, to read opinions, to buy things, to access
services, to contact people, etc.

2 Read the last statement.
Reading

Read the sentences about what the leaflet does.

WAWW. Inob-10.com
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Task box Discuss the questions about teamworking, "
Read or ask a volunteer to read the new words, %

3

Task box Check the meanings of the vocabulary word§
with the class. Read about the time zones.

!
é
: < -
Task box Discuss the questions about time zones. t

Looking at language |

1 Read out the Dictionary work, Check the class can define; !
noun: a naming word. |

2 Read out the spelling work. Ask the class to tell you aspm |
words ending in -tion / -sion as they can think of, Elicit at
least two for each ending.

3 Read out the Language development work.

Grammar

1 Read the information about Grammar.
2 Ask the class which, if any, of these main tenses they
find difficult.

Writing
Read about the writing features and advice.
Task box Discuss the question about travel abroad with

the class, eliciting as many individual answers as possnbfe.
Read about writing advice for a friend.

Listening

1 Read out the listening activities.
2 Explain that the student characters will be involved in &
website project and the class will hear them discussing it

Speaking
1 Read the information about Speaking.

2 Explain that in every unit students will have the chance 0
speak in groups and individually.



eading: The www project SB ppg—9

readiﬂg

jore ding questions

Pre-red

B what s the title of the leaflet? The www project

B poes tre leaflet have illustrations? Yes, What sort of
jljustrations are there? photos and cartoons, a map

I8 How is the information in the leaflet arranged? in sections
with headings

la ‘whyare headings used? so that the reader knows what each
section is about before reading the detail

';lleading
l1 Read the text to the class or play track 1.01.

s Check understanding of vocabulary. Ask if any words are new
or unfamiliar. Where possible, encourage other students to
explain or suggest meanings.

3 Some or all of the key words for Unit 1 in the Word list at the
back of the WB may be checked in a dictionary during the
lesson, if necessary, and also as a homework task,

Note: Students should check meanings of words for homework
and they will do further comprehension and vocabulary work in
following lessons. Do not spend time on checking meanings in
the lesson unless essential to a general understanding.

After reading
General questions

Check students’ general level of understanding by asking
questions on the gist of the text.
Students should be able to answer broad questions fairly easily,
referring back to the text to check as necessary.
Elicit answers. Make sure that everyone agrees. Refer the whole
class to the text to check details, if necessary.
Use the following questions or any of your own:
1 What is the name of the project? The www project
2 Whois the leaflet for? students who are going to do

the project
3 What does it give them advice about? good working practices
{that they should try to use during the project)
Which people are important? team leaders
How many teams will work on each subject area? two
How many different time zones are the teams in? 8
What is the advice about copying files? Remember to back
everything up.

-l & O =
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eading practice

1 Ask different students to read sections of the text aloud.

2 Ask if there are any sentences or phrases that students have
not completely understood. Explain as necessary.

3 Remind students that they need a detailed knowledge and
understanding of the text for the next lesson.

Homework

Students re-read and listen again to the leaflet (track 1.01).
Explain that they should ensure they understand all the
words listed for Unit 1 at the back of their Workbooks.

Lesson 2 Reading comprehension SB p10

Lesson aims

* to re-read The www project (i) in full (ii) in sections
for detail

* to develop a close understanding of the leaflet
* 10 give a personal response to the website project

SB skills: reading for detail; guessing meanings from
context; vocabulary; critical thinking

WB practice: sub-headings and paragraphing; find

the wrong word; gapfill; Vocabulary page (after this
lesson or after Lesson 3)

Time division: a rough guide to a 40-minute lesson

» Warm-up -3 P Activity2-6
P Activity3 -4

» Activity 4-10

} Vocabulary
check -2

} Your views - 4

P Re-reading - 5
P Activity 1-6

Warm-up -
Without looking in their books, ask the class to tell you the
nine countries that the teams come from: Brazil, Canada, :
UK, Kenya, Jordan, Russia, India, Thailand, Australia. :

.
BB S SN RS S SR E s s s RS S S E EE e S R EEs s Esses e

Before starting this page, read The www project
again or play track 1.01.

FamaEee e

Activity |

1 Ask the literal comprehension questions.
2 Elicit oral answers from the class.
3 Remind students that the answers are stated in the text.

