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 Introduction:   
         This session is designed to provide educators with a comprehensive understanding of the Jordan Team Together methodology 
and its components. Participants will gain insight into effectively utilizing and implementing the Teacher’s Book to enhance classroom 
instruction. By delving into the structure of a Jordan Team together unit, trainees will develop an in-depth understanding of unit 
outcomes and lesson flow.  
  
General outcomes: 

o To be familiar with Jordan Team Together methodology & components. 
o Understand how to use and implement the Teacher’s Book. 
o Will have an in-depth understanding of a Jordan Team Together unit. 
o Will be familiar with unit outcomes and lesson flow. 

Specific outcomes: 

By the end of Day one training, teachers are expected to: 

o Be familiar with Jordan Team Together components  
o Be acquainted with Jordan Team Together teacher components in deep 

o Be acknowledge Jordan Team Together components & the life skills presented in Team Together 
o Be discover Jordan Team Together cultural sections 

o Be acquainted with how Jordan Team Together deal with mixed ability classes. 
o To walkthrough Team Together Teacher’s Book 

o To be familiar with assessment techniques Jordan Team Together 
employs.                                                                     

o Be familiar with unit outcomes and lesson flow in Team Together.
 

 Day 2 : Introduction to Jordan High Note 

Introduction: 

This session is designed to provide educators with a comprehensive understanding of the Jordan 
High Note methodology and its components. Participants will gain insight into effectively utilizing 
and implementing the Teacher’s Book to enhance classroom instruction. By delving into the 
structure of a Jordan High Note unit, attendees will develop an in-depth understanding of unit 
outcomes and lesson flow. Furthermore, this session offers an opportunity to reflect on the material 

https://teachers.gov.jo/course/section.php?id=1479


presented, share valuable feedback, and engage in meaningful discussions to address questions 
and foster collaborative learning. 

General outcomes: 
•        To be familiar with Jordan High Note methodology & components. 
•       To Understand how to use and implement the Teacher’s Book. 
•        To have an in-depth understanding of a Jordan High Note unit. 
•        To be familiar with unit outcomes and lesson flow. 
•        To reflect on what you have seen so far and have the opportunity to share feedback and ask 
questions. 

 

Specific outcomes: 
 

 To  identify different types of competencies that make up life skills. 
 To understand Mediation and how it is done in the course. 
 To  understand independent learning and the opportunities presented by Jordan High Note. 
 To understand how Jordan High Note helps prepare students for exam success. 
 To become thoroughly familiar with the introduction section of the Teacher’s Book, including the 

methodology and the sections of the TB. 
 To get a deeper understanding of the exam preparation aspect. 
 To familiarize with how Jordan High Note helps flip lessons for independent learning. 
 To use the detailed lesson notes in the TB, and identify the lesson format. 
 To know how and where to find anything in the TB. 
 To be familiar with unit outcomes and lesson flow. 
 To get a deeper understanding of how each unit is structured and why. 
 To identify and use the extra lesson sections in the course. To     learn about the individual 

methodologies for the language skills. 
 To see the correlations between the components (SB – TB – WB) 

 

 Day 3 Introduction:  
This comprehensive training day is designed to enhance teachers’ expertise in English Language Teaching 
(ELT) by leveraging the Global Scale of English (GSE) framework and innovative teaching strategies. Over 
the course of this training, you will gain practical insights into integrating the GSE into lesson planning, 
explore creative approaches to foster student engagement, and develop strategies tailored to meet diverse 
learning needs. 
This training course aims to empower teachers with the tools and techniques needed to make their English 
language lessons more effective and inspiring. By focusing on globally recognized frameworks and modern 
courseware, such as Team Together and High Note, you'll learn to deliver lessons that are both structured 
and adaptable to various learning contexts.  
General Outcomes: 
o      Understand Team Together and High Note in detail. 
o      Acquire skills and knowledge related to the methodology in Team Together and High Note. 
o      Acquire skills and knowledge related to Creativity using Team Together and High Note. 
o      Acquire in-depth knowledge to deliver the course to teachers across Jordan. 
o      Demonstrate knowledge through assessment activities. 
o      Acquire and apply differentiated learning strategies with Team Together and High Note. 
  
  
Specific Outcomes: 
o      Understand the role of the Global Scale of English (GSE) framework in relation to the CEFR, Team 
Together and High Note. 
o      Learn how to incorporate GSE into lesson planning effectively. 
o      Explore creative strategies for enhancing English Language Learning (ELL). 

https://teachers.gov.jo/course/section.php?id=1480


o      Learn how to integrate Team Together and High Note courseware with creative activities. 
o      Define differentiation 
o      Identify features in Team Together and High Note to aid differentiation. 
o      Acquire and apply differentiated learning strategies with Team Together and High Note such as tiered 
activities and choice boards. 
o      Identify the different levels of Bloom's Taxonomy. 
o      Apply Bloom's Taxonomy in lesson planning and use the Think-Tac-Toe strategy to cater to students' 
varied learning needs 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

Introduction to Jordan Team Together 

Introduction:   
         This session is designed to provide educators with a comprehensive understanding of the Jordan Team Together methodology and 
its components. Participants will gain insight into effectively utilizing and implementing the Teacher’s Book to enhance classroom 
instruction. By delving into the structure of a Jordan Team together unit, trainees will develop an in-depth understanding of unit outcomes 
and lesson flow.  
  
General outcomes: 

 To be familiar with Jordan Team Together methodology & components. 
 Understand how to use and implement the Teacher’s Book. 
 Will have an in-depth understanding of a Jordan Team Together unit. 
 Will be familiar with unit outcomes and lesson flow. 

Specific outcomes: 



By the end of Day one training, teachers are expected to: 

 Be familiar with Jordan Team Together components  
 Be acquainted with Jordan Team Together teacher components in deep 

 Be acknowledge Jordan Team Together components & the life skills presented in Team Together 
 Be discover Jordan Team Together cultural sections 

 Be acquainted with how Jordan Team Together deal with mixed ability classes. 
 To walkthrough Team Together Teacher’s Book 

 To be familiar with assessment techniques Jordan Team Together employs.                                                                     
 Be familiar with unit outcomes and lesson flow in Team Together. 

  



Worksheet 1.1 

Drag and drop the components provided in the box below into the correct 

categories in the diagram. 

1. Games Bank 

2. Story Cards 

3. Bo’s Learning Club: Language Boosters & CLIL 

4. Tests 

5. Posters 

6. Detailed lesson Plans 

7. Picture dictionaries                                                                

8.                                                         

9.  

 

 

 

 (%100) من 0066 6.00

Activity 1-2: Teacher Components 

Instructions: 

 Guess what kind of resources do these pictures might symbolize.  
 Read leaflet no. 1 about some of teacher components carefully. 

 Match the component with its function correctly 

 

 

 

 

 

 

 

 



  

Leaflet no. 1 Course Components Walkthrough Additional ideas for Extension, TPR and 21st century skills activities as well as 

suggestions on how to support or challenge mixed-ability pupils are an excellent tool for busy teachers who may lack time for 

planning. The Teacher’s Book introduction includes recommended procedures for effective use of games, posters and stories 

and also contains tips on working with mixed-ability groups. The mapping to the English Language Standards and Performance 

Indicators Framework for Jordanian learners can be found at the beginning of each unit.  

The Class Audio MP3s contain all the recordings for the Pupil’s Book and Activity Book. They also contain karaoke versions of 

songs and chants, immediately after each main song or chant. In order to facilitate using the audio materials, all recordings are 

appropriately numbered on the pages of the Pupil’s Book and the Activity Book. All audio for the series can be found online.  

The Flashcards and Word Cards present vocabulary from each unit. They help learn, remember, practise and revise vocabulary. 

Ideas for their use can be the Teacher’s Book lesson notes and in Games Bank, which contains extra and activities.  

The Story Cards are large, frame-by-frame versions of the cartoon stories in lesson 3 of each unit of the Pupil’s Book. On the 

back of each card there is a transcription of the appropriate part of the story recording and questions to be asked before and 

after listening. More information on how to use the Story Cards during classes is available on page 17of the Teacher’s Book.  

The Posters designed for Jordan Team Together are a great visual aid for presenting or consolidating vocabulary. The level-

specific posters are created from the unit opener illustrations, and provide a lot of opportunities for revision and speaking 

practice. The Classroom posters contain 4 posters that can be used with any level of the course. The pack is comprised of the 

Alphabet, Numbers, Classroom language and Months and seasons. The ‘How to work with posters’ section on page 18 details a 

variety of suggestions of how the posters can be used. 

 Tests Upon completion of each unit of the Pupil’s Book, the teacher is able to check the progress pupils are making by using a 

test. There are four Unit tests and one End-of-semester test. All these tests are available in two versions: Standard (A) and 

Challenge (B) so as to allow teachers more flexibility with mixed-ability classes. The tests and audio are available online.  

pupils found in the games Photocopiable resource The Photocopiable resources contains consolidation and extension 

worksheets for further practice of vocabulary, grammar, CLIL, English in action, communication games, stories and songs. They 

are all available online. Teachers can navigate the material using the interactive lesson flow or traditional page view. The 

planning area gives a useful overview with both teacher’s notes and activity previews. The presentation tool is also available 

offline. Online practice and pupil resources Pupils can do games and extra practice online. There is also a Pupil’s Book eBook. 

 

 

 

 

 

 

 

 

 

 

 (%100) من 0066 6.00



Activity 1-3: components & life skills 

Instructions: 

 Read leaflet no.2 about course components and life skills carefully. 
 Drag the icons and drop them into the appropriate 21st century skills with their icons. 

 Choose the correct answers (multiple choice). 

 3 attempts are allowed  . 

 The correct answers will be presented after finishing the activity. 

 

 

 

 

 

 

 

 

 

 

 

 

Leaflet 2 Components and the life skills Learning Club: Language Booster and CLIL After every four units of the Pupil’s Book, 

there is a Learning Club section. This consists of a Language Booster Lesson and a CLIL lesson. The Language Booster lesson 

consolidates and extends language and topics taught in the four preceding units. The CLIL sections in Jordan Team Together 

Grade 3 help pupils learn key concepts of English, Social Studies and Science in a more integrated manner. External exams 

preparation Jordan Team Together get pupils acquainted with the format of external Cambridge English Qualifications exam 

type tasks, marked with the symbol are seamlessly integrated in the core material, providing practice in an unthreatening 

manner. The Get ready for... section at the end of each unit both in the Pupil’s Book and Activity Book focuses specifically on 

exam practice. Jordan Team Together fully prepares learners for Cambridge English Qualifications Pre A1 Starters, A1 Movers 

and A2 Flyers. As well as exam task type practice, all vocabulary and structures are covered in the series. Further vocabulary 

practice is offered in the Jordan Team Together Vocabulary Booster books. The series also exposes pupils to exam task types in 

the A2 Key for Schools and B1 Preliminary for Schools.  

21st century skills One of the features of Jordan Team Together is the focus on 21st century skills, which are a must for today’s 

learners to allow them to thrive and succeed in the modern world. Pupils need to learn more than just vocabulary and 

grammar; they need to  learn critical thinking and problem-solving, creativity, communication and collaboration. Many of the 

activities in Jordan Team Together serve both purposes – as pupils put new knowledge into practice, they also work on the 

development of the 21st century skills. These activities are easily identifiable with the following icons: Other 21st century skills 

covered in Jordan Team Together include: Social and cultural awareness: Lesson 8 of each unit enables pupils to learn about 

other countries, and through a project, reflect on how their own country is similar or different. Another feature that Jordan 

Team Together emphasizes on is Content and Language Integrated Learning (CLIL). CLIL has become the umbrella term 

describing both learning another (content) subject such as physics or geography through the medium of a foreign language and 



learning a foreign language by studying a content-based subject. Curiosity and Initiative: In the project work, pupils are 

encouraged to find information, make decisions and present their opinions. Literacy, Numeracy, Scientific Literacy: These are 

covered through a wide range of topics covered in the series as well as through work on specific areas such as development of 

the reading and writing skills. ICT Literacy: In the project work, pupils are encouraged to use a variety of materials and sources, 

which include web searches and work with modern technologies. Support for mixed ability classes Jordan Team Together 

supports teachers who work with mixed-ability classes in provides a lot of opportunities to exams. a number of ways. The 

Teacher’s Book includes teaching tips for mixed-ability classes, labelled Diversity: diversity Support/Challenge and Extra 

activity: Fast finishers. The photocopiable resources include extra worksheets for grammar, vocabulary and communication 

lessons to help teachers cater for the different needs of their pupils 

 

 

 

 

 

 

 

 

 

 

 2 سؤال

0011الدرجة من   

1. CLIL stands for…… 

 سؤال 2الإجابة

a.Classroom Language Integrated Learning 

b.Content and Language Integrated Learning 

c.Content Learning Inside language 

d.Classroom learning integrated language 

2. The following matches the principles of CLIL 
 سؤال 3الإجابة

a.Students learn problem solving skills 

b.Students learn communication skills 

c.students learn a subject through a foreign language. 

d.Students learn about cultures 

  



3. Curiosity, initiative and ICT could be developed during 
 سؤال 4الإجابة

a.project work tasks. 

b.Listening tasks 

c.Vocabulary tasks 

d.Grammar tasks 

4. Vocabulary practice is offered in Jordan Team Together through: 
 سؤال 5الإجابة

a.Stories 

b.Booster books. 

c.Culture spot 

d.The starter 

5. The Get ready for... section focuses specifically on 
 سؤال 6الإجابة

a.stories 

b.exam practice 

c.values 

d.culture 
 .أعلى درجة: 01011 / 01011

 

Activity 1-4: Course Features: Culture 

Instructions:  

-Read leaflet no. 3 about Team Together features and how culture is highlighted 

-Review the given images.  