Answers

1 Science, Art, Education, Environment

2 create a young people’s website (with a worldwide
perspective)

3 young people around the world

in the first session

because they play an essential role in project

co-ordination

the team leader

change their plan later

four o'clock in the morning

project supervisors

10 the design and maintenance staff

o

O 00~ O
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P“’"

PVB Vocabulary (W8 p5)
may be completed for homework after Lesson 2,

@
Eﬁls pag hension or Lesson 3, Looking at language.

mdlnﬁ comPr®
Exerf-'sel 1 thoroughly 2 monitor 3 co-ordinate
4 assign 5 access © supervisor 7 appropriate

8 conference

request access encounter launch

Exercisel
contact
Exercise 3
1 (computing) back-up access files website

2 [organising] co-ordinate supervise contact review
3 [Ume.pmmptly regular deadline

4 (speaking together) meeting discussion conference

Exercise 4 1request 2launched 3 encounter

4 zone 5 maintenance 6 supervisor 7 confusion

8 available
—

Lesson 3 Looking at language SB pl |

_Lesson aims
" e to investigate noun entries in a dictionary

» 10 investigate formation and spell correctly words
. with -tion / -sion

" e to study how nouns can be put together to

e malﬁe phrases

.SII skills: Dictionary work countable / uncountabie /
‘Iural nouns e

, gpailing formation of abstract nouns endmg |n

' -tion / -sion

uage development: creating and using noun phrases
practice: noun plurals; spelling of abstract

ouns; noun phrases; newspaper headlines

Tlme dwis:on  rough guide to a 40-minute lesson

P Warm-up -5 » B Spelling - 10

b A Dictidhary work ~ 10

} C Language development - 15

Warm-up i
+ Ask students to tell you all the parts of speech they :
know: noun, verb, adjective, adverb, pronoun, preposition,

conjunction. List them on the board, Tell them or prompt .
: them with any they have forgotten. Ask for an example of &
+ each of the first four classes. Ask what these four word -
+ classes do, e.g. noun - naming word; verb - doing (action) -
word; adjective - describing word, tells you more about a 2
' noun: adverb - tells you how, when or where something

se s emsa D N R R

................

A Dictionary work

i
2

Read the first line of information.

Tell them to look at the first line for the first entry: website.
Explain that they can find all this information about any noun
in a dictionary, l.e. the er Ask: How are words arranged in

a dictionary? alpnabet.'cal order

phonetic spelling Ask: How does the phonetic spelling help
you? It tells you how the word sounds when you say it.

[ word Sesi,

whether the noun is countable [C] or uncountable [U]. Ask
students to give examples of countable i and uncountable
nouns to ensure understanding of the terms.

definition Ask: What is-a definition? the meaning of the word
Ask a'volunteer to read out the definition of websfte.

Read the next information point.

Tell students to read the entry for co_;_:zﬂ_tge Information
box. Ask: Is there any information here that was not in the
entry for website? Students should note that the plural _13[111 -
coples is given.

Emphamse that the plural of any noun which does not form

its plural wnt:_g.. will be given in the dictionary.
i

Activity |

1

Before using the dictionary, ask students 10 say if they think
each noun in countable or uncountable. Record the majority
verdict on the board.

Students look up the words individually or in pairs. Note

on the board which ones the class was rignt about. Correct

those that are wrong.

Answers 1countable 2 uncountable 3 countable
4 uncountable 5 countable 6 uncountable

Activity 2

1

Ask Individual students to form sentences from the choice of
words in Activity 1. Students can respond orally or you may
wish to write sentences on the board.

2 If you are short of time, this can be done as an additional
independent homework task.

B Spelling

1 Read the Information box with the students. As with all

spelling sections in the book, explain that not all words follow
the rules. Explain that it is not just a case of adding -tion

/ -sion 10 the root word — the spelling may change. Remind
them: If you are not sure, check in a dictionary! =
Check understanding of the -tion and -sfon words given as
examples: fiction - writing that is made up by the author:
conjunction - a part of speech that joins words, phrases or
clauses; addition - the act of adding things together.

Read about the smaller groups of nouns and point out

the different endings. Read the examples and checj
understanding of the verbs and nouns.
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ihey have read ask students 1o say tion
+n the rules t

gased C g
4 read these words:

- to explode - explosion; to oo =
- Invitation

or -sion 8% you

1o direct - Oirection | s

wention; 10 confuse - confusion; t0 invite

Activity |

1 Ask different students to read @
Check for pronunciation.

2 Students work individually or in pairs to match words
and definitions.

3 Check answers by asking different pairs to give the definition
of each word. Check that the rest of the class agrees. If
necessary, tell the class to find words in the dictionary and
ask a volunteer to read the definition to the class.

joud each word in the box.

Answers multiplication 3; station 5; emigration 1;
discussion 2; possession 6; composition 4

C Language development

Read through the information about compound nouns with the
class. Students should be familiar with these and know that
each compound noun is a word that makes sense and the two
nouns that form it also make sense on their own.

Activity |

Give students a moment or two to write down two compound
nouns. Elicit examples. Make sure they give a compound noun
that is a word in its own right, €.g. policeman, i.e. not just two
:ouns put together, e.g. policecar. Tell them to check in their
ictionaries before giving their answe
certain, e - ot =4
;. i:kaat:m information about forming a noun phrase
volunteers to read out the noun .
e phrases and what
Activity 2

Elicit suggestions memformm

e.g. the area (of info,
mhﬂﬂrof.m'
memm“ﬁ,m Wi
partner to another team,

6 Read the Information box abys w .
PO X about ¢

7 Ask a volunteer to read o

8 Read about the useful

Activity 4
Ask a volunteer to read the |

Example answer




uage development

Lang
reise | 1 football boots 2 shopping bag
Exe nowl 4 plantpot S bus stop
3 soup ¥+
o g monitor for viewing information that is storeqd in
a (.G_rg‘;-*:ui{.‘l’

a rocket tor travelling in space
1ot who flies a helicopter

3
4 ap
‘5 3 cage for keeping a bird in

Exercise 3

1 enquiry into an accident on a motorway

2 (example answer) disaster involving / caused by
3 tanker cartying / full of oil

3 (example answer) a rescue of someune;’someth.ng
from a fire at a factory

Exercise 4

(example answers) headline:

Helicopter climber rescue
Helicopter sea rescue
(example answer) The story is about the rescue of a
climber from a cliff by a helicopter.

Helicopter cliff rescue
Cliff rescue heroes

Lesson 4 Grammar SB pl2

Lesson aims

 toread and understand a short text using the
present simple/continuous and past simple/
continuous
S—

» to understand and practise correct use of the
tenses through oral exercises and activities

SB skills: reading; grammar accuracy; speaking
WSB practice: past/present simple/continuous

Time diyision: a rough guide to a 40-minute le

P Warm-up - 3 P Remember! - 5
b Activity3-3

P Activity4-6

P Activity 5-6
» Remember!
b Activity 6 -3

b Activity 1 -5
b Activity2- 4

WWW.jnol-jo.com

Warm-up

In pairs or groups, ask the class to write down as many
facts about each of the friends, Laura, Holly, Jack and
Ross as they can. Ask, e.g. What are they good at? What
G0 they like doing? Students should remember that Laura
and Jack are sister and brother; Laura is particularly good
at photography; Holly likes clothes and fashion; Ross and
Jack both enjoy sport; Ross is good at drawing.

Asi the first group to read out thelr list of facts then ask if

R R R R N

*ea e
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Activity |

1 Pre-reading questions

Where are Laura, Ross, Hoily and Jack? in New York
What are they looking at? a skyscraper

What is Laura doing? taking a photo

Point out that the target tenses, present simple, present
continuous, past simple and past continuous are in bold,
Select volunteers to read a paragraph each.

Activity 2

3

Ask the literal questions and elicit oral answers to check

understanding. Remind students they will find the answers in
the text.

Answers

1

They are in New York because they won a competition,
2

When they arrived, they met prize-winners from eight
other countries.

Now they are sightseeing for the last time.
They love New York.

Laura is a good photographer because she always
takes brilliant photos.

=

Tomorrow morning they are meeting their new friends
and Professor Brown.

Activity 3

Remember!

Go through the Remember! box with the class. Ask
volunteers to read the examples. Ensure that students

understand the examples and the different uses of the
two tenses.

1 Students look at the text to find examples of the different
uses of the two tenses.

Encourage other students 1o correct any mistakes and refer
the class back to the Remember! box if necessary.