- Do a matching exercise.  
 

 
  



 

 

 

 

 

 

 

 

 

 

 

Leaflet 3 Culture Learning a foreign language includes exposure to vocabulary and grammar, but it isn’t complete without 

information about the culture of other countries. The Culture sections in Jordan Team Together are designed in such a way as to 

bring that information closer to pupils in a friendly manner. Learning about culture allows students to connect what they are 

learning to their own lives, families and surroundings, fostering a sense of Jordanian identity. It provides opportunities for 

students to learn about different cultures from around the world and develop a global mindset. In addition to language 

awareness, students also see the language they are learning in different contexts – they can see how language is actually used in 

various contexts. Students Learn about different parts of the world and other cultures, as well as their own. This allows 

students to connect what they are learning with the environment closest to them. Festivals are part of cultures. They are fun 

activities for students. They Include cultural elements as well as Global Citizenship and Sustainable Goals. Students Learn about 

different parts of the world and other cultures, as well as their own. This allows students to connect what they are learning with 

the environment closest to them. Concrete examples selected from the course book which show elements of Jordanian culture, 

such as culturally appropriate images and names and Jordan Independence Day. 

 Stories The story element engages students and helps with teaching important values. Also, some advice on how to bring these 
stories to life through means of role-play, reading aloud, etc. Description of how these stories can help students with their 

speaking practice and confidence. 
 • A wide range of values integrated in each story  
• Everyday values students can easily relate to, e.g., ‘Love my family’  
• Values aimed at challenging students through developing their global citizenship, e.g., ‘Keep the environment clean’ 
  



 

 

 

 

 

 

  

 .أعلى درجة: 0011 / 0011

Activity 1-5:Course features: Mixed-Ability Classes 

 

Instructions:  

 Think about the quote. Do you agree or disagree? 

 Read leaflet no.4 about mixed ability classes and how they are managed in Team Together. 

 Answer the True/False questions. 

 You have two allowed attempts. 

 

 

 

 

 

 

 

 

 

 

Leaflet 4   
Mixed-Ability Classes  
Differentiated instruction is the process of tailoring lessons to meet each student's  
individual interests, needs, and strengths. Teaching this way gives students choice  
and flexibility in how they learn, and helps teachers personalize learning.  
Jordan Team Together supports teachers who work with mixed-ability classes in a  
number of ways. The Teacher’s Book includes teaching tips for mixed-ability classes,  
labelled Diversity: Support/Challenge and Extra activity: Fast finishers. The  
photocopiable resources include extra worksheets for grammar, vocabulary and  
communication lessons to help teachers cater for the different needs of their pupils.  
‘Diversity’ boxes provided in the Teacher’s Book  
● ‘Support’ suggestions for students who require additional support.  

● ‘Challenge’ suggestions for stronger students.  

● Fast finishers. All pupils work first on the same set of activities, then pupils  



who finish earlier can design their own activities at a higher level. You can  
teach them to use the taxonomy for this purpose.  
Team Together Jordan Edition ensures that all learners succeed together regardless  
of ability. 
 

 

 

 

 

 

 

 

 

 

 

 1. Challenge activities are suggested for students who need additional support. 

 سؤال 1الإجابة

a.True 

b.False 

 
2. Extra activities are provided for fast finishers. 
 سؤال 2الإجابة

a.false 

b.True 

3. Support activities are designed for stronger students 
 سؤال 3الإجابة

a.True 

b.False 
4. Diversity is the only suggested way in the teacher’s book on how to deal with mixed ability classes. 

 سؤال 4الإجابة

a.False 

b.True 
 ..أعلى درجة: 0011 / 0011

Activity 1-6:Course Features 2 (Assessment) 

 Read the slide carefully to get the general idea of the task. 

 Read leaflet no.5 about assessment and how it is introduced in Team Together. 

 Answer the True/False questions. 

 You have three allowed attempts. 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

Leaflet no.5 (Assessment) Jordan Team Together can be used for all general English courses. It can also be used to prepare 

pupils for external exams including Cambridge English Qualifications and PTE Young Learners. Jordan Team Together provides 

teachers and institutions with the GSE tools that enable them to demonstrate visibility of pupil progress step by step, and a way 

of identifying and addressing learner needs and supporting the achievement of goals whether these be general or exam related. 

Jordan Team Together is additionally aligned to English Benchmark which can provide an independent measure of learner 

proficiency and formative information to support planning and next steps. The table below indicates the correlation between 

the course and various international frameworks and tests.  

 

 

 

 

 

 

 

 

 

 

The table below indicates the correlation between the course and various international frameworks and tests. Assessment and 

evaluation are frequently used as interchangeable terms. However, assessment is focused on pupil learning, whereas evaluation 

is focused on learning programmes and any or all their components (objectives, syllabus, teaching and assessment methods, 

materials, etc.). In the classroom, what clearly differentiates these two terms is the use made of the information and data 

obtained from assessment or from evaluation. If you use it to improve the teaching and learning process you are developing 

formative assessment, or assessment for learning. If you use it to grade or measure the quality of the learning, you are 



developing summative assessment. This means that the same assessment tools can be summative or formative depending on 

the type of information they provide and the use that is made of it. Formative assessment, or assessment for learning, is “the 

process of seeking and interpreting evidence for use by learners and their teachers, to identify where the learners are in their 

learning, where they need to go and how best to get there” (Assessment Reform Group, 2008). This process requires alternative 

assessment tools likely to be shared by teachers and pupils which are used as an ongoing process, which are flexible and 

adapted to the individual needs of pupils and which guarantee that all the pupils engage in the learning process. The ‘Progress 

Path’ assessment for learning feature, which allows students to self-assess and reflect on their own learning journey. Students 

can find it at the back of the Pupil’s Book. 

. Formative assessment is used to improve the teaching and learning process. 
 سؤال 1الإجابة

a.True 

b.False 

 
2. Assessment of learning is the process of seeking and interpreting evidence for use by learners and their 
teachers, to identify where the learners are in their learning. 
 سؤال 2الإجابة

a.False 

b.True  
3. Summative assessment is used to grade or measure the quality of the learning. 
 سؤال 3الإجابة

a.False 

b.True 

4. According to CEFR, team together 3 correlates to A1? 
 سؤال 4الإجابة

a.True 

b.False 

 

5. Students can find the Progress Path at the back of the Activity Book. 
 سؤال 5الإجابة

a.False 

b.True  

 أعلى درجة: 0/0
 

Activity 1-7 : Teacher’s Book Walkthrough 

 

Instructions: 

_Trainees are directed to watch the video about the Teacher’s Book Walkthrough 

carefully. 

- Trainees will answer a filling gap question. 

 - The correct answers will be presented after finishing the activity 

- Four attempts are allowed. 



 

   

 

 

 

 

 

 

  



  



 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  



 

 



 

 

 .أعلى درجة: 0011 / 0011

 

activity 1 - 8 :Unit Discovery 
 

Instructions: 
 Read the two paragraphs and the table that includes information about the structure of the unit’s lessons 

carefully. 

 Respond to multiple choice and filling the gap questions  

 You have open attempts. 

 The correct answer will be displayed after completing the previous task correctly 



  

Unit Discovery Read these slides and paragraphs before doing the task. Pupils book The Pupil’s Book provides materials 

to present the target language effectively. It includes an introductory unit (Welcome), four main units and three additional 

sections related to festivals: Months and Seasons, Calgary Stampede and Jordan Independence Day. Cut-out materials are also 

provided with the Pupil’s Book. The Activity Book provides reinforcement and consolidation of the language presented in the 

Pupil’s Book. It contains controlled and freer practice plus personalisation and further listening and reading activities. It also 

contains an Extra practice section for further consolidation of vocabulary and grammar, Get ready for… section for further 

external exams practice and a Picture dictionary with all the target vocabulary: 

 

  



1.         How many lessons does each unit contain? 

 سؤال 2الإجابة

a.8 

b.9 

c.12 

d.. 11 

3.         ………………….. is designed to motivate pupils and make vocabulary learning more meaningful 

 سؤال 3الإجابة

a.Think activity 

b.Cut-out activity 

c.Communicate activity 

4.         ……………………….is provided to revise vocabulary and language from previous units 

 سؤال 4الإجابة

a.Solve activities 

b.Stopwatch activity 

c.Grammar boxes 
 

 العلامة

 درجتك النهائية عن هذا الاختبار هي 01011/01011

 

Day 2 : Introduction to Jordan High Note 

 الكتل

 Day 2 : Introduction to Jordan High Note 

Introduction: 

This session is designed to provide educators with a comprehensive understanding of the Jordan High Note 

methodology and its components. Participants will gain insight into effectively utilizing and implementing the 

Teacher’s Book to enhance classroom instruction. By delving into the structure of a Jordan High Note unit, attendees 

will develop an in-depth understanding of unit outcomes and lesson flow. Furthermore, this session offers an 

opportunity to reflect on the material presented, share valuable feedback, and engage in meaningful discussions to 

address questions and foster collaborative learning. 

 

 

General outcomes: 

•        To be familiar with Jordan High Note methodology & components. 

•       To Understand how to use and implement the Teacher’s Book. 

•        To have an in-depth understanding of a Jordan High Note unit. 

•        To be familiar with unit outcomes and lesson flow. 

•        To reflect on what you have seen so far and have the opportunity to share feedback and ask questions. 



Specific outcomes: 

 

 To  identify different types of competencies that make up life skills. 

 To understand Mediation and how it is done in the course. 

 To  understand independent learning and the opportunities presented by Jordan High Note. 

 To understand how Jordan High Note helps prepare students for exam success. 

 To become thoroughly familiar with the introduction section of the Teacher’s Book, including the 

methodology and the sections of the TB. 

 To get a deeper understanding of the exam preparation aspect. 

 To familiarize with how Jordan High Note helps flip lessons for independent learning. 

 To use the detailed lesson notes in the TB, and identify the lesson format. 

 To know how and where to find anything in the TB. 

 To be familiar with unit outcomes and lesson flow. 

 To get a deeper understanding of how each unit is structured and why. 

 To identify and use the extra lesson sections in the course. To     learn about the individual 

methodologies for the language skills. 

 To see the correlations between the components (SB – TB – WB) 

Activity 2-1: Methodologies and components 

 



 

  

 

 

 

  



 

 

Worksheet 2.2: Read the quotation carefully. Do you agree or disagree 

Instructions: 

o Ask trainees to read the quote carefully. 
o Ask trainees to express their opinions about the quotation based on their understanding and knowledge. 

 
Activity 2-3: components &the life skills competent 

 

 .أعلى درجة: 0011 / 0011 

 

 



Activity 2-4: Employability skills presented in High Note 
 
Instructions: 
-Read a leaflet about High Note methodology and the types of life focus on skills.  
-Review the given images. 
- Take a multiple-choice test. 
 
 

High Note offers an intensive English Learning path with thorough exam preparation practice, plenty of 
opportunities to develop Life Skills and broaden students’ horizons beyond language. It aims to bridge the gap 
between school life and young adulthood, designed to inspire and challenge modern learners, enabling them to 
fulfil their ambitious goals. High Note is the direct result of extensive research and analysis of learners’ needs 
and wants. This research has shown that the learning objectives of many secondary students are increasingly 
ambitious, and what they expect of an English course, is to prepare them not only for exams, but most 
importantly for their future academic and career prospects. Jordan High Note teaches students practical, 
everyday life skills they will find useful both now and, in the future, (at school, at university and in the future 
workplace). Jordan High Note teaches students practical, everyday life skills they will find useful both now and in 
the future (at school, at university and in the future workplace). And so, they learn, some of the core academic 
competencies such us: giving successful presentations, debating, and planning their future career. They also 
have an opportunity to develop their personal and social capabilities, which include, among the others, working 
in a team or managing their online image. They also develop skills that will be indispensable in their future 
careers, such us effective time management, setting goals or improving own creativity.  

•Life Skills lessons at the end of every second unit. They offer engaging content and practise new competencies 
in an active, discussion-driven way.  

•The Life Skills projects at the end of each Life Skills lesson. They involve research, collaboration, critical 
thinking and creativity. 

 •Reading and listening texts on engaging topics related to personal development, social trends or young 
people’s aspirations and employability prospects  

•Reflect tasks available in different places in the unit encourage students to discuss the issues related to values, 
society or cultural differences 

 •Debate tasks in Life Skills lessons support class discussions on meaningful topics. 



 

What type of skills does High Note aim to teach students? 
 
 
 سؤال 1الإجابة

a.Only academic and linguistic skills. 

b.Everyday life skills useful at school, university, and work. 

c.Sports and recreational skills. 

d.Specialized technical skills 

 
 

According to the text, what does High Note primarily focus on? 

a. Preparing students for future academic and career prospects. 

b.Limiting learning to exam preparation. 



c.Focusing on entertainment in language lessons. 

d.Avoiding critical thinking activities. 

 
How are Life Skills lessons structured in the program? 

 سؤال 3الإجابة

a.They are optional and scattered randomly. 

b.They are conducted daily. 

c.They are included at the end of every second unit. 

d.They replace traditional lessons entirely. 

 
Which of the following are Personal & Social Capabilities in HN? 

 سؤال 0الإجابة

a.Time management, setting SMART goals,  improving memory. 

b.Working in teams, Understanding how advertising works , Identifying fake news. 

c.Managing online presence, building resilience, Planning a future career. 

d.Giving successful presentations, debating, using online resources for school projects. 
 
Which of the following is NOT included as a core academic competency in the program? 
 سؤال 0الإجابة

a.Giving successful presentations. 

b.Learning advanced programming languages. 

c.Debating. 

d.Planning a future career. 

 
How are Life Skills lessons structured in the program? 
 
 سؤال 6الإجابة

a.They are optional and scattered randomly. 

b.They are conducted daily. 

c.They are included at the end of every second unit. 

d.They replace traditional lessons entirely. 
 

What is the purpose of Life Skills projects at the end of each lesson? 
 
 سؤال 0الإجابة

a.To test students' memorization skills. 

b.To involve research, collaboration, critical thinking, and creativity. 

c.To create purely artistic assignments. 

d.To eliminate teamwork and focus on individual work. 



 
What do Reflect tasks encourage students to do? 
 سؤال 8الإجابة

a.Memorize historical facts. 

b.Focus on exam scores only. 

c. Discuss values, society, and cultural differences. 

d.Avoid discussing meaningful topics. 

In High Note 4, what type of skills are linked to "How to good at  debating"? 
 سؤال 9الإجابة

a.Social skills 

b.Career skills 

c.Personal skills 

d.Teamwork skills 

In High Note 2, the personal skills are covered in the theme  
 سؤال 01الإجابة

a.How to give a presentation. 

b.How to advertise work. 

c.How to manage exam stress. 

d.How to plan your time. 
 العلامة

 درجتك النهائية عن هذا الاختبار هي 01011/01011

 

 



Activity 2-5: 21st century skills in High Note 
 
Instructions: 
-        Read the extracts about High Note methodology and the types of activities it presents to develop learners’ 
skills .  
-    Review the given images. 
- Sort number of given activities according to the skill they target.  . 

   

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 



 

  

  



  العلامة

 (%100) من 0066 6.00

 

Worksheet 2.6.a 

 
Instructions: 

- Think of the definition of the mediation 

- Write the definition according to their previous knowledge. 

 
What is the meaning of Mediation?  

 



 

Day 3 
 Day 3 

Introduction:  

This comprehensive training day is designed to enhance teachers’ expertise in English Language Teaching (ELT) by 

leveraging the Global Scale of English (GSE) framework and innovative teaching strategies. Over the course of this 

training, you will gain practical insights into integrating the GSE into lesson planning, explore creative approaches to foster 

student engagement, and develop strategies tailored to meet diverse learning needs. 

This training course aims to empower teachers with the tools and techniques needed to make their English language 

lessons more effective and inspiring. By focusing on globally recognized frameworks and modern courseware, such 

as Team Together and High Note, you'll learn to deliver lessons that are both structured and adaptable to various learning 

contexts.  

General Outcomes: 

o      Understand Team Together and High Note in detail. 

o      Acquire skills and knowledge related to the methodology in Team Together and High Note. 

o      Acquire skills and knowledge related to Creativity using Team Together and High Note. 

o      Acquire in-depth knowledge to deliver the course to teachers across Jordan. 

o      Demonstrate knowledge through assessment activities. 

o      Acquire and apply differentiated learning strategies with Team Together and High Note. 

  

  

Specific Outcomes: 

o      Understand the role of the Global Scale of English (GSE) framework in relation to the CEFR, Team Together and 

High Note. 

o      Learn how to incorporate GSE into lesson planning effectively. 

o      Explore creative strategies for enhancing English Language Learning (ELL). 

o      Learn how to integrate Team Together and High Note courseware with creative activities. 

o      Define differentiation 

o      Identify features in Team Together and High Note to aid differentiation. 

o      Acquire and apply differentiated learning strategies with Team Together and High Note such as tiered activities and 

choice boards. 

o      Identify the different levels of Bloom's Taxonomy. 

o      Apply Bloom's Taxonomy in lesson planning and use the Think-Tac-Toe strategy to cater to students' varied learning 

needs. 

 

Worksheet 2.6.b 
 

Mediation can only presented through translating texts between different languages. 
 سؤال 0الإجابة

 صح

 خطأ

Mediation involves reception, production, and interaction. 
 سؤال 2الإجابة

 صح

 خطأ

 
 



Mediation is described as a 3-way interaction, similar to a triangle. 

 
 سؤال 3الإجابة

 صح

 خطأ

Transformation tasks and gapped summaries are examples of mediation activities. 
 سؤال 0الإجابة

 صح

 خطأ
 العلامة

 (%100) من 0066 4.00

Activity 2-7: Fluency in High Note 

Instructions:  

 - Read an extract about how High Note fosters fluency 

- Answer multiple choice questions 

Confidence in English  
High Note challenges students both at a cognitive and linguistic level  
through:    
• The reading and listening texts push them to think critically and to raise  
their cultural and social awareness.   
• The intensive grammar syllabus and wide vocabulary coverage  
encourage them to explore the language, understand how it works and  
improve accuracy.   
• The audio recordings and numerous speaking activities, (discussions,  
debates and role-plays), naturally foster fluency: students become  
immersed in the language and learn to talk at length in a variety of  
personalized and meaningful contexts. 

Which activity in High Note naturally fosters fluency? 

 سؤال 1الإجابة

a.Multiple-choice grammar quizzes 

b.Role-plays and discussions 

c.Matching vocabulary exercises 

d.Reading activities 

 
What is the primary purpose of audio recordings in High Note? 
 سؤال 2الإجابة

a.To improve accuracy 

b.To improve  critical thinking skill 

c.To assess grammar knowledge 

d.To immerse students in the language and naturally foster fluency 
 العلامة

 (%100) من 0066 2.00



Activity 2-8: Independent learning 

Instructions: 

- Read an extract that discusses Independent learning, activities in High Note that foster independent learning  

- Answer multiple choice questions 

 

    High Note fostering independent learning  
   
                High Note reinforces students’ independence by making them responsible for their  
own learning .This results in increased recognition of strengths, weaknesses and progress,  
greater levels of confidence, more motivation, better management of learning and  
improved performance.  
           
           High Note support independent learning through:  
•Clear learning goals and models for success. The goals at the beginning of each unit describe  
what the student will be able or better able to do at the end of the lesson.   
•Skills strategies. Active Reading and Active Listening boxes contain concise descriptions of  
what students can actively practise through a series of exercises and use in the future.   
•Exam strategies. Strategy boxes contain useful tips on how to deal with most typical exam  
tasks.   
•Project work. The Life Skills projects help students develop creative and collaboration skills  
and make decisions about the learning process and how to complete the project.   
•Resources for self-study. Resources such as word lists with the Remember More section at the  
end of each unit, the Grammar Reference and Practice section at the back of the Student’s  
Book reinforce active consolidation of the material from the main units.   
•Self-assessment sections in the Workbook. These provide an opportunity for students to  
assess their progress and reflect on their learning.  
•Flipped learning strategies. The Teacher’s Book contains a section explaining how and where  
content can be ‘flipped’  
          Students can achieve their ambitious goals is by boosting their confidence in English and  
beyond developing communication skills on the above-average level and providing plenty of  
opportunities to develop speaking skills and overall language fluency as shown in the picture   
below.  
High Note supports students to become independent learners by providing them with skills  
strategies, regular learning tips, self-assessment opportunities and a wealth of self-study  
resources as shown in the picture below . 



 
High Note supports students to become independent learners by providing them with skills strategies, regular learning tips, 
self-assessment opportunities and a wealth of self-study resources as shown in the picture below . 

 

Which of the following best defines independent learning? 

 سؤال 1الإجابة

a.Learning that occurs completely in classrooms by listening to lectures. 

b.The ability to learn effectively without any guidance or support from teachers.  

c.The process by which learners take control of their own learning, making decisions about what, when and how 

to learn .  

d.Learning that is focused on achieving high grades on exams. 

 
What is the main purpose of the "Skills Strategies" and "Exam Strategies" boxes presented in High 
Note?  

 سؤال 2الإجابة

a.To provide teachers with language resources. 

b.To equip students with effective independence learning techniques.  

c.To assess students' progress on specific skills. 

d.To give students with engaging activities. 



 
 
How does High Note help students in achieving ambitious learning goals? 
 سؤال 3الإجابة

a.By providing well designed teacher-centered activities. 

b.By focusing on using memorization and direct teaching methods. 

c.By encouraging a passive learning environment.  

d.By boosting students' confidence and providing example opportunities for language. 

 
What feature in High Note helps students prepare for typical exam tasks? 
 سؤال 0الإجابة

a.Grammar Reference section 

b.Strategy boxes 

c.Word lists 

d.Active Listening boxes 

  
What is the purpose of the Life Skills projects in High Note? 

 سؤال 0الإجابة

a.To prepare students for exams 

b.To develop creativity and collaboration skills 

c.To teach students advanced grammar rules 

d.To focus on listening comprehension only 

 
How does the Teacher’s Book explain the concept of flipped learning? 

 
 سؤال 6الإجابة

a.It outlines how and where the content can be flipped. 

b.It provides additional grammar exercises for flipped content. 

c.It explains how to integrate group activities into flipped lessons. 

d. It focuses only on speaking tasks for flipped learning. 
 العلامة

 (%100) من 0066 6.00

  



Activity 2-9: Exam success in High Note 

Instructions: 
- Read a leaflet about the importance and the types of exams presented in High Note to improve learners’ 
abilities in exams. 
-   Review the given slide about assessment for learning. 
- Fill in space with the missing words. 

 
Read the leaflet about exam success to complete the activity : 

 High Note is a general English course that is beneficial for both exam and nonexam students. It provides a number of resources 
that help develop the technical skills students need to deal with exam tasks, while also improving and extending their general 
language skills. Exam training is woven seamlessly into the flow of a lesson. Each unit includes types of exam tasks that are 
typical of most university and external exams such as multiple choice, matching or gap fill and which test crucial subskills such 
as finding specific information or identifying facts from opinions. Students are exposed to realistic tasks with a focus on the 
target language of the unit. Over the book, students build their exam strategies and confidence through step-by-step activities 
and task-based exam tips.  

DEVELOPMENT OF LANGUAGE Exam tasks require students to demonstrate a range of language at the appropriate level. The 
grammar and vocabulary sections in High Note develop this range in topic related units, which makes it easy for students to 
apply them to exam tasks and to the real world.  

GRADED EXAM TASKS Exam tasks are introduced to students early in the course, but in a graded way. This may mean that a 
task has fewer questions or a simpler text or that it tests a more limited range of language. This helps them understand the 
exam task and therefore learn to deal with it more effectively.  

DEVELOPING CONFIDENCE WITH EXAM TASKS The clear learning goals for each skill established at the bottom of each 
section in the Student’s Book, as well as the frequent models throughout the book for the productive skills show students what 
they need to do in each task and how to do it EXAM STRATEGIES There are exam strategies in every Revision section. They 
focus on those aspects of a given exam task that will help students deal with it effectively. The tips help students understand 
exactly what is being tested, what to look out for and develop a bank of appropriate exam techniques that they can refer to. As 
they work through the Student’s Book and become familiar with the tips, the exam tasks become easier.  

WRITING TASKS To help students identify good practice in writing tasks, lessons in the Student’s Book provide model texts. 
There are also tasks that encourage students to analyse the model texts, which gives them greater understanding of how to 
complete the tasks themselves. There is a task at the end of each Writing section which mirrors the model so that students can 
practise writing an answer themselves. 



 

 .أعلى درجة: 01011 / 01011

Activity 2-10: Teacher’s Book, including the methodology 

 
Instructions: 
-        The trainees are asked to review number of images from the teacher’s book to be familiar with its 
components. 
-         Do a True or False activity. 
Review  number of images from the  teacher’s book to be familiar with its components to answer true and false questions . 



 



 

The Teacher’s Book provides a scope and sequence for the unit contents to help teachers plan their 
lessons. 

 سؤال 0الإجابة

 صح

 خطأ

The introduction in the Teacher’s Book only covers the topics for each unit but does not include 
information about methodology. 
 سؤال 2الإجابة

 صح

 خطأ

Grammar explanations in the Teacher’s Book are only included within the main unit pages and not in a 
separate reference section. 

 سؤال 3الإجابة

 صح

 خطأ

The Teacher’s Book includes strategies for teaching exams to help students succeed in tasks similar to 
real-life exams. 

 سؤال 0الإجابة

 صح

 خطأ

The Teacher’s Book provides detailed strategies for writing tasks, including how to plan and organize 
ideas. 

 سؤال 0الإجابة

 صح

 خطأ
 .أعلى درجة: 0011 / 0011

  



Activity 2-11: The detailed lesson notes in the TB 

Instructions: 

o Review number of images from the teacher’s book to demonstrate how to use the teacher's book to plan 
lessons effectively. 

o Do a Matching Task. 



 

 

 

 

 .أعلى درجة: 0066 / 0066



Activity 2-12: Unit Discovery Part one 
Read these slides and paragraphs before doing the task. Each Student’s Book unit is divided into seven lessons (Lessons 1-7) 

plus seven corresponding Workbook lessons. It always starts with Grammar and Vocabulary (Lesson 1) and ends with writing 

(Lesson 7). The order of the other lessons varies from unit to unit and is determined by the most natural and harmonious flow 

of the presented topics. This helps make teaching and learning more flexible and varied. 

 

The first grammar point is introduced in the Student’s Book, at the beginning of each unit, and it is combined with 

vocabulary for the integrated learning (Lesson 1A: Vocabulary and Grammar). The grammar is then practiced in the Workbook 

lesson (Lesson 1B: Vocabulary and Grammar). The second grammar lesson comes later in the Student’s Book unit and 

introduces another grammar point. This is then further practiced in the related Workbook lesson. 

 

Each unit starts with listening and vocabulary . 