Answers

present continuous for present events: are sightseeing:
is photographing

present continuous for future event: (Tomorrow) are
meeting

present simple for regular events: (always) takes

verbs usually in the present simple; love, wants, has

Activity 4

1 Students may do this activity in groups or pairs. Give them a
time limit to think of three sentences for the first question.

2 Elicit answers from around the class. Invite other groups/

palrs to correct any mistakes. Refer the class back to the
Remember! box as necessary.

3 Give the groups another time limit to discuss guestion 2.

Ask the groups to report back to the class in turn.
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X If necessary
~ Answers
Ppast simple for completed actions: won, was, got, met,
visited, went, saw
Past continuous for continy INg actions in the past: were
looking forward, were shopping
past simple and past continuous wi

th while: While they

were shopping ... they saw

WB: Grammar (WB pg)
Check students understand th
complete these exercises ind
the Grammar reference secti
need to check rules.

€ tasks. They should be able to
€pendently, Reming them to look in
On at the back of their WBs if they

Exercise | 1 g enjoying 2 are buying 3 takes
4 does .., remember 5 gre meeting 6 do
7 are going 8 are ... looking

wearing 7 visited, went g8 did .
Exercise 3
& Where do the Prize-winners come from?
i m they sSpending two weeks |n New York?
- lehnareuw £0ing home?
'ho did they see in the department store?
take photos all the time?

' they doing yesterday afternoon?

i
'lt
= |

WEB answers i |

Time division: 3 ¢

E Warm-up - 4 » A{tiui(y 3-q
P Activity 1-5 b Actiujty 4-5

P Activity2 -5

. Warm.up R Y|
. Ask students: If yoy Could visit Ny York, whay woulg
. like to do? What would yoy

Activity |

1 Pre-listening questions
Who are the Students meetj

The website project,

What do you think Professor Brown [s 80ing to say? Students'
own ideas

2 Play track 1.02. Students listen and follow.

Activity 2

Ask the literal Questions and elicit oral

understanding. Remind stud
the dialogue.

answers to check
ents they will find the answers in

Answers

1
2

They have had an absolutely brilliant week.

They've been sightseeing, taking photos, shopping, and
making new friends.

They'll be back home next week.
They're going to create a website. . |
It will be special because it will be for young peopla. )

> 04 ' ( b;é;




WB: Grammar in use (WB p9) :
Check the class understands the tasks. If you w!sh da t fmat

of what is required, before the class completes on their own.

- Activity 4
+ 4 Students look at the dialogue to find examples.

2 Encourage other students to correct any mistakes and refer
the class back to the Remember! box if necessary.

Answers
have you enjoyed ...?, It's been, you've been here, you've
made, I've just given, | haven't seen, There has never been

.Runemhel'l

';‘Go'jhrough the Remember! box with the class, ensuring

% matthey understand the examples, the different uses of
'the lense and the time phrases with for and since that are
.-oﬂen used with |t.

Activity 5

1 Students think of other examples of the present perfect
continuous in sentences expressing an action started in the
past and still continuing.

2 Elicit suggestions from around the class or divide the whole
class into pairs and give them a minute to compose
a sentence.

GrammandextralS:Fiby)

Ask a volunteer to read the bubble.

WWW. L0B-|0.com

Activity |

[ 1 Remind the class that some expressions use the verb make
and some use do. They must learn and practise them.
2 Explain that these expressions have been used in the unit
and they should recognise them.
3 Ask yolunteers to complete each sentence. Check with the
class that it is correct.

WB answers

Exercise | 1 willcreate 2 will stay 3 will work
4 will share

Exercise 2 Students’ own ideas. Check for correct use
of going to.

Exercise 3 1 have met 2 has...chosen, has ...
bought 3 Have ... seen 4 have ... eaten

Exercise 4

The passengers have been waiting for half an hour.
He has been revising for a science exam.

They have been discussing a new project.

We have been exchanging email addresses.

B W N

Exercise 5 1 make, announcement 2 made, coples
3 done, practice 4 do research

Answers 1make 2do 3make 4make 5do

Picture
1 Students may work individually or in pairs.