 سؤال 1الإجابة

 صح



 

 خطأ

 
The unit ends with writing . 

 سؤال 2الإجابة

 صح

 خطأ

Grammar is introduced with vocabulary at the start of each unit in the Student’s Book and practiced in 
the Workbook 

 سؤال 3الإجابة

 صح

 خطأ

Grammar is introduced with vocabulary at start of the unit in the Workbook and practiced in two books . 

 سؤال 0الإجابة

 صح

 خطأ
 .أعلى درجة: 0011 / 0011

 

Activity 2-13: Unit Discovery Part 2 

 
Instructions: 

look at the slide which show different pages from TB, SB and WB, then read the related notes about the 
components of the unit. 

 

 

 



 

 

 العلامة 

 (%100) من 0066 6.00



Activity 2-14: Unit Discovery / Vocabulary 
The first lesson (Lesson1) combines new grammar with new vocabulary. There is a separate Vocabulary lesson in the Student’s 

Book which presents the main lexical set(s) of the unit. This is further practiced in the next Workbook lesson. There is 

additional vocabulary input in the Reading, Listening, and some Speaking and Writing lessons in the Student’s Book and 

Workbook. There are extra exercises activating the word lists and tips on how to best memorize new words. 

 

  

What does Lesson 1 combine? 
 سؤال 1الإجابة

a.Vocabulary practice only 

b.Grammar and vocabulary 

c.Reading and writing 

d.Speaking and listening 



 
Where can you find the separate Vocabulary lesson? 
 سؤال 2الإجابة

a.In the Workbook 

b.In the Student’s Book 

c. In the Listening section 

d.In the Writing section 

 

What is the main focus of the Vocabulary lesson in the Student’s Book? 
 
 سؤال 3الإجابة

a.It presents the main lexical set(s) of the unit 

b.It introduces grammar rules 

c.It focuses on listening comprehension 

d.It offers a review of previous lessons 

 

How is the vocabulary further practiced after the Vocabulary lesson? 
 سؤال 0الإجابة

a.Through exercises in the Workbook 

b.Through additional grammar lessons 

c.By reviewing the unit's grammar points 

d.In the Speaking and Listening lessons 

 

Which of the following lessons provides additional vocabulary input? 
 سؤال 0الإجابة

a.Speaking 

b.Reading 

c.Listening 

d.All of the above 

What do the extra exercises in the Workbook aim to do? 
 سؤال 6الإجابة

a.Reinforce grammar rules 

b.Activate the word lists 

c.Test listening comprehension 

d. Provide speaking practice 

What type of tips are included in the lesson? 
 سؤال 7الإجابة

a.Tips on how to memorize new words 

b.Tips for improving writing skills 

c.Tips for improving listening comprehension 

d.Tips for reading speed 

  



What lesson types provide further practice and exposure to the vocabulary? 
 سؤال 8الإجابة

a.Reading, Listening, Speaking, and Writing 

b.Reading and Writing only 

c.Listening and Speaking only 

d.Grammar and Vocabulary only 

 العلامة

 (%100) من 0066 8.00

Activity 2-15: Unit Discovery / Reading 
Read the extract and slides about reading skill. The Reading lessons in the Student’s Book and Workbook feature a variety of 

information-rich and thought-provoking texts. They contain a range of exercises that practice reading for the main idea, 

followed by focusing on specific information, vocabulary practice and discussion. The Active Reading boxes cover all crucial 

skills strategies, which students can actively practice through a series of exercises. 



 

 What do the Reading lessons in the Student’s Book and Workbook focus on? 
 سؤال 0الإجابة

a.Writing exercises 

b.Information-rich and thought-provoking texts 

c.Listening comprehension 

d.Grammar rules 

 
 



What type of exercises do the Reading lessons include? 
 
 سؤال 2الإجابة

a.Only vocabulary practice 

b.Reading for the main idea, specific information, vocabulary practice, and discussion 

c.Grammar exercises 

d.Listening and speaking tasks 

 
What do the Active Reading boxes cover? 
 سؤال 3الإجابة

a.Grammar structures 

b.Pronunciation techniques 

c.Crucial skills strategies for reading 

d.Writing strategies 

 
How can students practice the reading skills mentioned in the Active Reading boxes? 
 سؤال 4الإجابة

a.By memorizing vocabulary lists 

b.Through a series of exercises 

c.By listening to audio materials 

d.By watching videos 

 
Which of the following is included in the Reading lessons? 
 سؤال 0الإجابة

a.Only discussions 

b.Exercises that focus on specific information and vocabulary 

c.Listening practice 

d.Writing compositions 

 
What is the first focus in the Reading lessons? 
 سؤال 6الإجابة

a.Specific information 

b.Vocabulary practice 

c.Reading for the main idea 

d.Discussion 

  
What is the purpose of the Reading lessons’ exercises? 
 سؤال 0الإجابة

a.To practice writing techniques 

b.To help students understand the main idea, specific details, and vocabulary 

c.To teach grammar rules 

d.To improve listening skills 

 
What is a key feature of the Reading lessons? 



 سؤال 8الإجابة

a.The texts are short and simple 

b.The texts are information-rich and thought-provoking 

c.There is a heavy emphasis on grammar 

d.Only vocabulary exercises are included 
 العلامة

 (%100) من 0066 8.00
Activity 2-16: Unit Discovery / Listening 
Read about the listening skill in the High Note books. The Listening lessons in the Student’s Book and Workbook offer varied 
text types and tasks, and numerous opportunities for students to practice listening skills with new vocabulary. 

 

 



 

 

 العلامة 

 (%100) من 0066 3.00

 

Activity 2-17: Unit Discovery / Speaking 

Read the extract and the slides about speaking . The Speaking lessons in the Student’s Book and Workbook prepare students for 

everyday interactions such as participating in conversations, being polite, giving instructions, expressing and challenging 

opinions. The dialogues present the functional language in a real-life context and make it both meaningful and memorable 

 



 

What do the Speaking lessons in the Student’s Book and Workbook prepare students for? 
 سؤال 1الإجابة

a.Doing listening tasks 

b.Everyday interactions like conversations, giving instructions, and expressing opinions 

c.Writing essays 

d.Grammar and vocabulary drills 

What is the purpose of the dialogues in the Speaking lessons? 
 سؤال 2الإجابة

a.To focus on grammar structures only 

b.To present functional language in a real-life context, making it meaningful and memorable 

c.To test vocabulary knowledge 

d.To practice spelling and pronunciation 

  
  



What skills do the Speaking lessons help students develop? 
 سؤال 3الإجابة

a.Only reading comprehension 

b.Participating in conversations, being polite, giving instructions, and expressing or challenging opinions 

c.Writing formal essays 

d.Listening to audio materials 

 
Where can students find the  key functional language for speaking lessons 
 سؤال 0الإجابة

a.In the Pair Work activities 

b.In the Speaking boxes 

c.In the Workbook exercises 

  
Which activity encourages students to use the functional language and increase their confidence in 
speaking English? 
 سؤال 0الإجابة

a.The Workbook lesson 

b.Pair Work activities and role plays 

c.Listening exercises 

 
Which lesson provides additional practice and productive opportunities to help build confidence in 
speaking? 
 سؤال 6الإجابة

a.The Speaking boxes 

b.The Workbook lesson 

c.Pair Work activities 
 العلامة

 (%100) من 0066 6.00

 

Activity 2-18: Unit Discovery / Writing 

Read the extract and the slides and answer about writing. The Writing lessons in the Student’s Book and Workbook are 

carefully staged: they begin with an engaging input text relevant to students’ lives, which is followed up by a series of 

preparation exercises that lead to students completing the final writing task. 



 

  

 What is the first step in the writing lessons? 
 

 سؤال 1الإجابة

a.Completing the final writing task 

b.Reading an engaging input text 

c.Practicing vocabulary and grammar 

d.Doing peer reviews 



What comes after reading the input text in the writing lessons? 
 

 سؤال 2الإجابة

a. A quiz on the input text 

b.A series of preparation exercises 

c.A group discussion 

d.Writing a first draft 

 

What is the purpose of the preparation exercises in the writing lessons? 
 سؤال 3الإجابة

a.To help students prepare for the final writing task 

b.To assess students’ knowledge of grammar 

c.To give students time to read the input text again 

d.To practice speaking skills 

 

What is the final activity in the writing lessons? 

 سؤال 4الإجابة

a.A peer review 

b. A grammar test 

c.Completing the final writing task 

d.A vocabulary quiz 

 
How do the writing lessons relate to students’ lives? 

 سؤال 5الإجابة

a.The input texts are unrelated to students’ lives 

b. The writing tasks focus on fictional stories 

c.The input texts are relevant to students’ lives 

d.The lessons are only about academic writing 
 العلامة

 (%100) من 0066 5.00

 

 

  



Activity 2-19: Core Lessons 



 



 



 



 

 العلامة

 (%100) من 0066 6.00

Activity 2-20: Extra sections 

 

 



 

 

 

 



 

 

  



  

 

 
 ? What is the purpose of the Culture Spot lessons 

 سؤال 0الإجابة

a.To teach grammar rules 

b.To provide insights into British culture 

c.To focus on pronunciation practice 

d.To teach irregular verbs 

 
?What do the Literature Spot lessons aim to achieve  

 سؤال 2الإجابة

a.Improve pronunciation skills 

b.Familiarize students with literary works and broaden their horizons 

c.Teach students about British history 

d.Focus on exam preparation 

 
 ?How is the Irregular Verbs section useful for students 

 سؤال 3الإجابة

a.It provides a list of verbs for independent learning 

b.It explains the cultural significance of verbs 

c.It improves students' pronunciation 

d.It prepares students for exams 

 



 ?What does the Word List section include 

 سؤال 0الإجابة

a.Irregular verbs and their definitions 

b.A record of all vocabulary for pronunciation practice 

c.Literature summaries for further study 

d.Tips for understanding British culture 

 
 ? What is the role of the Active Vocabulary boxes 

 سؤال 0الإجابة

a.To help students memorize and learn new words 

b.To provide cultural insights 

c.To teach students how to write essays 

d.To focus on grammar accuracy 

 
 ?What does the Use of English section focus on 

 سؤال 6الإجابة

a.Literature analysis 

b.Exam-oriented practice 

c. Pronunciation improvement 

d.Vocabulary expansion 

 العلامة

 (%100) من 0066 6.00

Inaugural Activity: High Note Review and Q&A 

 
 How many core units are there in HN? 
 سؤال 0الإجابة

8 

9 

10 

 
  



Which of the following are Personal & Social Capabilities in HN? 
 سؤال 2الإجابة

Time management 
Setting SMART goals  

Improving memory 
Improving creativity 
Building resilience 
 

Working in a team 

Understanding how advertising works 
Identifying fake news 
Managing online presence 
Handling stress 
 

Giving successful presentations 

Debating 
Planning a future career 
Using online resources for school projects 
 

High Note reinforces students’ independence 
 سؤال 3الإجابة

Making them responsible for their peers’ learning 

Encouraging them to do extra homework activities 

Making them responsible for their own learning 

 
Which of the following statements is false about HR? 
 سؤال 0الإجابة

Most of the lessons follow a PPP approach 

Life Skills pages are included at the end of every third unit 

Culture Spot pages are placed at the back of the Student’s Book 

 
In the context of HN, ‘mediation’ is understood as: 
 سؤال 0الإجابة

A third party 

Mediating communication, a text and concepts 

a title of a unit in level 2 and 3 

 
Which of these is not featured in HN? 
 سؤال 6الإجابة

Ideas for a flipped classroom 

Lesson notes 

Daily exams 

 
  



Choose the list of features applicable in HN 
 سؤال 0الإجابة

Culture Spot 

Literature Spot 
Class Debates 
Photocopiable resources 

Grammar quiz 

Culture Notes 
Class Debates 
Story lessons 

Culture Spot 

Literature Spot 
Class Debates 
Games Bank 

 
HN is fully aligned to the GSE but not the CEFR 
 سؤال 8الإجابة

TRUE 

FALSE 

NOT SURE 

Activity(3-1): Introducing the GSE (the Global Scale of English) 
 

Day 3 

Instructions: 

  Review the text carefully about the GSE (Global Scale of English) 

 



 

Activity(3-1): Introducing the GSE (the Global Scale of English) 

 
What is the main purpose of the Global Scale of English (GSE)? 
 سؤال 0الإجابة

To fast-track learner progress 

To evaluate teachers' performance 

To replace traditional exams 

 

How does the GSE help build learners' confidence? 
 سؤال 2الإجابة

By setting personalized goals and measuring progress 

By providing advanced-level materials only 

By offering rewards for progress 

 

What is the range of the GSE scale? 
 سؤال 3الإجابة

0 to 100 

10 to 90 

1 to 50 

 

Which skills does the GSE measure? 
 سؤال 4الإجابة

Listening, speaking, reading, and writing 

Vocabulary, grammar, speaking, and reading 

Writing, listening, speaking, and grammar 

 

How does the GSE extend the Common European Framework of Reference (CEFR)? 
 سؤال 5الإجابة

By offering more learning objectives 

By reducing the complexity of the CEFR 

By eliminating the CEFR levels 

 

What makes the GSE unique in English language learning? 
 سؤال 6الإجابة

It is the first truly global standard 

It focuses exclusively on beginner learners 

It is limited to European learners 

 

 

 

 



Why are personalized learning goals important for language learners? 
 سؤال 7الإجابة

They make the learning journey more focused and measurable 

They help learners skip difficult topics 

They ensure every learner achieves the same goals 

 

How can teachers use the GSE to improve their lesson planning? 
 سؤال 8الإجابة

By understanding students' current proficiency levels 

By assigning random goals for students 

By teaching outside the CEFR framework 

 

 العلامة
 (%100) من 0066 8.00

Activity(3-2-1): The differences between GSE &CEFR 
  Review the text which is about the differences between the GSE & CEFR. 

  Answer the True or False questions. 

 
 

The CEFR levels mainly focus on general English, with limited reference to work and study-related language 
skills. 

 سؤال 0الإجابة

 صح

 خطأ



 
The CEFR levels were originally designed for adult and young adult learners 

 سؤال 2الإجابة

 صح

 خطأ

More than 90% of the "Can Do" statements in the CEFR focus on speaking skills 

 سؤال 3الإجابة

 صح

 خطأ

One challenge of using the CEFR is that it’s hard to use for tracking regular progress in day-to-day teaching 

 سؤال 4الإجابة

 صح

 خطأ

 
The CEFR framework was created to provide a more detailed and granular approach to tracking learners’ 
progress 

 سؤال 5الإجابة

 صح

 خطأ

The GSE measures English proficiency on a scale from 10 to 90 

 سؤال 6الإجابة

 صح

 خطأ

The CEFR framework includes hundreds of new 'Can-Do' statements covering skills like reading, writing, 
speaking, listening, vocabulary, and grammar 

 سؤال 7الإجابة

 صح

 خطأ

 العلامة

 (%100) من 0066 7.00

Activity(3-2-2): The differences between GSE &CEFR 

 
●      View the next slide 

●      Read the text that follows 

●      Answer the question (Drag & Drop) 



 

 

 

 



 Activity(3-2-2): The differences between GSE &CEFR 

 

 العلامة 

 (%100) من 0066 5.00

Enrichment Activity 
Instruction: TB for all levels include an overview of the unit with GSE Learning Objectives and scope. Go to the 

website (pearson.com/gse) overview the booklets for different age groups and their specific needs. 

http://pearson.com/gse


 

 

Activity(3-3-2): GSE Teacher Toolkit 

Instructions: 

o   View the slide then read the text to answer the questions about the GSE Teacher Toolkit 

o  Drag the answer and drop it in the right box 



 

 

 

 

 

 

 

 

  



 Activity(3-3-1): GSE Teacher Toolkit 
Answer the question in the following slide: 

 

Using the Global Scale of English (GSE) is important for teachers in a classroom for several reasons: 

1. Detailed Learning Objectives: The GSE provides a more granular set of learning objectives compared to other 

frameworks. This allows teachers to tailor their lessons more precisely to the needs of their students, ensuring that 

each student can progress at their own pace and achieve specific language skills 

2. Enhanced Assessment and Feedback: The GSE helps teachers create more accurate and detailed assessments. This 

means teachers can give more specific feedback to students, helping them understand exactly what they need to 

improve and how to do it. This targeted feedback can significantly enhance the learning experience and outcomes 



 

Activity(3-3-2): GSE Teacher Toolkit 

 

Grade 

6.00 out of 6.00 (100%) 

 

video (3-1) 

Instructions: 

o   Watch the video about the GSE Teacher Toolkit then answer the question that follow. 

Activity(3-3-3): GSE Teacher Toolkit 
 



 

 Grade 

5.00 out of 5.00 (100%) 

Activity (3-4): slides1 

Instructions: 

●       View the slides then answer the question by choosing the correct answer 

 



  

 The objective in CEFR is simple, but they are more detailed and step by step in GSE. For example, (on the slide) 

there is a B1+ objective from CEFR about writing an essay. Writing an essay is not an easy process and it takes lots of time to 

learn it. In GSE we have a granular approach, and it is easier to achieve and great for the students to realize the improvement. 

Activity(3-4-1): GSE learning Objectives/ listening & writing 
After viewing the previous slide, answer the following questions: 

At which GSE level is the ability to write a conclusion to a simple academic essay assessed? 

Question 1Answer 

B1+: 54 

B1+: 58 

 
What is the minimum GSE level required to write a simple discursive essay without a model? 

 
Question 2Answer 

B1+: 55 

B1+: 59 

 
 

  



What type of essay is assessed at GSE B1+: 53? 

Question 3Answer 

A descriptive essay 

An academic essay conclusion 

 

Which of the following is NOT mentioned as a requirement for writing essays at B1+? 

 
Question 4Answer 

A model as a guide 

Extensive research 

 
What is the difference between GSE B1+: 57 and GSE B1+: 54? 

 
Question 5Answer 

Both involve responding to a specific question, but B1+: 57 is higher in complexity. 

B1+: 57 focuses on introductions, while B1+: 54 focuses on conclusions. 
 

Question 6 

What is emphasized across all GSE levels mentioned in the text? 

Question 6Answer 

Using a model as guidance 

Writing creative and fictional stories 

Grade 

6.00 out of 6.00 (100%) 



Activity(3-4-2): GSE learning Objectives/ listening & writing 

  

 

 Activity(3-4-3): GSE learning Objectives/ listening & writing 
Instructions: 

●      View the slide & read the text to answer the questions 

  



 

  The Pearson English Learning Program is a comprehensive solution, and the Global Scale of 
English (GSE) is linked to everything we offer. A total solution for a lifetime of learning…  
The Pearson Connected English Learning Program has been designed to build English learners’ 
confidence and fast-track their progress. The Global Scale of English powers it - Pearson’s connected 
suite of courses, assessments and certifications - and boosts learners’ enjoyment and motivation to 
learn English so they can experience and demonstrate success. With a three-part program that builds 
skills and confidence, and makes sure learners are always on the optimal path to fluency. 
English courses that are relevant, motivating and engaging 
English assessments that help learners build a growth mindset 
English certifications to prove learners' language skills and help reach their goals 
All our language courses, assessments and certifications are linked together by one simple global scale, 
the Global Scale of English. Carefully paced courses and assessments help regularly demonstrate 
learners’ progress, building their self-belief.    
 The Pearson English Learning Program is a comprehensive solution, and the 
Global Scale of English (GSE) is linked to everything we offer. A total solution for 
a lifetime of learning…  
The Pearson Connected English Learning Program has been designed to build 
English learners’ confidence and fast-track their progress. It’s powered by the 
Global Scale of English - Pearson’s connected suite of courses, assessments 
and certifications - and boosts learners’ enjoyment and motivation to learn 
English so they can experience and demonstrate success. With a three-part 
program that builds skills and confidence, and makes sure learners are always 
on the optimal path to fluency. 
English courses that are relevant, motivating and engaging 
English assessments that help learners build a growth mindset 
English certifications to prove learners' language skills and help reach their 
goals 
All our language courses, assessments and certifications are linked together by 
one simple global scale, the Global Scale of English. Carefully paced courses 
and assessments help regularly demonstrate learners’ progress, building their 
self-belief. 



Activity(3-4-3): GSE learning Objectives/ listening & writing 

The main goal of the Pearson English Learning Program is to help people feel more confident and learn English 
faster. 

Question 1Answer 

True 

False 

The Global Scale of English (GSE) powers the Pearson English Learning Program. 

Question 2Answer 

True 

False 

The Global Scale of English (GSE) powers the Pearson English Learning Program. 

Question 2Answer 

True 

False 

Pearson’s three-part program includes a free dictionary for learning new words. 

Question 3Answer 

True 

False 

The Global Scale of English (GSE) connects all the courses, assessments, and certifications in the Pearson 
English Learning Program. 

Question 4Answer 

True 

False 

Linking courses, assessments, and certifications allows learners to skip tests if they do well in class. 

Question 5Answer 

True 

False 

Pearson’s assessments aim to help learners develop a growth mindset that encourages improvement. 

Question 6Answer 

True 

False 

The Pearson English Learning Program is a complete solution to help people learn English step-by-step. 

Question 7Answer 

True 

False 

Grade 

7.00 out of 7.00 (100%) 

  



Activity(3-4): slides2 

Instructions: 

●      View the three slides about (level of challenge) then answer the questions that follow 

 

 



  

 Activity(3-4-4): GSE learning Objectives/ listening & writing 

What does the term "Optimal Learning Zone" refer to? 

Question 1Answer 

The range where learners make the most progress. 

The easiest level of English for beginners. 

The highest level of English someone can reach. 

What GSE range is identified as the "Optimal Learning Zone"? 
Question 2Answer 

10–20 

30–38 

50–60 

What’s the main idea behind the "Level of Challenge – the Zone of Proximal Development"? 
Question 3Answer 

Ensuring learners are challenged just enough to grow. 

Giving learners tasks that are way too difficult. 

Focusing only on advanced learners. 
 

What does the scale at the bottom of the image represent? 

Question 4Answer 



Different levels of English grammar difficulty. 

How quickly learners can move through a course. 

The relationship between GSE and CEFR levels. 

Which CEFR level corresponds to the GSE range of 30–38? 

Question 5Answer 

A1 

A2 

B1 

Grade 

5.00 out of 5.00 (100%) 

 

Activity(3-5-1): Pearson Learning Framework 
Instructions: 

●      View the slide then read the text that follow. 

●      Match the questions with the correct answers. 

 

 

 

 

 

 

 

 

 

 

 

  

 

  



Activity(3-5-1): Pearson Learning Framework 

 

 Grade 

4.00 out of 4.00 (100%) 

Activity(3-5-2): Pearson Learning Framework 

Instructions: 

●      View the slide about the outcomes& objectives/ listening 

●      Read the text 

●      Write true or false next to each statements 

 

  



 

 

 

 

 

 

 

 

 

 

 

 

  

GSE learning Objectives can be used to set SMART (Specific, Measurable, Achievable, Realistic, Time-bound) 

goals at the beginning of a course of study – and at the start of each lesson. Students should be told what the key 

objectives are for each lesson at the start of each lesson. For younger and/or lower proficiency learners, these 

can be communicated in the first language – the most important thing is that learners know WHAT and WHY they 

are studying the content of the lesson. 

GSE learning objectives are only useful for setting SMART goals at the start of a course. 

Question 1Answer 

True 

False 

It’s important for students to know the key objectives of the lesson from the very beginning. 

Question 2Answer 

True 

False 

For younger students or those with lower proficiency, it's better to explain the lesson objectives in their first 
language. 

Question 3Answer 

True 

False 

It’s enough for students to just understand what they’re learning in a lesson without needing to know why. 

Question 4Answer 

True 

False 



SMART goals stand for specific, measurable, achievable, realistic, and time-bound. 

Question 5Answer 

True 

False 

 Grade 

5.00 out of 5.00 (100%) 

Activity(3-5-3): Pearson Learning Framework 

Instructions: 

●      View the slide then read the text provided 

●      Answer the multiple choice questions 

 

 According to John Hattie, how much can student achievement increase by simply telling them 
what they will learn before the lesson? 
Question 1Answer 

15% 

20% 

27% 

  



 

What has research shown about the impact of setting and sharing SMART goals with students? 
Question 2Answer 

It makes lessons shorter. 

It improves classroom behavior. 

It directly impacts what students remember. 

 

What does the "SMART" in SMART goals stand for? 
Question 3Answer 

Specific, Measurable, Achievable, Relevant, Timely 

Simple, Manageable, Accurate, Realistic, Tested 

Strategic, Measurable, Actionable, Reliable, Time-bound 

 

Why are good objectives important in a lesson? 
Question 4Answer 

They keep students entertained. 

They help students stay focused and achieve better results. 

They reduce the need for homework. 

Grade 
4.00 out of 4.00 (100%) 

 Activity(3-5-4): slides3 

Instructions: 

●      View the slides & read the description below 

●      Fill in the space with the correct answer 



 
Unit goals will normally appear at the start of each unit. These will not necessarily be worded exactly the same as the GSE 

Learning Objectives – but they are based on these objectives. 

 

 

These can be GSE Learning Objectives, Simplified GSE Learning Objectives if we are talking about Young Learner courses- the 

objectives should be simplified according to their age and understanding, or Contextualized GSE Learning Objectives for 

example, the topic of the lesson. The book objectives are also linked to the main ones but more simplified we can say. check the 

Team Together and High Note courseware and find a unit objective page and check the 4 skills. 



Activity(3-5-4): Pearson Learning Framework 
FILL IN THE SPACE USING THE CORRECT ANSWER FROM THE SLIDE YOU SAW: 

 

 Grade 

4.00 out of 4.00 (100%) 

Activity(3-6-1): Sequence learning 

Instructions: 

●       View the slide then read the text below 

●       Match the questions with the correct answers 

Any teacher looking for additional Grammar or Vocabulary to supplement the course book can find 
Grammar Learning Objectives and Vocabulary items in the GSE Teacher Toolkit.  

To find level-appropriate Grammar objectives, select the GSE range of the course book you are using. 
For Vocabulary, start with the GSE range of the course book – but if you feel your students already know 
the items at that level, move to the next level until you find new items.  

How can we find some free extra resources? Any teacher looking for additional supplementation for 
their lessons can find Grammar Learning Objectives- and on that segment they will also find some extra 
free resources to support your teaching. 



 

Activity(3-6-1): Sequence learning 

 

 

 

 

 

 

 

 

 

 

 

 

  

 Grade 

5.00 out of 5.00 (100%) 



Activity(3-6-2): slides4 

Instructions: 

●       View the slide about develop knowledge and skills & scaffolding and the GSE 

●       Fill in the space with the suitable word 

 



  

 Activity(3-6-2): Sequence learning 

 

 Grade 

5.00 out of 5.00 (100%) 

 



Activity(3-6-3): slides5 

Instructions: 

●      View the slides then choose the correct answer (True or False) 

 

 The Deepen and Connect Stage prompts students to think deeply, critically and creatively. The activities may 

still be quite controlled, but students can, for example, decide which of the optional answers they want to give to a question. So 

there is an element of choice and creativity. 