Lesson 6 Writing SB ppl14-15

Lesson aims i
SB ; Koy
Stagel: to review the features of writing to gwe

advice : '-:

Stage 2: to work colla boratively to plan pnd _ro::lucev‘_.'_ &

Wa e
Stage 3: to plan and produce an email g
to a first-time air traveller oy

SB skills: recognising and using the fea;ures
writing to advise In group writing £

Time division: a r't_u_:,_'u__i'l guide

P Warm-up -5
P Stage 1-10

P Stage 2-20
P Stage3 -5




features are listed below.

| 2 Ifyouwish and before you read, ask students to scan the
"~ information in the first four points. Ask how many features

l are explained. Students should note the four sub-headings

| andansmr- four.

P Introduction Read about the introduction and the
 examples. Tell students to look back at the first two
paragraphs of the leaflet. Ask them to find the examples in

the paragraphs. WAWW. [A.L0-|0.COM

P Layout Make sure they understand the term ‘layout’;

how the text is arranged or laid out. Ask them to find the
example sub-headings in the leaflet.

P Imperative verbs Check they understand what

imperative verbs are: commands. Ask them to find one or
two more examples in the leaflet.

Precise language Go through the precise language.
Make sure they understand that this kind of language has
detail and an exact meaning. Check they understand how
the phrases on the left are clearer than the phrases on
the right.

3 Read about the other features of written advice.

> Personal / direct style Explain that written advice is

always directed at a person Or persons, so they are directly
addressed as 'you', Read the

examples.
ry Studems change the third person sentences to second person.

-
-
.
-
.
.
-

You should not call your contact in the middle of
s

Elicit examples of
3 Read about the
examples.
Activity _
Give students a moment to read the :
elicit sentences containing the advice phrg

Stage 2 Writing together
Read out the task in the box and check st
Things to think about. :
1 Read through the first rubric and %ni‘f
make notes together,

2 Read the prompt questions. g
Ask for suggestions for the destination and king
Encourage the class to choose something

as they will have to give advice about it. Choose the.
suitable,

Read the next rubric and explain you are going to maj

together about these. ) :
Read about the items they will need to take with them,
Ask for suggestions for advice on each item. Explain

with which the class is unfamiliar. Make brief notes of
the board,

Read through the Remember! box.

Check with the class that they understa

phrases in each bullet point.

Help the class to compose the notes into written advice

following all the features in the box. .

10 When the advice is complete, ask
if all the features have been used.

11 Make any necessary changes to include them all,

12 Ask the class to read the writing to see if there are ¢
corrections or improvements that could be made.
changes that you and the class agree are an im

13 Ask a volunteer to read the advice aloud,

.
v

1}

e !

nd the words
9

the class to M

Stage 3 WA: Individual vriting

2 Point out the four




» Warm-up -4
b Conversation practice - 18

LR O

ork, look for advice which:
s with an introduction and sub-headings
the correct styles of language

dvice on the four sections: preparation; at the

e project

listening for gist and detail; listening and
n groups; individual speaking

ing through prompts and note making

Time division: a rough guide to a 40-minute lesson

P Listening comprehension - 10
» Individual speaking - 8

Ask students which were the four subject areas for the
website project. Ask them to choose the one that interests
them most. Ask them to write down any topic in that area
that they think is important and that they would choose to
write about. Elicit ideas from around the class.

Conversation practice
Activity |

1 Give students a few moments to look at the photos.

2 Askavolunteer to read out the words in the box.

3 Askvolunteers to describe what is in each photo.

4 Elicit what the characters are discussing: the four subject

areas of the website.

Activity 2

1 Playtrack 1.03. Students listen.
2

Ask if they correctly guessed what the subject of the
conversation would be.

--------------------------

..

»

Laura:
Jack:
Ross:
Holly:

My favourite's the Arts. | Ic

and the theatre. R

Laura; Traditional music and tradiﬂonald ncinéiq,

countries — that's interesting.

I've never been to the theatre.

Holly: You're joking!

Jack: No, it's true. I'm not really into all that artistl

Laura: How about the Environment? That's a really
fascinating topic.

Ross: Absolutely. Renewable energy ..

Holly: You mean wind farms and 1hlngs like that" ]

Laura: Saving the rainforests .. SRy

Jack: Protecting endangered species... Foy S ey

Ross: I'd love to get that topic. 4

Laura: That's easily the best for me, too. : .