 

 

 Remind the students that they are on the journey. A sample page from Team Together Jordan Grade 3 shows how 

we can use the activities to deepen and connect to what they have learned. 

 

  



This is the checking stage. In this stage the teacher checks that everyone has understood the new information in the 

class. GSE Learning Objectives in the book can be used to inform this formative assessment. Remember: there is 

more language being taught in a unit than is called out in the Unit Opener learning objectives. Teachers need to add 

such activities so they can check understanding. These will normally be included in the course book activities – make 

sure you don’t skip them! One challenge can be checking that EVERY student has understood (and not just the one at 

the front who answers all the questions). Try to include activities that require every student to answer (e.g. yes/no 

questions that everyone can either move to the right of the class (for yes) or left (for no), stand up for yes, stay seated for no) 

 Activity(3-6-3): Sequence learning 

Assessment for Learning is all about testing students after they’ve finished learning. 

Question 1Answer 

True 

False 

 

Ongoing assessments help shape future lessons and teaching. 

Question 2Answer 

True 

False 

 

Informal assessment means checking in with students while they’re still learning 

Question 3Answer 

True 

False 

 

Formative assessments can be done by both the teacher and classmates. 

Question 4Answer 

True 

False 

Formative assessments can be done by both the teacher and classmates. 

 
 
Question 4Answer 

True 

False 

 

The Deepen and Connect Stage encourages students to think deeply, critically, and creatively. 

Question 5Answer 

True 

False 

Activities in the Deepen and Connect Stage are always completely free and uncontrolled. 

Question 6Answer 

True 

False 



Creativity is a key component of the Deepen and Connect Stage activities. 

Question 7Answer 

True 

False 

 

Assessment of learning is opposed to assessment for learning. 

Question 8Answer 

True 

False 

Grade 

8.00 out of 8.00 (100%) 

Activity(3-6-4): Sequence learning 

Instructions: 

●      View the slide then answer the question by choosing the correct answer 

 

Reflection activities are included in many course books – but if they aren’t, it is a useful activity to include before 

moving on to the next unit. Research shows that reflecting on the learning can help learners process the 

information and retain it more successfully. It is also a useful check (by the teacher) to see if everyone is 

comfortable with the new learning – and is ready to move on. (There needs to be a culture of trust in the 

classroom – so that learners are not embarrassed about admitting they have not understood something). 

  

  



Why are reflection activities important in a course? 
 
 

Question 1Answer 

 

They help students get through the material faster. 

 

They make students finish their work quicker. 

 

They help students process and remember what they’ve learned. 

What can teachers check through reflection activities? 

Question 2Answer 

 

If students are enjoying the class. 

 

If students are comfortable with the new material and ready to move on. 

 

If students are taking notes correctly. 

What’s needed for reflection activities to work well? 

Question 3Answer 

 

A culture of trust, so students feel okay admitting they don’t understand something. 

 

A strict classroom environment. 

 

A focus on written exams. 

If a course book doesn’t include reflection activities, what should be done? 

Question 4Answer 

 

Skip them and go straight to the next unit. 

 

Use only formal assessments. 

 

Add them before moving on to the next unit. 

Grade 

4.00 out of 4.00 (100%) 

  



Enrichment slides 

 

 

 

Evaluate whether students have achieved these specific outcomes by assessing their understanding, 

knowledge, skills, or abilities related to the lesson content. Look for signs of comprehension, such as 

active participation, asking relevant questions, providing accurate explanations, or applying 

concepts in practical situations. 



  

This is the final stage in the Learning Framework and focuses on demonstrating understanding. 

Summative assessments should reflect what has been taught in the course. Using GSE LOs ensures 

that this happens. 

Activity(3-7-1): Creativity with Team Together and High Note 
Think of alternative use of the object in the slide. 

  



Think of alternative use of the object in the slide. 

  Plant Pot: Use the cup to grow small plants or herbs.  
  Pen Holder: Keep your pens, pencils, and other stationery organized.  

  Candle Holder: Place a small candle inside the cup for a cozy ambiance.  

  Measuring Tool: Use it to measure ingredients while cooking or baking.  

  Decorative Piece: Paint or decorate the cup and use it as a decorative item.  

  Coin Bank: Collect spare change in the cup. 

  

Alternative use of an object game. To encourage creative thinking and explore multiple possibilities for 
using a common object in unconventional ways. 

Teachers think and list alternative usage of a coffee cup. They should be creative and find as many 
options as they can.  

For example: as a potted plant, mug pen holder, mug cakes.. 

 

Activity(3-7-2): Creativity with Team Together and High Note 
What is creativity? 

Creativity is the ability to generate new and original ideas, solutions, or ways of thinking. It involves thinking outside the 

box, seeing connections between seemingly unrelated concepts, and using imagination to create something unique. 

Creativity can be expressed in many forms, such as art, writing, problem-solving, and even everyday tasks. 

 

 Activity(3-7-3): slides6 

nstructions: 

●      View the slides and read then fill in the spaces with the correct answers 

  



 

 

According to studies, approximately 85 of the jobs that will exist in 2030 are currently unknown. We 

are preparing students for an unknown future. They need to learn certain skills and improve 

themselves in these skills. Creativity is one of the most important ones. 



Activity(3-7-3): Creativity with Team Together and High Note 

  

 Grade 

4.00 out of 4.00 (100%) 

Activity(3-7-4): Creativity with Team Together and High Note 

Instruction: 

●      View the slide and read the description below then decide whether the sentences are true or false  

 



Sir Ken Robinson. In 2006, he had a session in TED Talks. He discussed this subject ‘Do schools kill 

creativity?” He emphasizedd how our current school systems suppress creativity. Traditional education 

systems all over the world focus on Maths, Science, Literacy, English.... the curriculum. But what about 

the other needs? He emphasized the importance of the other skills like creativity, critical thinking, social, 

global awareness, values... 

Activity(3-7-4): Creativity with Team Together and High Note 

 

Sir Ken Robinson delivered a TED Talk in 2006 titled "Do schools kill creativity? 

Question 1Answer 

True 

False 
 
In his talk, Robinson argued that school systems encourage creativity in students. 
 
Question 2Answer 

True 

False 

 
Traditional education systems mainly focus on subjects like Math, Science, Literacy, and English 
 
Question 3Answer 

True 

False 

 
According to Robinson, skills like creativity, critical thinking, and global awareness are just as important as 
traditional subjects. 
 
Question 4Answer 

True 

False 

Robinson believes that current school systems meet all the needs of students. 
 
 
 
Question 5Answer 

True 

False 

Grade 

5.00 out of 5.00 (100%) 

Activity(3-7-5): Creativity with Team Together and High Note 
"Who are the most creative people you know?"  

The most creative people have made significant contributions across various fields. 



Activity(3-7-5): Creativity with Team Together and High Note 

slide2 

"Who are the most creative people you know?"  When we think creativity is an expressive 

outcome, we mostly think of great pieces of art, literature, drama and music. Beethoven, 

Einstein, Leonardo Da Vinci. But new studies show that creativity is indeed a skill that we 

can develop over time. 

 

  

Extraordinary achievements, inventing, composing classical music like Mozart, painting 
– Leonardo da Vinci, Beethoven, Einstein... these are all Big Cs- But in our everyday 
lives we have less spectacular activities like cooking, - these are all little Cs. 

We cannot learn or practice big C’s; some people are born with this talent- but we can 
be more creative to improve the little c’s. 
  

Activity(3-7-5): Creativity with Team Together and High Note 
Creativity can be learned... but how?  

 



Embrace Curiosity: Always ask questions and seek to learn more about the world around you. Curiosity can lead to new ideas 

and perspectives. 

Activity(3-7-5): Creativity with Team Together and High Note 

slide4 

  

 

What do you see in the picture? 

You are going to the gym; you look after your body. When you work on it, you can have muscles like this. 

What about creativity?  

Research shows that creativity needs to be regularly worked out, like a muscle.  



Activity(3-7-5): Creativity with Team Together and High Note 

Choose a house and think about the person who lives in that house. Describe the person in this way. 

How they feel now? Do they find it creative? 

 

a cozy wood hut on a rock in the sea. The person living there, , feels peaceful and fulfilled, though occasionally lonely. 

The hut is a perfect haven for their artistic soul. 



Activity(3-7-5): Creativity with Team Together and High Note 

 

 
This is a sample page from Team Together in TB there are many creative activity ideas that can boost creativity in 

the class. 

Activity(3-7-5): Creativity with Team Together and High Note 
Congratulations - end of lesson reached 

You earned 0 out of 0 for the automatically graded questions. 

Your 3 essay question(s) will be graded and added into your final score at a later date. 

Your current grade without the essay question(s) is 0 out of 3. 

Your current grade is 0.0 out of 100 

Activity(3-8-1): Critical Thinking and Creative Thinking skills 

Instruction: 

●       View the slides then classify the words 

 

  



 

 

 

 

 

 

 

 

 

 

 

What is the difference between critical thinking and creative thinking skills...? Which activities are for 
which skill...  

For example: "Is this true?" "What is the evidence?" Is for critical thinking skill- "What if?" "What are the 
possibilities?" Is for creative thinking skill.  

Critical Thinking- Finding the best solution based on evidence with debate, discussion and 
brainstorming. Solve problems requiring logical reasoning. 

Creative Thinking Exploring multiple solutions, including novel ones. Role-Playing: Act out scenarios to 
explore different perspectives. Engage in drawing, painting, or other visual arts. 



  

The difference between critical and creative thinking. 

Activity(3-8-1): Critical Thinking and Creative 

 Thinking skills 
 

 

Classify the following into creative or critical thinking 

 activities: 

Grade 

12.00 out of 12.00 (100%) 

 

 

  



Activity(3-8-2): Critical Thinking and Creative Thinking skills 

Instruction: 

●      View the slides 

●      Answer the question 

  

Students can practice creativity and critical thinking through the activities provided in their student book. 

  

  



Activity(3-8-2): Critical Thinking and Creative Thinking skills 

Joining or creating programs can help students develop their creativity. 

Question 1Answer 

True 

False 

Emotional connections don’t play a role in fostering creativity. 

Question 2Answer 

True 

False 

Giving students time to ask questions encourages their creativity. 

Question 3Answer 

True 

False 

Teamwork stops students from being creative. 

Question 4Answer 

True 

False 

 Grade 

4.00 out of 4.00 (100%) 

Activity 3-9-1: slides 
Instructions: o Review the slide and explanation carefully about SOLE o Mark the correct answer 

 -  

Create a physical or virtual space where students can work in groups. - Ensure access to necessary resources like 

computers, internet, books, and other learning materials. - Start with a thought-provoking, open-ended question relevant to the 

students' curriculum or interests. - Pose the big question and provide initial guidance on where to find information. - Step back 

to let students explore and collaborate. - Encourage students to work together, discuss their findings, and help each other 

understand complex concepts. 



Activity 3-9-1: Sugata Mitra's SOLE approach 

 

What’s the main idea behind Sugata Mitra’s SOLE approach? 

Question 1Answer 

a. Learning that puts students at the center, encouraging curiosity and teamwork 

b.Teaching that focuses only on the teacher 
 

What kinds of resources do you need to set up a SOLE activity? 

Question 2Answer 

a.Just textbooks 

b.Computers, the internet, books, and other learning materials 

How should a teacher begin a SOLE session? 

Question 3Answer 

a.By assigning students a lot of individual work 

b.By asking an open-ended, thought-provoking question 

How should students work together in a SOLE setting? 

Question 4Answer 

a.Collaborate, share ideas, and help each other understand difficult concepts 

b.Avoid discussing their work with others 

Grade 

4.00 out of 4.00 (100%) 

Activity 3-9-2: slides 
Instructions: o Review the image and explanation carefully about using creativity model o Answer the fill in question 

based on your understanding. 

 



Activity 3-9-2: Sugata Mitra's SOLE approach 

 Grade 

5.00 out of 5.00 (100%) 



Activity 3-9-3: slides 

 

 

Stories capture students’ interest and hold their attention, making learning more enjoyable. 

Relatability and Context and it is great for emotional connection. Stories stimulate imagination, 

encouraging students to think creatively and explore new ideas. 



 

 

 

 
 A sample from High Note Grade 11. You can put the students in pairs to write a story as shown in 

High Note Grade 11. But they need to use the key vocabulary below in their stories. . 



 
the teachers can use the pictures to discover a story. The books should be closed for this kind of 

activity and you will ask students to imagine what the story is about just by showing the picture of 

the story and ask students to write a story around it. you can also give clues, or share some key 

vocabulary. Thinking Routines: Use routines like "See-Think-Wonder," "Think-Pair-Share,". Then 

you can share the original story in the HN 11 

 
The following slide show where you can apply it in TT 



 

 asking students to write an alternative end for a story. Is another way to use the stories in a creative way. Read the story in the 

sample and have the students guess what they will wear? What is the best idea? Ask the students to create an alternative end 

for Little Red Riding Hood. 

 



 
Instructions: o Review the slide and explanation carefully about Project Zero o Answer the multiple-choice questions 

based on your understanding. 

 
Project Zero, an educational research group at the Harvard Graduate School of Education, focuses on 

understanding and enhancing learning, thinking, and creativity in individuals and groups. Teachers 

can use several frameworks and strategies from Project Zero to boost creativity in their classrooms. 

For example, in Artful Thinking, the teacher can use "Perceive, Know, Care About" to analyze a 

character in a text, considering what they perceive, know, and care about. 
Activity 3-9-3: Sugata Mitra's SOLE approach 

What is the main goal of Project Zero? 

 Question 1Answer 

a.To create tests for schools 

b.To help people learn, think, and be creative 

c.To research how technology impacts learning 

  



Where is Project Zero located? 

Question 2Answer 

a.Stanford University 

b.Harvard Graduate School of Education 

c.Oxford University 

How can teachers use Project Zero in their classrooms? 

Question 3Answer 

a.By using strategies to encourage creativity 

b.By sticking to traditional memorization 

c.By avoiding group work 

 Grade 

3.00 out of 3.00 (100%) 

 Activity 3-9-4: Sugata Mitra's SOLE approach 

 

Characteristics of a great teacher (forum) 

 Passionate 

 Knowledgeable 

 Communicative 

 Patient 

 Adaptable 

 Empathetic 

 Encouraging 

 Organized 

 Creative 

 Lifelong Learner 

  



Activity 3-10: slides 
Instructions: o Review the image and explanation carefully about the four stages: Reality, Equality, Equity, and Liberation. o 

Answer the multiple-choice questions based on your understanding. REALITY: Not all of our learners are at the same level, 

enjoying the same view… So, some said we should aim for EQUALITY. But this assumes everyone will benefit from the same 

support, but we’re still left with some Ss enjoying the view more than others. So, we moved on to focusing on EQUITY: In this 

image, everyone is given different support so they can have equal access to the game, they’re treated with equity (differentiated 

learning) If we can implement differentiation, this will eventually lead to LIBERATION: that is all people have the same view 

without any support because the problem was addressed in the first place, barriers are removed. These images basically help 

us visual what differentiation encompasses. 

  
Activity 3-10: Differentiated learning with Team Together & High Note 
What does the "Reality" stage represent in the image? 
a) 
b)  
c)  
d)  
 
Question 1Answer 

a. Everyone receives equal support, but some learners still cannot see the game. 

b.Some learners have access to the game while others are left unsupported. 

c.All learners are given the exact same number of boxes to stand on. 

d.Barriers to the game have been removed entirely. 

 
Which of the following best describes "Equality" in the image? 
Question 2Answer 

a.Providing learners with support that matches their individual needs. 

b.Removing barriers entirely to ensure no support is needed. 

c.Giving everyone the same amount of support regardless of their needs. 

d.Leaving some learners unsupported while others succeed. 

 
  



What is the main difference between Equality and Equity? 
Question 3Answer 

a.Equality ensures everyone receives the same resources, while Equity addresses individual needs. 

b.Equity gives everyone the same resources, while Equality removes all barriers. 

c.Equality focuses on individual support, and Equity focuses on treating everyone the same. 

d.There is no difference between Equality and Equity.  
 
  
What is the ultimate goal of "Liberation" as shown in the image? 
Question 4Answer 

a.Providing continuous support for all learners. 

b.Ensuring that everyone has equal access without requiring additional support. 

c.Giving more resources to those who need it the most. 

d.Treating everyone with fairness by addressing their unique needs. 

 
Which stage of differentiation focuses on providing customized support based on individual needs? 
Question 5Answer 

a.Reality 

b.Equality 

c. Equity 

d.Liberation 

 
In the image, what symbolizes the barriers to learning or participation? 
Question 6Answer 

a.The baseball field. 

b.The boxes used for support. 

c.The wooden fence blocking the view. 

d.The spectators in the background. 

 Grade 

6.00 out of 6.00 (100%) 



Activity 3-11: slides 

 
 

Activity 3-11: Defining differentiation 
 

Differentiation is helping students achieve the same goal, in different ways. 

Question 1Answer 

True 

False 

 

Differentiation requires teachers to adapt all of the lesson, tasks, instructions, or activities to suit the needs of 
particular learners. 

Question 2Answer 

True 

False 

Students’ needs, interests and language level are all important considerations when applying differentiation. 

Question 3Answer 

True 

False 

 

Differentiation is a student-centered approach. 

Question 4Answer 

True 

False 

  



Assessment data is not an important consideration in differentiation. 

Question 5Answer 

True 

False 

Grade 

5.00 out of 5.00 (100%) 

Activity 3-12: slides 
) Leaflet (3_12 Differentiating for Readiness, Interest, and Learning Profile Introduction to Differentiation 

Differentiation is a teaching approach that acknowledges and accommodates the diverse needs, interests, and abilities of 

students in a classroom. By tailoring instruction to individual learners, teachers can ensure that every student is engaged and 

challenged at their appropriate level. Carol Ann Tomlinson, a pioneer in differentiated instruction, emphasizes that effective 

differentiation is not about creating entirely separate lessons for each student but rather about being flexible in planning and 

responding to student needs. Key Elements of Differentiation Teachers can differentiate in three main areas: 

 1. Content: What students learn.  Example: Simplifying text for students who need extra support while providing 

advanced materials for those ready for a challenge.  

2. Process: How students learn.  Example: Offering hands-on activities for kinesthetic learners and discussions for 

verbal learners.  

3. Product: How students demonstrate their learning.  

 Example: Allowing students to choose between writing an essay, creating a video, or presenting a project. These areas 

are adjusted based on three critical factors:  

4. Readiness: A student’s current knowledge, skill level, or understanding of a topic.  Example: Providing more 

structured guidance for beginners while encouraging independent exploration for advanced learners. 

5. Interest: Topics or activities that engage students based on their passions or curiosity.  

 Example: Incorporating student-chosen themes into writing assignments or projects. 

6. Learning Profile: The unique ways in which students process information, influenced by their strengths, 

preferences, and needs.  Example: Designing activities that accommodate visual, auditory, and kinesthetic learners.  

 

The Role of Teachers in Differentiation The diagram (Figure 1) outlines how teachers can strategically differentiate 

content, process, and product based on readiness, interest, and learning profiles. By analysing student data, such as 

assessments, surveys, and observations, teachers can identify areas where students need support or enrichment. 

For example:  

 For a student struggling with a new math concept (low readiness), the teacher might offer guided practice and 

scaffolding.  

 For a student passionate about technology (high interest), the teacher could integrate tech-related examples into 

lessons. 

  For a student who learns best through visuals (learning profile), the teacher might provide infographics or charts. 

Applying Differentiation in Teaching Differentiation requires thoughtful planning and flexibility. 

 Teachers should: 

  Continuously assess and understand students’ needs.  

 Plan lessons that include multiple options for engaging with content, practicing skills, and demonstrating learning. 



  Use strategies like tiered assignments, flexible grouping, and choice boards to provide varied learning experiences. 

Conclusion Differentiation is not about teaching every student individually but about creating a learning environment where all 

students can succeed. By considering readiness, interest, and learning profiles, and by adjusting content, process, and product, 

teachers can foster an inclusive and effective classroom. As you proceed with this activity, reflect on how these principles can 

apply to your teaching practices and consider the strategies you can implement to meet your students’ diverse needs. 

 

References: 1. Tomlinson, C. A. (2001). How to differentiate instruction in mixed-ability classrooms (2nd ed.). ASCD.  

2. Tomlinson, C. A., & Imbeau, M. B. (2010). Leading and managing a differentiated classroom. ASCD.  

3. Sousa, D. A., & Tomlinson, C. A. (2018). Differentiation and the brain: How neuroscience supports the learner-friendly 

classroom (2nd ed.). Solution Tree Press.  

4. Heacox, D. (2017). Making differentiation a habit: How to ensure success in academically diverse classrooms (2nd ed.). Free 

Spirit Publishing. 

Activity 3-12: Differentiating for Readiness, Interest, and Learning Profile 

 
Why is differentiation important? 
Question 1Answer 

To give all students the exact same tasks. 

To provide learning experiences tailored to students’ readiness, interests, and learning profiles. 

To ensure all students complete assignments at the same speed. 

To limit the variety of tasks in the classroom. 

 
What does “readiness” refer to in differentiation? 
Question 2Answer 

How much interest a student has in the subject. 

A student’s current skill level and knowledge base. 

A student’s preferred way of demonstrating learning. 

How much support a teacher is willing to provide. 

 



Differentiation based on “interest” involves: 
Question 3Answer 

Providing identical tasks to all students. 

 
Matching instruction to students’ current skill levels. 

Incorporating topics or activities that engage students based on what they enjoy. 

Designing a single method of assessment for all students. 
 
Which of the following is an example of differentiation by “process”? 
Question 4Answer 

Allowing students to demonstrate learning through a video, presentation, or written report. 

Providing students with different tasks or activities to help them understand the same concept. 

Offering varied reading materials based on skill level. 

Giving the same lesson to all students and assigning identical worksheets. 

 
When differentiating by “content,” a teacher might: 
Question 5Answer 

Provide students with reading material at different difficulty levels. 

Assign the same textbook to all students. 

Use one method of instruction for the entire class. 

Ask all students to complete identical worksheets. 

 
What is the relationship between readiness, interest, and learning profile? 
Question 6Answer 

Teachers can use these to decide which students need less challenging tasks. 

Teachers can use these to provide the same lesson to all students. 

These factors help teachers design personalized learning experiences for students. 

These factors determine how many students can succeed without differentiation. 

 
Differentiation by content, process, and product means: 
Question 7Answer 

Giving the same tasks and assessments to everyone. 

Adjusting what students learn, how they learn, and how they show their understanding. 

Letting students decide all aspects of their learning on their own. 

Reducing expectations for certain students. 

 
Which statement best describes the role of differentiation in teaching? 
Question 8Answer 

Differentiation is about making the teacher’s job easier. 

Differentiation is about tailoring instruction to meet the diverse needs of students. 

Differentiation eliminates the need for assessments. 

Differentiation only applies to advanced learners.      Grade 

8.00 out of 8.00 (100%) 



Activity 3-13: slides 
Instructions: o Read TT Level 5 TB pg. 16 and remember as much as you can. o GO through the slides to highlight features 
integrated in TT TBs to help implement differentiation. o Drag and Drop to complete the grid with the 5 different features. 



 

 



 

 Read TT Level 5 TB pg. 16 and remember as much as you can. Go through the slides to highlight features 

integrated in TT TBs to help implement differentiation. 



 

 



 

 



  
Activity 3-13: Discovering Differentiation: Locating Key Information in TT &TB 

 Grade 

5.00 out of 5.00 (100%) 

Activity 3-14: High Note Differentiated Learning Resources 
Trainees search through Grade 9 HN TB to find the answer to the questions on the slide. 

 

https://nccd.gov.jo/Ar/Pages/Publications/?type=38 

https://nccd.gov.jo/Ar/Pages/Publications/?type=38


Activity 3-14: High Note Differentiated Learning Resources 
 

 

 Grade 

4.00 out of 4.00 (100%) 

Activity 3-15: slides 
Instructions:  

o Read the leaflet about (Supporting Differentiated Instruction  

Through Tiered Activities).  

o Go through the listening activity example, then to the story pages  

and the ‘Act out the story’ activity, the vocabulary and reading  

activity, Culture pages and the highlighted activity2, in order to think  

of appropriate ways to differentiate the activity for struggling,  

borderline and high achievers.  

o Do Drag and Drop activity.  

Leaflet (3 _ 15)  

Supporting Differentiated Instruction Through Tiered Activities  

Introduction  

While TT and HN incorporate various features to support differentiated  

instruction, there are additional minor adjustments we can make in our  

lessons to cater to learners of varying abilities. One effective strategy is the  

use of tiered activities.  

Tiered activities involve grouping students into two or three levels based on  

their needs, such as struggling, borderline, or high-achieving learners.  



These groupings can be kept internal to the teacher's planning and do not  

need to be disclosed to students.  

Differentiating Core Activities  

1. Listening Activity  

Tiered listening tasks can help engage all students at their level of  

comprehension:  

● Struggling Learners:  

o Provide transcripts or a visual summary of the audio.  

o Play the audio in short segments with pauses for reflection.  

o Offer multiple-choice questions for basic comprehension.  

● Borderline Learners:  

o Focus on key details with open-ended comprehension  

questions.  

o Use guiding questions to help identify main ideas.  

● High-Achieving Learners:  

o Introduce higher-order questions requiring inference or  

analysis.  

o Encourage note-taking for discussion or summary tasks.  

2. Story Pages  

Story pages offer opportunities for differentiated reading and  

comprehension:  

● Struggling Learners:  

o Simplify text or provide visual aids like storyboards.  

o Ask basic "who, what, when, where" questions.  

● Borderline Learners:  

o Sequence story events using visuals or pre-written sentences.  

o Summarize the story in their own words.  

● High-Achieving Learners:  

o Analyze the story's themes, characters, or moral.  

o Create an alternative ending or rewrite the story from another  



character's perspective.  

3. Act Out the Story Activity  

Drama activities allow students to engage with content creatively:  

● Struggling Learners:  

o Assign simple roles or use props to aid memory.  

o Practice in small groups with guided prompts.  

● Borderline Learners:  

o Add gestures, tone, or simple improvisation to their roles.  

o Assign roles that require moderate creativity.  

● High-Achieving Learners:  

o Allow them to direct or expand the story with new dialogue.  

o Encourage them to interpret the characters deeply and add  

creative elements.  

4.  Vocabulary and Reading Activity  

Building vocabulary and reading skills can be adapted through tiered  

activities:  

● Struggling Learners:  

o Match pictures with words or use flashcards.  

o Provide simple gap-fill exercises with a word bank.  

● Borderline Learners:  

o Contextualize vocabulary through cloze passages.  

o Encourage sentence creation with new words.  

● High-Achieving Learners:  

o Challenge them to use vocabulary in short paragraphs or  

creative writing.  

o Explore synonyms, antonyms, and word roots.  

5. Culture Pages  

Culture pages foster global awareness and analytical thinking:  

● Struggling Learners:  

o Use visuals and bullet-point summaries to convey key points.  



o Ask simple fact-based questions.  