Holly: Well, Professor Brown is going, to dectde who' _
doeswhat.  WWW.jnol=|o.com

Jack: Yes, so we'll just have to wait and see. 4 PN

Laura: And keep our fingers crossed. EREHER S, o

Jack:

Activity 3

1 Ask a volunteer to read the phrases in the box.

2 Tell the class to listen and raise their hands when they hear
the phrases.

3 Play track 1.03 a second time.

Activity 4

1 Divide the class into small groups. Ask them to discuss the
www project as if they were taking part in it. They should

mention what they would find most interesting and what they
would llke to find out more about.

2 Go around listening as they speak. Invite one or two groups
to hold a short discussion while the class listens.

Listening comprehension

Activity |

1 Explain the task to the class. Make sure they understand
who is speaking and who are listening.

Unit 1: Lessons 1-7 Teact




u? Well, _!i.lst watta moment, T’pps we'll
yaf;_can do Now. last but not least

TF_rancrsco We re in Group 1 with Kenya.

's right. Now, please listen carefully

ody. Australia is working with the team
UK and also with the team from

meessor Bmwn?

WA | wob:] 0.LOM

Activity 2 WWw.jn0b

1 Play track 1.04 a secongd time .
they listen.

2 Check answers together. Be D
time if necessary.

- Students fill jn the chart as

repared to play the track a third

Answers

Group 1, Kenya, Brazil, Education

Group 2, India, Jordan, Science ‘
Group 3, Canada, Thailand, Arts

Group 4, Australia, Russia, UK, Environment

WB: Individual speaking (WB pll)
Exercise |

1 Explain to students that they will speak as if they were going
to take part in the website project.

2 Point out the questions in the box. Explain that students
should make notes for each question to help them compose
their talk.

Exercise 2

1 Remind the class to choose something that is of interest to
them. Tell them to note down what they already know.

2 Explain that they may look up more information and include it
in their talk.

Exercise 3

1 Tell students that they should aim to speak for one to two.
minutes about their chosen area. They should write enough
sentences for that length of presentation.

2 Encourage them to highlight key words in their presentation
to help them develop the skill of speaking without having to
read word by word.

Exercise 4

1 Create opportunities during the next few lessons for s
to take turns making their presentations about their
subject. It is not necessary for all students to
talk to the whole class in every unit. Choose




WB: Listening and speaking (WB pl1)

Exercise |

students complete the dialogue for homework. Make sure they
understand that the gaps with a black line are for the verbs in

the pink box. The gaps with a line and a grey background are for
the words and expressions in the grey box.

WB answers

Exercise |

Ross: do ... think
Holly: Well

Jack: hope, look, did
Ross: | bet

Holly: wonder ... wear
Ross: do ... fancy
Holly: I'm really into
Jack: have ... been
Holly: You're joking!
Laura: How about
Ross: Absolutely!, would ... love
Jack: wait and see
Laura: fingers crossed!

check their own work)

check through the students’ work on the untl: :
books, Writing folders with the commeted writing task fon
the unit

check on individuals' progress in particular areas

set up groups and/or individuals to do the Speaking
presentations as suggested on p36 under Workbook:
Individual speaking, Exercise 4

allow some class time for students to complete any
unfinished work

let students who have completed all their work make a start
on a project or an extra task.

WB: Check-out | (WB pl2)

Students complete this page as an independent task when they
have completed the work for the unit.
The page is not a formal test, [t reminds students of the key

* points they have learned in the different skill areas. Explain to
the class that this page is to help them to find out how well
‘they have taken in the work in the unit. They should be able to
complete it easily. If they cannot, they should revise the work
they are not clear about.

Check-out | answers
Reading

1 The www project; the Arts, Science, Education, the
Environment

2 so that the information is clear and well organised
Vocabulary co-ordinate

Looking at language
1 Dictionary work: advice, information, co-ordination
2 Spelling: a introduction b division ¢ solution
d persuasion
3 Language development: a shopping bag

Grammar

1 have been thinking, am going to start, will finish, have
... taken

2 amade b Make, do

Writing
1 introduction, imperative
2 sub-headings

Homework after Check-out 1

Students read the Check-in page for Unit 2 and complete
the tasks, Remind them to bring the answers and
information with them to the next Reading lesson,
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