● Borderline Learners:  

o Provide graphic organizers (e.g., Venn diagrams) to compare  

cultures.  

o Encourage short written responses comparing cultural aspects.  

● High-Achieving Learners:  

o Assign research tasks to expand on the cultural content.  

o Facilitate group discussions on similarities and differences.  

6.  Writing Activity  

Writing activities offer scope for varied complexity based on students’  

abilities:  

● Struggling Learners:  

o Use sentence starters or fill-in-the-blank exercises.  

o Encourage drawing or labelling as part of pre-writing.  

● Borderline Learners:  

o Ask for short paragraphs with a clear structure.  

o Use graphic organizers to support idea generation.  

● High-Achieving Learners:  

o Encourage detailed essays, creative stories, or analytical  

pieces.  

o Incorporate peer review to enhance their writing skills.  

Resources:  

Sousa, D. A., & Tomlinson, C. A. (2018). Differentiation and the brain: How  

neuroscience support the learner-friendly classroom. Solution Tree Press.  

● Tomlinson, C. A. (2017). How to differentiate instruction in academically diverse  

classrooms. ASCD 

Activity 3-15: Tiered activities for differentiated learning 

Drag and Drop the Strategies: For each activity, drag and drop the corresponding strategies to the 
correct student group. 

1-Provide the coloured pencils students will need before the activity starts 

2-Act out the story in groups, provide prompt cards 

3-Provide a list of the words in written form 



4-Listen twice 

5-Eliminate some of the answer options 

6-Remains as it is 

7-Tell Ss which line they can find the answers on 

8-Signpost which paragraph they can find the answer 

9-Change the story ending, what happens next or extend 

10-Act out the story in groups 

11-Work in pairs & practice spelling the words aloud 

12-Challenge students to write their own question related to the text and exchange with a partner 

13-Work in pairs to talk about their own families 

14-Ask them to identify two extra objects and choose a colour 

 Grade 

15.00 out of 15.00 (100%) 

  



Activity 3-16: Leaflet 
Instructions:  

o Read the leaflet: Bloom's Taxonomy: A Framework for  

Differentiated Learning.  

o Watch the explanatory slides about the use of Bloom's Taxonomy  

and Think-Tac-Toe.  

o Do the first task: Fill in the gaps.  

o Do the second task: True or false.  

Leaflet (3_16)  

Bloom’s Taxonomy: A Framework for Differentiated Learning  

Bloom’s Taxonomy is a well-established framework that helps trainees and  

educators identify the difficulty level of tasks and questions. By categorizing  

learning objectives into different cognitive levels, it allows us to tailor tasks  

to the needs of our students, ensuring that all learners are challenged  

appropriately.  

Why Use Bloom’s Taxonomy?  

● It helps create questions and tasks that are aligned with students’  

current abilities.  

● It ensures that tasks target a range of cognitive levels, from basic  

recall to creative problem-solving.  

● It provides a structured approach to differentiation, enabling every  

learner to succeed.  

Differentiation with Think-Tac-Toe Boards  

One effective way to apply Bloom’s Taxonomy is through Think-Tac-Toe  

boards. These are choice boards that give students a menu of activities to  

demonstrate their understanding. They are versatile tools for differentiation,  

allowing students to select tasks that match their learning preferences and  

skill levels.  

Using Think-Tac-Toe Boards with ‘Treasure Island’ (Grade 9 HN, SB pg.  

71)  

● After covering the reading parts of the ‘Treasure Island’ text, reveal  



the Think-Tac-Toe board (choice board) to students.  

● Students are instructed to choose three activities in a row, ensuring  

they complete a variety of tasks at varying difficulty levels.  

● Baseline Task: The middle task in the grid can be made compulsory  

for all students. This ensures that all students complete a borderline 

level activity before choosing others based on their ability or  

preference.  

● Flexibility: Students can complete any tasks as long as they create  

a 3-in-a-row pattern.  

● Extended Grids: For ongoing assessment, the grid can be  

expanded to a 4x4 (or larger) format.  

Customizing Think-Tac-Toe Boards  

● Place easier activities on the top row, borderline tasks in the  

middle, and challenging tasks on the bottom row. This organization  

helps target various ability levels.  

● Incorporate activities that align with Bloom’s Taxonomy levels:  

o Remember: Recall specific events or characters from the text.  

o Understand: Summarize the main plot in a few sentences.  

o Apply: Create a map of the island with labelled landmarks  

based on the description.  

o Analyse: Compare two characters and their motivations.  

o Evaluate: Debate whether the protagonist’s decisions were  

justified.  

o Create: Write an alternative ending for the story.  

Visual and Creative Versions  

● For younger or low-level learners, use a version with visuals or icons  

to make the board more engaging and easier to navigate.  

● Include a ‘Your Choice’ square to give students autonomy,  

encouraging creativity and critical thinking.  

Advantages of Think-Tac-Toe Boards  



● Student Choice: Encourages student ownership of their learning by  

allowing them to select tasks that interest them.  

● Differentiation: Provides options at varying levels of Bloom’s  

Taxonomy, ensuring all students are challenged appropriately.  

● Versatility: Can be used for assignments, projects, and end-of-unit  

reviews.  

How to Use Think-Tac-Toe Boards:  

1. Create a Grid: Design a 3x3 grid with tasks that align with different  

levels of Bloom’s Taxonomy.  

2. Incorporate Variety: Include a mix of activities that target lower 

order (e.g., Remember, Understand) and higher-order (e.g.,  

Analyse, Create) cognitive skills.  

3. Provide Guidance: Explain the purpose of the choice board and  

how it works. Set clear expectations for task completion.  

4. Evaluate Work: Use rubrics to assess the quality of student work,  

ensuring that all tasks are meaningful and rigorous.  

Example Think-Tac-Toe Board:  

Remember  

Understand  

Apply  

Analyse  

Summarize the main idea  

in your own words.  

Create a diagram to  

explain the concept.  

Evaluate  

List key facts from  

the lesson.  

Compare and  

contrast two ideas.  

Create  



Judge which solution is  

best and explain why.  

Design a project to  

demonstrate your learning.  

Ready-Made or Custom Boards  

● Teachers can design custom choice boards for their class using the  

‘Treasure Island’ text or other resources.  

● Alternatively, they can find ready-made choice boards online,  

which can be adapted to fit the curriculum.  

Conclusion  

Using Bloom’s Taxonomy as a framework, Think-Tac-Toe boards provide  

a powerful way to differentiate learning. By offering students a range of  

engaging tasks at different cognitive levels, trainees can create an inclusive  

learning environment that fosters growth and understanding for all learners.  

References:  

Books and Articles on Bloom’s Taxonomy:  

_  Anderson, L. W., & Krathwohl, D. R. (Eds.). (2001). A Taxonomy for Learning,  

Teaching, and Assessing: A Revision of Bloom's Taxonomy of Educational  

Objectives. Allyn & Bacon.  

Web Resources on Think-Tac-Toe and Differentiated Learning:  

_ Edutopia: Articles on differentiated instruction and innovative classroom  

strategies.  

_ Teach Thought: Resources for creating Think-Tac-Toe boards using Bloom’s  

Taxonomy.  

Research Papers and Studies:  

_ Tomlinson, C. A. (2001). How to Differentiate Instruction in Mixed-Ability  

Classrooms. ASCD.  

_ Heacox, D. (2017). Making Differentiation a Habit: How to Ensure Success in  

Academically Diverse Classrooms. Free Spirit Publishing. 

  



Activity 3-16: slides 

  

 



 

 



 

 

 



 Activity 3-16: Leaflet 

  
 Bloom’s Taxonomy focuses only on lower-order thinking skills.  

Question 2Answer 

True 

False 

 

Think-Tac-Toe boards provide a menu of activities to cater to different learning levels.  

Question 3Answer 

True 

False 

 

 All students must complete every task on the Think-Tac-Toe board.  

Question 4Answer 

True 

False 

 

A 3x3 grid is the standard size for Think-Tac-Toe boards, but larger grids can be used.  

Question 5Answer 

True 

False 

  

Teachers can use ready-made Think-Tac-Toe boards or create their own.  

Question 6Answer 

True 

False 

  

Visual versions of Think-Tac-Toe boards are suitable for younger learners or low-level learners.  

Question 7Answer 

True 

False 

 

 



The framework discourages student autonomy and creativity.  

Question 8Answer 

True 

False 

 

Tasks at the bottom row of the grid are generally easier than those at the top.  

Question 9Answer 

True 

False 

Grade 

13.00 out of 13.00 (100%) 

Post Course Evaluation Questions 
Post Course Evaluation Questions 

  

These questions should be completed before the first day of the training program and again after the final day of 

the training to measure participants’ progress. 

Differentiated instruction involves: 

Question 1Answer 

 

Tailoring instruction to meet individual needs 

 

Using the same resources for every student 

 

Teaching all students in the same way 

 

Ignoring individual difference 

What is independent learning? 
Question 2Answer 

 
The process by which learners take control of their learning journey, making decisions about what, when and how to learn. 

 
The isolation created between students in the classroom. 

 
The process by which students learn by themselves according to the teacher’s preference. 

 
The removal of teacher support. 

Which of the following are useful frameworks for establishing suitable learning objectives for students? 
Question 3Answer 

 



The CEFR and GSE 

 
The CEFT and GSE 

 
The GSE only 

 
The CEFR only 

What is a primary advantage of the flipped classroom model? 
Question 4Answer 

 
Reducing the amount of homework assigned to students 

 
Emphasizing lecture-based instruction during class time 

 
Allowing students to review content at their own pace before class 

 
Ensuring all learning takes place within the classroom setting 

What is a commonly cited weakness of the CEFR (Common European Framework of Reference for 
Languages)? 
Question 5Answer 

 
More than 60% of the learning objectives are based on speaking only 

 
It is not accepted by many regions around the world 

 
It includes too many ‘Can Do’ statements 

 
It focuses solely on written communication skills 

What is the scale range of the GSE (Global Scale of English)? 
Question 6Answer 

 
-10-100 

 
0-100 

 
10-90 

 
10-100 

Which of the following is a well-established model related to creativity? 
Question 7Answer 

 
Osborne-Parnes's Creativity Model 

 
Bloom’s Taxonomy 

 
The PPP approach 

 
Jim Scrivener’s Creativity Model 
According to Bloom’s Taxonomy, which of the following is not a Higher Order Thinking Skill? 



Question 8Answer 

 

Create 

 

Analyse 

 

Evaluate 

 

Remember 

Question 9 

Not yet answered 

Marked out of 1.00 

Flag question 

What is the primary distinction between formative assessment "of" and "for" learning? 

Question 9Answer 

 

"Of" learning involves grading students, while "for" learning provides feedback to improve learning 

 

"Of" learning measures achievement, while "for" learning informs and guides instructional decisions 

 

"Of" learning is conducted by teachers, while "for" learning involves self-assessment by students 

 

"Of" learning focuses on ongoing evaluation, while "for" learning involves final assessments 

Question 10 

Which of the following is not a benefit of fostering student independent learning? 

Question 10Answer 

 

Guaranteed improvement in exam scores 

 

Students’ increased recognition of their strengths and weaknesses 



 

Reduced reliance on the teacher 

 

Greater levels of student confidence 

How can teacher resource books contribute to professional development? 

Question 11Answer 

 

By providing ready-made lesson plans without adaptation 

 

By emphasizing theoretical concepts over practical applications 

 

By restricting teachers to a single teaching style 

 

By offering insights, strategies, and activities to enhance teaching practices 

What is a primary benefit of differentiated instruction? 
Question 12Answer 

 
Simplifying lesson planning for the teacher 

 
Addressing the diverse learning needs of all students 

 
Reducing the amount of classroom materials needed 

 
Ensuring all students complete the same work 

What is the purpose of using tiered activities in the classroom? 
Question 13Answer 

 
To provide varying levels of challenge within the same lesson 

 
To group students by ability level 

 
To assign different homework to each student 

 
To limit student interaction 

Discussing alternative uses of an object develops which skill? 
Question 14Answer 

 
Communication skills 

 



Creativity skills 

 
Presenting skills 

 
Negotiation skills 

What is the primary focus of student-centered learning? 
Question 15Answer 

 
Student needs and interests 

 
Standardized curriculum 

 
Lecture-based teaching 

 
Teacher instruction 

Which of the following best encourages creativity in the classroom? 
Question 16Answer 

 
Emphasizing rote memorization 

 
Strict adherence to a fixed curriculum 

 
Providing opportunities for open-ended projects 

 
Limiting student choice in activities 

What is the primary goal of CLIL (Content and Language Integrated Learning)? 
Question 17Answer 

 
To focus solely on language instruction 

 
To replace content subjects with language lessons 

 
To integrate content learning with language learning 

 
To teach content subjects in the students' first language 

What is a key benefit of teaching culture in the classroom? 
Question 18Answer 

 
Limiting student exposure to different perspectives 

 
Focusing only on language acquisition 

 
Promoting cultural awareness and sensitivity 

 
Reducing the diversity of classroom materials 

Which of the following are not part of Pearson’s Life Skills Development Program? 
Question 19Answer 

 
Leisure and Hobbies 



 
Core Academic Competencies 

 
Career Knowledge and Transition Skills 

 
Personal and Social Capabilities 

In an ELT context, what does ‘mediation’ refer to? 
Question 20Answer 

 
A 3-way interaction 

 
A 2-way interaction 

 
Mediation isn’t part of ELT teaching 

 
Breathing techniques 

Grade 

20.00 out of 20.00 (100%) 

The end 

 


